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Abstract

The purpose of this research is to scrutinize the effect of reading on first-year EFL
learners’critical thinking. Another equally significant aspect of this study is to investigate
students’ attitudes towards critical thinking and reading. More precisely, this present study is
endeavoured to answer a number of questions. The most striking ones are: To what extent
does reading affect learners’ critical thinking? How to implement critical thinking practices
within the reading material? How can reading different pieces of writing helps in promoting
learners’ critical thinking? Mindful of the aforementioned questions, we hypothesise that
First-Year students’ of English critical thinking would be improved through reading. We also
hypothesise that first year students of English would have positive views towards the role of
reading in enhancing their critical thinking.The first hypothesis is checked by means of a
quantitative method with a pre-test post-test Control Experimental group design, whereas the
second hypothesis is tested through a qualitative method that is Students’ Questionnaire.The
results of the study revealed that critical thinking is indeed influenced by reading; in fact, the
latter does improve it when practiced regularly. Additional findings are: the students’
tendency to fancy short stories over other reading materials as well as their evident
inclination of unrestricted studying environments. The results also showed that the majority
of the students have been found aware of the importance and role of reading on improving
their critical thinking.The dissertation terminates by a multiplicity of recommendations for

pedagogy and future research.

Key words: Critical thinking, reading, EFL learners, students’ attitudes, reading materials.
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General Introduction

1.Statement of the Problem

Learning foreign languages stipulates a set of skills that needed to be consistently refined,;
those are: listening, speaking, writing and reading. The latter denotes the ability to unravel
and dive into the deeper meanings of any given text. In contrary of the predominant idea
among many societies, reading is not associated with textbooks and classroom assignments
only, it touches many other aspects as well; such as, literature (novels, short stories,
poems...etc) and academic research (journals, magazines...etc). “Readers are leaders” they
say, one might wonder the reasoning behind this quote; it implies the effect of reading on the

mind which enhances one’s creativity as well as critical thinking.

Becoming an active member of the society requires creativity and the ability to deal with
different situations in multiple contexts. Furthermore, the work field demands people who
know how to research and take well studied decisions. One of the expected places to learn
such abilities is the university; it is where future thinkers are made. The inquiry raised now is:
is the Algerian university capable of doing so? The Algerian university students are lacking
the important competences mentioned above, partly due to the educational system. They were
taught to be receivers not creators, listeners not speakers, absorbers of any given information
and not critical thinkers. In the interest of breaking this never ending loop, small steps must

be taken; one of them is reviving the students’ minds and activating their critical thinking.

2.Aims of the Study

As the case for many researches, the final goal is to make a positive impact in the field of
the study. The aim of this particular study is to scrutinize the effect of reading on the critical
thinking skill among first year EFL learners. This work also intends to gain insights into the

students’ view about critical thinking and reading, and the importance of reading in
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enhancing their critical thinking skills. This study opens the doors for EFL teachers
(particularly, the ones of written expression and literature) to discover ways to implement
critical thinking practices in their classes and develop it within their students’ minds,

specifically, through reading.

3.Significance of the Study

The current dissertation is a continuum of the countless researches done over the past
few decades on the topic. It sheds the light on a crucial skill students need to thrive in this
era.Additionally, it gives insights of students on the matter as well as methods for critical
thinking implementation that can be adopted by EFL teachers who wish to develop their
students’ thinking, especially, critical thinking. On the whole, the present research is meant to
emphasize the importance of reading and how it plays a huge role in the enhancement of

critical thinking.

4.Research Questions
The present Master’s dissertation has endeavoured to answer a number of questions. The

most salient ones are formulated in what follows:

» How does reading affect the learners’ critical thinking?

» How to implement critical thinking practices within the reading material?

» How can reading different pieces of writing helps in promoting the learners’

critical thinking?

Mindful of the aforementioned questions, we hypothesise that First-Year students of
English critical thinking would be improved through reading. We also hypothesise that first
year students of English would have positive views towards the role of reading in enhancing

critical thinking.
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5.Means of Research

To meet the objectives of this study, answer the research questions, and attempt to check
the hypotheses, we have opted for an experimental design and a questionnaire which was
delivered via Google forms online. The participants are first year students of English at the
institute of Letters and Foreign Languages/ AbdelhafidBoussouf University Centre. The
experiment is conducted on two randomly selected groups (i.e. sample of 44 subjects) out of
seven containing 156 students, both are pre-tested to assess the starting point of their critical
thinking level then only one group is given a set of written works to read and examine; at the
end of the experiment, a post-test takes place to measure the differences. To corroborate the
results found from the former tool, and get insights into the first year EFL students’
perceptions on critical thinking and reading, 76 members of the same population answered a

questionnaire.

6. Structure of the Dissertation

The piece of writing at hand consists of two chapters: the theoretical part i.e. the literature
review and the practical part that is devoted to the field work. First, the literature review
which does not only suffice with defining the two variables; it covers as many aspects
necessary to understand them as clear as possible. The first section revolves around critical
thinking, its historical background which gives an insight on the origin of the term and opens
the doors for defining it properly according to different scholars. Follows it, one of the widely
known misconception, criticism, on critical thinking is addressed then an answer on the
inquiry of whether critical thinking is innate or learned is presented. Next in line are, critical
thinking skills according to Marzano’s taxonomy, characteristics of a critical thinker, its
significance both inside and outside the classroom, its barriers, how to assess it and its
presence in EFL classrooms. The second section revolves around reading, starting from its

definition, types, strategies, significance and reading in EFL classes.
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Second, the practical part where a description and analysis of the data obtained from the
research tools used are presented. The first section is concerned with the experiment, its
sample, description, analysis and discussion of the main findings. The next section is about
the questionnaire. The chapter concludes with mentioning the major limitations of the study

and some recommendations for students, teachers and researchers.



Chapter One:
Critical Thinking and
the Reading Skill:
Theoretical

Framework
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Section One: Critical Thinking

Introduction

Thinking is the overriding peculiarity that distinguishes human beings from other species.
It is a cognitive apparatus aims at processing and using knowledge to accomplish specific
purports, it is an innate procedure, yet, when it comes to performance, no two human beings
are alike. This instrumentality is used for a myriad of goals, namely: problem solving and
decision making. Crisp observation and inquisitive thoughts are the starting points for the
critical thinking ability. Questioning any knowledge presented together with seeking its
authenticity is the initial step to enter the realm of critical thinking; this concept was
established by Socrates 2500 years ago when he concocted Socratic questioning (Paul, Elder

& Bartell, 1997) that would be considered the seed for critical thinking afterwards.

CT is a prodigiousterritory consisting of miscellaneous layers. The ensuingsection will
provide a profound elucidation as well as a discussion of the nucleus elements of critical
thinking. The discussed elements are not all what is related to CT, rather, they are what
contribute to the present study goals only. The section’s opening is marked by a sweeping
overview of critical thinking. Thereafter, CT skills andcharacteristics of the critical thinker
are addressed. The rubric coming afterwards looks at the significance and barriers to CT. The
sectionlooks at yet another crucial point: critical thinking assessment. Towards the ending of

thissection, a crucial point will be marked:critical thinking in EFL classroom.

1. Historical Background

The notion of critical thinking is not neoteric, its foundation was laid by ancient
philosophers. Paul, Elder and Bartell (1997) who wrote and published profusely on this topic
traced it back to 2500 years ago with Socratic questioning; The hindmost is named after the

great philosopher Socrates whocontemplated that people, despite their stature, fall into deep
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discrepancy within themselves, ergo, he emphasised on asking questions and inspecting the
origin of every idea or belief there is without taking anything at face value. His idea was later
supported by peers of his era such as Plato, Aristotle and Greek sceptics. From the
MiddleAges to the twentieth century, countless notions arose that would pave the path for

CTexpansion in peculiar domains of life including religion, law and human nature.

To narrow the scope of discussion,it is of great importance to mention the
contributions that served the educational system. John Dewey and William Graham Sumner,
to name a few, recognized the significance of the educational system in shaping the students’
minds and identities; it would either create exceptional individuals or versions of the same
person. Therefore, CT is what sets them apart; implementing it in school systems sparks the
creativity and uniqueness within the students (Paul, Elder & Bartell, 1997). In order not to
cause any confusion, the term critical thinking itself was not invented until after the closest
description ever recorded for it which is the one in Dewey (1910) ; he called it reflective

thought.

The table below is a summery for the mile stones of the critical thinking notion

development throughout history.

Tablel: The Intellectual Roots of Critical Thinking (Paul, Elder & Bartell, 1997)

The Scholar/ Philosopher The Year The Notion

-Socrates

2500 years ago(around 500
BC)

Socratic questioning

-Plato, Aristotle and Greek

sceptics

2500 years ago (around 500
BC)

The trained mind can see though
the delusive appearances to the

deeper realities of life

-Thomas Aquinas

Middle ages (500 to 1400-
1500 CE)

Systematic thinking




24

-Colet, Erasmus, and Moore

Francis bacon

Renaissance (15th and 16th

centuries)

Thinking critically about every
domain that was taken for granted

(religion, art...etc.)

-Machiavelli

The Italian renaissance(14™

to 17" century)

Critical political thought

-Hobbes and Lock

16th and 17th century

Thinkingcritically about basic
human rights and the
responsibilities of all governments
to submit to the reasoned criticism

of thoughtful citizens.

-Adam Smith
-Kant

The 18™ century

Developing the sense of the
power of critical thought and of

its tools within one’s self

-Comte and Spencer

19th century

Extending cteven further into the

domain of human social life

-William Graham Sumner

-John Dewey

20th century

Recognizing the deep need for
critical thinking in life and in

education

2.Defining Critical Thinking

2.1. Views to Critical Thinking

Before exploring the meaning of the term critical thinking, quick surf in its etymology

is a must. The term “critical” descends from the Greek word “kritikos” which conveys

multiple meanings, particularly: “the ability to decide, to discern and to judge”(Tabackova,

2015, p. 727); deciding, discerning and judging are mental processes based on reason,

analysis and examination. In light of the aforementioned point, one can give a simple

broaddefinition to critical thinkingwhich is having the capacity of filtering information and

not absorbing it immediately.
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As mentioned in the historical background, the earliest recorded definition for critical
thinking is the one for John Dewey. Hence, it is only appropriate to discuss his definition
first. He called it reflective thought and defined it as “Active, persistent, and careful
consideration of any belief or supposed form of knowledge in the light of the grounds that
support it and the further conclusions to which it tends, constitutes reflective thought”
(Dewey, 1910, p. 6).In an attempt to define CT, Cottrell (2005) held that it is “a complex
process of deliberation which involves a wide range of skills and attitudes. It includes:
drawing conclusions about whether arguments are valid and justifiable based on good
evidence and sensible assumptions” (p. 2). In other words, CT involves a variety of skills
such as identifying, analysing and reflecting to the information. It is not simply about
accepting or rejecting a certain idea, but it refers to a process of asking judicious questions
(why?, who? ,when ? and where...) that helps to analyse, evaluate and assess the meaning and
the significance of claims for the sake of reaching reliable conclusions and appropriate
decisions.What could be deduced from both scholars’ stand points is thatCT is the conscious
effort of analysing and evaluating any data to detect possible fallacies as well as select the

ones with the most reasonable under structure, this goes to include beliefs, behaviours...etc.

As reported by Cottrell (2005), critical thinking is based on two major pillars,
scepticism and doubt, those two impel the mind to ask questions and investigate the
knowledge which leads to a better, clearer vision; consequently, precise and well studied
decisions. In the same view , Matthews and Lally (2010) claim that CT is a pattern which
requires humans to think and reflect on an idea, hence ,to decide what to believe and deny
afterwards, examine the sources of information in the light of supporting proof. Baker (2020)
defines CT as analysing any sort of knowledge with the implementation of reasoning and
selecting the suitable options for the purpose of solving problems in different fields of life.

CT is also posted as “the skill of correctly evaluating arguments made by others and
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composing good arguments for your own” (Rainbolt & Dweyer, 2012, p. 5). It is patent from
this quote that the outcome should not be absorbed as it is; rather, it should be filtered first to
distinguish what is right and what is wrong, what is appropriate and what is unnecessary, for

better decision making.

Despite the numerous definitions being proposed by philosophers and researchers,the
core ideas are always the same. Halpern (2003) simply defined CT as “the use of cognitive
skills or strategies that increase the probability of a desirable outcome. It is used to describe
thinking that is purposeful, reasoned, and goal directed, the kind of thinking involved in
solving problems, formulating inferences , calculating likelihoods and making decisions” (p.
6). In short, it refers to the act of using logic, reasoning and creativity while processing data

to draw better judgments and decisions.

2.2 Innate or Learned

Many think that critical thinking is an innate feature in some human beings;
thereupon, abandon it and decline the work needed to build this mental muscle. The
philosopher Locke (1960) introduced the idea of children being a tabula rasa i.e. a blank slate
when they are born.Since then, investigators have been applying this rule on different
thinking skills including critical thinking. Cognitive researchers, such as Willingham (2006)
have proven that critical thinking demands an effort to be learned and cannot be congenital.
Inlight of the aforementioned, it is safe to say that human beings are not born with the
capacity to think critically, nor do they develop it naturally beyond survival-level thinking;
this can be observed in children’s behaviour and how they deal with new information, they
accept anything their parents tell them as a fact;even if they ask questions“Most of the time
young children's questions are not philosophical. What usually concerns them is "What's

next?” (Fisher, 1999, p. 58) which is not a practise for critical thinking development, this
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does not mean that they have no thinking skills, they especially have survival thinking; an
example on that is their ability to come to conclusions that something is dangerous and
causes them pain, if they touch fire, they feel the burn, they unconsciously avoid approaching

it next time they see it because the human brain is wired for automatic protection.

2.3 Critical Thinking vs. Criticism

Although CT was defined in numerous ways, misconceptions and confusion still
floats around it; critical thinking is often confused with criticism. Being aware of the different
types of criticism, the comparison made here is between critiquing as in destructive criticism.
As a matter of fact, they overlap incertain characteristics, most notably are observation,
analysis and making judgment. According to Merriam Webster dictionary, criticism is a
“remark or comment that expresses disapproval”, whereas critical thinking is a set of skills
that are used to develop one’s self and detect the flaws of the outside world for the purpose of
having better view and taking well studied decisions. A critical thinker is preoccupied with
their own thoughts and perception of the world, but critiques are using their skills to try and

find deficiency in other people’s work or behaviourdepending on the context of the situation.

3. Critical Thinking Skills

Critical thinking is a skill that can be deemed an umbrella for other thinking skills; put
differently, it is a skill of itself that is achieved through practicing a combination of other
thinking skills. Those skills are divided by scholars into categories. The first one to categorize
them was Benjamin Bloom as he called them learning objectives, known as bloom’s
taxonomy. This well-known educational taxonomy is a useful tool in developing learning
objectives. Bloom’s taxonomy of learning suggested that the cognitive domain is divided into
six levelsof objectives which from the simplest to the most complex one are as follows:

remembering, understanding, applying, analyzing, evaluating, and creating (Adams, 2015).
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On the other hand, Marzano’s taxonomy has “various factors which influenced the way
students gain their knowledge in every stage were also integrated so that they can hone their
thinking competencies”(Insani et al., 2019, p. 522). Our basis of interest in current research
lies in Marzano’s taxonomy which some of its major aspects will be explained in the coming

paragraphs.
3.1 Marzano’sTaxonomy

In a recent study, and after careful scrutiny and consideration of Bloom’s taxonomy,
Marzano and Kendal (2007) introduced a new taxonomy of a hierarchical nature that is based

on the flow of processing. They represented it in the figure below:
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Figurel:Marzano sTaxonomy (Marzano& Kendall, 2007, p. 13)
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As appears in the above figure, the new taxonomy has two dimensions which are: the
domain of knowledge that has 3 levels: information, mental procedures and psychomotor
procedures, the other dimension is the levels of processing categorized into three main
systems: cognitive, meta-cognitive and self system. Furthermore, each system has sub-levels.
First, the cognitive system encompasses four levels: retrieval, comprehension, and analysis
and knowledgeutilisation. Second,the other two systems have one level each named

accordingly.

3.1.1 Levels of Processing

Knowledge
Utilization
Analysis
Decision
O Making
Comprehension
- Matching Problem
Solving
O -{ Integrating - ~
o Classifying -l Experimenting
-I Symbolizing -
. —
Retrieval | Analyzing -‘ Investigating
O Errors
rl Recognizing
- Generalizing '—
Recalling
—
o Specifying

Figure 2: Graphical Representation of the Cognitive Levels in Marzano’s Taxonomy
Arranged Hierarchically According to Level of Cognitive Control(Toledo & Dubas, 2015, p.

2)
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3.1.1.1.Level 1: Retrieval (Cognitive System)

As the name suggests, it is about reviving the already stored knowledge and transferring
it to the working memory; it is an innate process that happens unconsciously. Toledo and
Dubas (2015) recognized the retrieval task as “tasks ask students to access information
exactly as it was originally presented”(p. 2).Case in point: in a session of Grammar module,
the lesson was about models; in the following sessions teachers throw questions on models

here and there to train the students’ retrieval skill.It involves 3 degrees of processing:

3.1.1.2.Recognize: which is to discern the previously known knowledge among the new or

unknown ones.

3.1.1.3. Recall: it is going back to the memory storage and finding the required information

to use when needed.

3.1.1.4. Execute: it can be defined as knowledge management.

3.1.2. Level 2: Comprehension (Cognitive System)

It is to understand the information, identify the indispensable and dispensablethen store

the critical part of in the long term memory. It involves integrating and symbolizing.

3.1.2.1. Integrating:

It is a mental process that involves fusing and relating the previous knowledge to the
current one. It is found in the theory of Krashen i+1, where the new knowledge is based on

the old one.

3.1.2.2.Symbolizing:

As the name implies, it is the symbolisation of knowledge through two modes: linguistic and

imagery.
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3.1.2.2.1.Linguistic: Where knowledge is accumulated in a linguistic form such as

statements.

3.1.2.2.2.Imagery: Where information is stored as mental pictures and physical sensations

such as sounds, smells...etc.

3.1.1.3.Level 3: Analysis (Cognitive System)

They defined it as: “the reasoned extension of knowledge. As a function of applying the
analysis processes, an individual elaborates on the knowledge as comprehended” (Marzano&
Kendall, 2007, p.44). In other words, it is the examination of the presented information using

one or a mixture of the following operations:

3.1.1.3.1.Matching:It is identifying similarities and differences.

3.1.1.3.2.Classifying:Learners use this process naturally; however, organizing the knowledge

into purposeful categories as an analytic tool can be exigent.

3.1.1.3.3.Analyzing errors:In this process the learner uses logic and reason to examine the

information before endorsing it.

3.1.1.3.4.Generalizing:lt is building new speculations from already known or observed data
using inductive reasoning. The latter is the act of making generalized conclusions based on

specific data.

3.1.1.3.5.Specifying:It is applying deductive reasoning, which is the act of supporting an

already made generalization with specific data, to the presented knowledge.
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3.1.1.4.Level 4: Knowledge Utilization (Cognitive System)

It “focuses on using the knowledge to address more authentic tasks” (Toledo &Dubas,
2015, p. 2). Otherwise stated,it is the application of the knowledge through the following

four categories:

3.1.1.4.1. Decision making:It is to choose between two or more options in specific

situations.

3.1.1.4.2.Problem solving:Finding a solution for the suggested problems, by way of
illustration: suggesting a scenario for the students that involves a dilemma and asking them to

find their way out.

3.1.1.4.3 Experimenting:Students draw conclusions after careful probing and hypothesis

testing.

3.1.1.4.4.Investigating:Finding out clues that support or explain a certain idea

The mental processes involved in the cognitive system are displayed in the following table:
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Table2:Cognitive System as Mental Processes (Marzano& Kendall, 2007, p.62)

Level 4: Knowledge Utilization
Decision Making Students use the knowiedge to make decisions or make decisions about
the knowledge.
Problem Solving Students use the knowiedge to solve problems or solve
problems about the knowledge.
Experimenting Students use the knowiedge to generate and test hypotheses
or generate and test hypotheses about the knowledge.
Investigating Students use the knowiedge to conduct investigations or
conduct investigations about the knowledge.
Lewvel 3: Analysis
Matching Students identify important similarities and differences between
knowledge components.
Classifying Students identify superordinate and subordinate categories
related to the knowiedge.
Analyzing Errors Students identify errors in the presentation or use of the knowledge.
Generalizing Students construct new generalizations or principles based on the knowledge.
Specifying Students identify specific applications or logical consequences of the knowledge.
Level 2: Comprehension
Integrating Students identify the basic structure of knowledge and the
critical as opposed to noncritical characteristics.
Symbolizing Students construct an accurate symbolic representation of the
knowledge. differentiating critical and noncritical components.
Lewvel 1: Retrieval
Recognizing Students recognize features of information but do not necessarily
understand the structure of the knowledge or differentiate critical
from noncritical components.
Recalling Students produce features of information but do not necessarily understand the
structure of the knowledge or differentiate critical from noncritical components.
Executing Students perform a procedure without significant error but do not
necessarily understand how and why the procedure works.

3.1.1.5Level 5: Metacognitive System

Metacognition is thinking about thinking, thereby the metacognitivesystem is about
innerexamination. Researchers have described it as the responsible for checking, assessing, and

directing the working of all other kinds of thought. It has the four functions represented in the figure

below:
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Figure 3:The Functions of the Metacognitive System(Marzano& Kendall, 2007)

The metacognitive system has four functions as clearly shown in the table

Table3:Metacognition as Mental Processes (Marzano& Kendall, 2007, p.62)

Lavel 5: Metacognition

Specifying Goals Students establish a goal relative to the knowledge and a plan for
arcomplishing tha goal

Process Monitoring Students monitor the execution of specific goals as they relate to the knowledge.

Monitoring Clarity Students determine the extent to which they have clarity about the knowledge.

Monitoring Accuracy Students determine the extent to which they are accurate about the knowledge.

3.1.1.6 Level 6: Self System

It comprises of an interrelated arrangement of attitudes, beliefs, and emotions. It is the
connection of those that decides both motivation and attention. The self-system decides if
an individual will participate in or refrain from a given task; it likewise decides how much

energy the individual will bring to the task. It has 4 types presented in the figure below:
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Figure 4: Types of Self-system(Marzano& Kendall, 2007)

The mental processes involved in the self system are reported in the following

summary table.

Table4:The Self System Stated as Mental Processes (Marzano& Kendall, 2007, p.62)

Level 6: Self-System Thinking

Examining Importance
Examining Efficacy
Examining Emotional

Response
Examining Motivation

Students identify how important the knowledge is to them and the
reasoning underlying this perception.

Students identify beliefs about their ability to improve competence or
understanding relative to knowledge and the reasoning underlying this
perception.

Students identify emotional responses to knowiedge and the reasons for
these responses.

Students identify their overall level of motivation to improve competence
or understanding relative to knowledge and the reasons for this level
of motivation.

3.1.2. The Domain of Knowledge

Marzano and Kendall (2007), in their new taxonomy, divided knowledge into three

domains: information, mental procedures, and psychomotor procedures. For clarification, one

example cited in their book was about the subject of geography; its knowledge involves

information about places, weather patterns and the effect of the geographical positioning on

the development of one area. Moreover, it included mental processes such as how to read and
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use a map. As for the psychomotor which are the physical skills they are little to none. The

latter can be found in fields that depend on physical movements such as sports.

4.Characteristics of a Critical Thinker

Critical thinking is not merely one way of doing or thinking about things, rather it is a set
of skills that must be merged together in order for one to fall under the name of “critical
thinker”. Scholars and researchers differ in describing the critical thinker, but they all meet in

certain criteria. Cottrell (2005) argued that critical thinkers can have the following traits:

» Understanding the other side of the coin, meaning, recognizing the others’ way of
building arguments and points of view.

Assessing the reliability of different opinions.

Reasonably examining the opposing standpoint.

Having insight and a deep look into any matter.

Noticing what is behind the strength of a certain position, such as the persuasive devices.

Reflecting systematically and reasonably on things.

vV V VvV VvV V V

Making reasonable assumptions to draw judgments about whether arguments are valid
and justifiable.
» Presenting a point of view in an organized, clear, and well-thought-out manner that

persuades others.

On the other hand Allen and Scozzi (2011) only recognized five main attributes to

focus on, being:

» Understanding the reasonable connection between ideas.
> Evaluating as well as judging different logical schemes.

> Detect the flaws in arguments.
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» Pinpointing the key elements in every idea.

» Reflecting on one’s own inner thoughts, beliefs. . .etc.

Sen (2010) approached critical thinking from a different vantage point: “Critical thinking
is concerned with reason, intellectual honesty and open-mindedness, as opposed to
emotionalism, intellectual laziness, and closed mindedness” (p. 16). Meaning, a critical
thinker is rationale, honest, open-minded, and as Facione described: “flexible, fair-minded in
evaluation, honest in facing personal biases, prudent in making judgments, willing to

reconsider...” (1989, p. 3).

5. Significance of Critical Thinking

Critical thinking seized the title of the skill of the modern era; it is a vital necessity in the
professional as well as everyday life. In other words, it can be applied to any situation in life

that calls for reflection, analysis, and planning.

5.1 Inside the Classroom

The educational systems around the world are adopting the students’ based teaching
which requires them to work independently most of the time. Critical thinking enables

students to:

» Make well studied decisions.
> Develop persuasive and communicative skills.
» Protect themselves from mental fallacies and rhetoric thinking.

» Become better team leaders.(Aryasomayajula, 2020)

Additionally, they critically evaluate their lesson content, they become better problem
solvers, analyse in a well structured manner in order to discuss critically the idea proposed by

the teachers, they also develop their ability to make their own arguments (Bassham et.al.,
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2011). Cottrell (2005)noticed some shifts in students overall behaviors after adapting critical
thinking. They had further developed attention and observation, more engaged reading with
better ability to distinguish the key points in a text, easily communicated ideas.
Complimentary to the forgoing idea and to testify the significance of CT, Facione (2013)
wrote: “A study of over 1100 college students shows that scores on a college level critical

thinking skills test significantly correlated with college GPA”.

5.2 Outside the Classroom

The world outside the classroom necessitates critical thinking as much as the
classroom environment does, maybe even more. Baker (2020) posited thatfostering CT as a
life skill and using it daily allow people to analyze their daily problems in a more effective
way, communicate smoothly and deal with life obstacles whether in the work place or in the

personal life in a more structured effective manner.

6.Barriers to Critical Thinking

Critical thinking is a beneficial skill when developed properly.Nevertheless, there are
barriers to CT that impede people to reach their full potential through it. Bassham et.al.(2011)
found numerous hindrances to critical thinking, among them: lack of relevant background
information,poor reading skills, narrow-mindedness, closed-mindedness short-term thinking,
selective memory, overpowering emotions, self-deception, face-saving and fear of change
.Likewise, Alcos et al. (2020) sawthat ignorance and fear of being wrong are two main
obstacles in the way to be critical thinkers; by way of illustration, being afraid of committing
mistakes creates mental limitations, and so the person loses their self-esteem and avoids
discussions, debates or any situation that leads to the exploration of new view points. In the

pedagogical context andupon surveying a group of English teachers of different levels, it was
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concluded that Self-efficacy, and lack of knowledge of the concept of CT are noticed to

prevent students’ critical thinking from flourishing (Aliakbari & Sadeghdaghighi, 2013).

7. Critical Thinking Assessment

Teaching critical thinking is one thing, assessing it is something else. Certain
objectives must be met in order to have a trustworthy result out of the critical thinking test.

Paul (1995) suggested some crucial criteria to meet the desirable goals, among them:

» It should assess students’ skills and abilities in analyzing, synthesizing, applying,
and evaluating information.

» It ought to incorporate communication skills and problem solving.

» It should be as realistic as possible, containing problems similar to the real life

ones.

Concerning the types of questions that are more reliable, it has been a topic for hot
debate for many years; academics have different views to the best way to measure it. They are
categorized into three parties. The first one, supported by: the Collegiate Assessment of
Academic Proficiency (CAAP) and The California Critical Thinking Skills Test (CCTST),
believe that CT is better measured through multiple choice questions. The second one, trust
open ended questions more,among them: Ennis.The last party is the perfect balance of both

types of questionscarried out by: CLA+ (collegiate learning assessment) (Liu et al., 2014).

8.Critical Thinking in EFL Classroom

Teaching foreign languages is evolving by the minute. Novice, creative and fun ways are
discovered everyday. Students of this era are not like the ones from the previous decades,
for instance, traditional language classroom, based on translation method, is replaced with

communicative one, innovative methods are needed to keep them engaged with the content
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and teach them skills to use in their daily life as well. EFL classrooms are concerned with
those objectives as well; EFL learners need a set of skills to be able to use the language

proficiently, critical thinking is one of them.

Through emphasis on self-awareness, foreign language teachers can help their
students to understand themselves and their surroundings as much as possible. By
understanding those, they become more open to new points of view and develop a better
cognizance to the culture of the foreign language.Positive attitudes towards the target
culture lead to increased motivation to learn a second language (Pashangzadeh et al.,

2016).

Reading, which is one of the main skills forlearning a foreign language, is more
efficient using critical thinking skills, precisely: evaluation, analysis, inference, deductive
reasoning and inductive reasoning (Facione, 2013).If truth be told, reading and critical
thinking has a reciprocal relationship; numerous studies, namely Mohammad and
Mehrgan (2012), Fahim and Hoominian (2014),Zuzana (2015),Pashangzadeh et al.(2016),
and more recently Husna (2019), has proved that reading affects and improves critical

thinking.

8.1. Implementation of Critical Thinking in EFL Classroom

There exists many ways to teach EFL students critical thinking in the classroom. One
simple way comes forward is the Plymouth model for generating critical thinking

represented in the figure below:
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Model to Generate Critical Thinking

Who? Where? Why?
When?

What? \\\ / /

- i How?
What next? / \

So What? .
What if?

John Hibdon, Learning Development Advisor. Usiversity of Plymouth

Figure5: Plymouth Model for Generating Critical Thinking (University of Plymouth,

2010)

Based on the model above, the session should go as follow: during a session of
literature, where the teacher already assigned a novel for the students to read, the
teacherstarts with the description stage (what? where? who? when?),e.g.: what is the main
theme of this novel? Then the analytical questions (how?, why?, what if?) E.g.: why did
this character do this?Finally, he concludes with the evaluation ( so what? What next?)
E.g.: after the ending of the story, what do you imagine is going to happen next? Of note,
all of the steps can be done by the students individually, the ones seeking to train their

critical thinking skills.
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Conclusion

Critical thinking is the skill of the 21st century, it is indeed crucial in a plethora of
domains such as Education. Scholars and researchers certainly see that C.T.S is vital in
foreign language teaching. They have always been keen to develop it within EFL classes
using a variety of methods. Raising awareness around CT and spreading the knowledge on it
is vital to assure the future generations will have better educational outcomes. Reading is one
of the numerous devices that have been used to develop critical thinking especially in EFL

classrooms. The next section revolves around it through providing an overview on it.
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Section Two: Reading

Introduction

Writers nowadays are getting the recognition they deserve again after years of neglect;
they light people's life with knowledge through several means, some of which are: books,
journals and magazines. As a matter of fact, writers were not born with such a skill;
rather, they built it themselves using a variety of strategies mainly: reading. Thus, reading
is considered to be the core skill for a good writer, “a good writer is a good reader” they

say.

People do not read solely for the purpose of refining the writing skill, but they do for
other objectives nonetheless, to wit, academia and pleasure. EFL learners, for instance,
need it to gain new vocabulary and acquire new aspects of the language and its culture.
They require the practice and the implementation of such skill whether inside the
classroom in which the teacher is the monitor or outside of it unbridled using the befitting

strategies to undergo an enjoyable effective reading.

The present chapter is, by implication, tailored to delineate a brief overview of the
term reading and its aspects including: types, strategies, significance. It was rated of
pivotal importance that the elucidation of reading comprehension and teaching reading in

EFL classes should be discussed.

1. Defining Reading

Reading is one of the most important receptive skills that a learner needs to master
while acquiring a new language. It refers to “ a reasonable spoken message from a
printed text” (Carrol, 1964, p 62, as cited in Hedgcok & Ferris, 2009).It is the

procedure of encoding each seen word, sentence, text and message for the purpose of
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deriving its true meaning and making sense of it.According to Oxford dictionary, the verb
“to read” means “to look at and understand the meaning of written or printed words or
symbols” (n.d). Put differently, reading is a communication between the reader and the
message sender in which the latter posts his thoughts and ideas in form of words while the
reader looks at those words, analyses them and tries to get the exact meaning intended by

the writer.

All those definitions might not be sufficient to explain neither the notion of reading
nor its nature, that is why a set of researchers’ viewpoints on the reading skill are stated
next. According to Anderson (2003), reading is “an active, fluent process which involves
the reader and the reading materials in building meaning(p. 1). Anderson by this
definition explained reading as an assemblage between the one who is making readings
and the materials being used to achieve this activity. Likewise, Grabe (1991)defined
reading as being able to extract meaning from a printed page and interpret this

information suitably.

Reading also has been interpreted as “a complex activity that involves both perception
and thought. It consists of two related processes: word recognition and comprehension.
The penultimate refers to the process of perceiving how written symbols correspond to
one's spoken language. Comprehension is the process of making sense of words,
sentences and connected text”(Kozak, 2011, p.7). On the same vein, Alderson (2000)
argued that reading activity might be also defined in terms of process and product, the
process deals with the interaction between the reader and the text being read; he attempts
to discover what do the written words mean, how they are combined with each other and
how they relate to things they have previously read, in addition to expecting what is
coming next. While the product is concerned with the results of making reading, whether

the reader understands the text or failed to extract the intended meaning by the writer.



45

2.Types of Reading

There are two main types of reading which were first introduced by Palmer (1994): the
intensive reading which is known also as the academic reading and the extensive that is

called the communicative reading.

2.1 Intensive Reading

Intensive reading is all about the readings made by the learners inside the classroom
to achieve specific objective.Harmer (2007) outlined that the intensive reading takes place
inside the classroom and is usually associated with study activities,viz. students read
precisely,analyse deeply, to decipher the implementation of grammar and vocabulary. It is
regarded as guided reading because it happens under the supervision of the teacher, the latter
is the monitor who chooses the appropriate materials to be read, then he guides his learners
whilst reading to look at particular uses of vocabulary and grammar. Learners, later on, can

be tested and asked to solve a set of activities associated with the material being read.

2.2 Extensive Reading

“where possible, extensive reading should involve Reading for pleasure” ( Harmer,
2007, p.99), just the quite opposite of the intensive reading, the extensive one is done out of
the classroom, it involves learners reading texts independently for the sake of enjoyment and
pleasure, readers are free to choose what to read in the target language according to their
interests without the pressure of being tested. Grellet (1981) stated that extensive reading is
“reading longer texts, usually for one’s own pleasure. This is a fluency activity mainly

involving global understanding”(p. 4).
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3.Reading Strategies

Reading is an intricate task that entails a wide variety of strategies necessary for the
facilitation of the process and overcome of any potential obstacles. A reading strategy
according to McNamara et al. (2007) is “a cognitive or behavioral action that is enacted under
particular contextual conditions, with the goal of improving some aspects of comprehension”
(p. 470). The most common useful strategies for readers, according to Bergeon and Wolf

(2003), Duffy (2009), Moran (2002) and Mikulecky and Jefferies (2007) are:

3.1.Predicting:To predict during reading means to guess what is coming next. Actually,
building imaginations in the mind helps enhances creativity and retrieval. “Prediction is
important because it activates schemata; that is, it calls into mind any experiences and

associated knowledge that we already have about the topic of the text” (Nuttal, 1996, p.13) .

3.2.Skimming: It is a quick reading of the written material for the purpose of figuring out the
general idea being discussed in the text. It does not take much time since the reader just reads
what is significant. According to Nuttal (1996) skimming means glancing rapidly to

determine a gist in a text.

3.3.Scanning:In an attempt to define this strategy , Grellet (1981) argued that when scanning
, the reader moves his eyes up and down looking for a specific information or idea relevant to
the research topic from the text like seeking for a name, date, location, to name a few. Or to
get an “initial impression of whether the text is suitable for a given purpose” (Nuttal, 1996,

p.49)

3.4. Monitoring Questions:The main goal for making readings is to understand what is

written, and to realize comprehension one should raise questions from time to time trying to
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guess the intended meaning by the writer while reading. This analytical questioning leads to

good responses, an important step for being critical thinker.

3.5.Inferring: It is a reading comprehension tool, known as reading between the lines

3.6.Visualizing:This strategy is mostly used by readers in which they try to draw an image in
mind describing the items being read. As cited in Bergeron &Wolff (2003) visualizing is
“creating mental visual images to keep your mind focused as you read or listen. Visualizing

helps readers with comprehension by conjuring up images of a story as it is being read”

(p.11).

3.7.Summarizing: Summarizing refers to reducing the length of the origin text with saving its
essence by using one personal word and keeping the same ideas and the key points being
conversed. According to Bergeron and Wolff (2003), summarizing after a story or a chapter

is the focus on the overall meaning of the text.

4. Significance of Reading

It is widely recognised that reading is beneficial to all types of people no matter their
domain in life. It has a profusion of benefits among them the ones mentioned by Keyser

(2018):

» Opens the doors of the world, and helps discover cultures, ideas, beliefs of people

around the world.

» Boosts one’s imagination and creativity.

» Improves vocabulary and grammar.

» Develops communicative skills.

» Improves concentration and reduces stress.
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5. Reading in EFL Classes

It is presumed that reading is indeed crucial in EFL teaching. The act of teaching it is
not as easy as it may seem, mainly because it takes a lot of energy and patience to decode
the messages and organize the thought discussed in a piece of writing, sometimes the
simplest text could take an EFL learner hours to grasp (Ur, 1996). For that reason,
choosing the appropriate methods for teaching reading will facilitate the process of
learning a foreign language. As for the content, it should be simple, comprehensible,
interesting and suitable for the students’ level (Ur, 1996). Teaching reading requires the
teacher to be the controller, director, manager, facilitator and source of information
(Oxford, 1989 as cited in Vanniarajan, 1990) throughout the three stages as explained by

Toprak (2009):

5.1.Pre- Reading

It is @ warm up to create curiosity and interest in the students’ minds for the reading
activity that follows. Some activities used in this stage are: discussing the text type,

brainstorming and reviewing familiar stories.

5.2.While Reading:

During this phase, the teacher does not have much to do. Nevertheless, he can pinpoint
valuable reading strategies, and offer concrete exercises in the form of reading

comprehension,

5.3.Post-Reading:

Otherwise stated the follow up or beyond reading, it is intended to set the information
read into place and make sure students did benefit from the reading material. Teachers

could use activities such as: discussions.
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6. Techniques for Teaching Reading

There are several techniques for teaching reading, researchers such as Walker (2012)
listed a plethora of techniques for teaching reading. Among them, the following techniques

are noteworthy.

6.1.Cloze procedure:Where the students are given a text with missing words for them to fill.

6.2.Directed Reading Activity (DRA):This technique is among the teacher based approach
techniques, where the teacher does all the work and students only give answers. The teacher

explains, gives instruction, inflames the discussion...etc.

6.3.Readers Theatre:Or screen play where students re-enact a scenario (i.e. reading material).

It suits the Oral Expression module as well.

6.4.Repeated Reading:It is the repetitive act of reading for the sake of comprehension and

developing fluency and speed when reading.

6.5 Summarisation:As the name implies, it is to summarise a piece of writing using one’s
own words it proceeds the reading activity. In other words: “ the process of creating a
summary of a certain document that contains the most important information of the original
one, the purpose of it is to get a summary of the main points of the document.” (Abualigah et

al., 2020, p 1).

An experiment in an EFL classroom aimed at testing different techniques used by
teachers to teach reading came to a conclusion that the teacher should follow specific steps to

insure students are indeed learning those are:

> Introduce the material using pictures.

> Readtogether with the students while giving them guidance.
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» Use small group while using guided reading method.
» Guide the students whileletting them find the problem and try to find the

answer.(Ariandika & Kartikawati, 2018)

Reading is a muscle that needs constant practise. Despite the efforts and the creative
techniques teachers might use, the main factor here is the students’ individual exertions

outside the classroom.

7. Reading Comprehension

Reading is done for lot of goals, but still comprehension is the major purpose to be
achieved.That is to say, reading and comprehension are two linked activities that work hand
in hand to form reading comprehension. The latter refers, in its most obvious sense, to the
ability to understand information in a text and interpret it appropriately. Comprehension itself

is much more complex than doing the activity (Grabe & Stoller, 2013).

Explaining the term reading comprehension begins with understanding the meaning of
the word comprehension. According to Merriam Webster dictionary, comprehension is: “the
act or action of grasping with the intellect”, synonym of understanding. Based on the
foregoing, reading comprehension is the act of understanding the reading material which
according to Grellet (1981), refers to extracting the required information and grasp from it as
efficiently as possible. In the didactics context, it is known as: “the prerequisite for
meaningful learning from text” (Kirby, 2007, p. 1). In a more simple way, reading
comprehension is a teaching tool through which teachers help students grasp as much
knowledge as possible from the reading material, the questions often direct the students’

minds towards the important point in the text or the idea intended for them to perceive.
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Grellet (1981) scaffolded that understanding a written text means extracting the required

information and gist from it as efficiency as possible.

Conclusion

To round off, it has been the role of this chapter to delineate that reading is a crucial
skill in EFL classes as well as in other domains. It is indeed a bewilderingly tangled web that
requires a variety of methods and strategies to achieve the desired outcomes. The following
chapter will be an investigation on the effect of reading critical thinking and the students’

perceptions on the matter.



Chapter Two:
Critical Thinking and
the Reading Skill:

Field Work
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Introduction

This chapter is the pith of the dissertation at hand; the antecedent is an appetiser for
the readers. In this chapter, the results and everything behind the scenes for the data gathering
process are presented. Two methods were used to test the hypotheses and obtain the most
credible results. The first tool is an experiment and the second one is a questionnaire, the
posterior was deployed to embellish the results of the former tool. Both of which were
administered to first year students during their second semester as EFL learners at Mila
University Centre. As it is the case with many studies, obstacles were found along the way,
which will be stated in the course of this chapter followed by a list of recommendations for
teachers, students and future researchers to unravel new innovative ways to incorporate CTS

in EFL classrooms.
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Section One: The Experiment

1. Population and Sample

The experiment was targeted at First-year EFL learners at Mila University Centre,
Institute of Letters and Languages, Department of Foreign Languages during the second
semester of the academic year 2020/2021. Two groups were randomly selected out of seven
containing 156 students. Group two (i.e. the experimental group) consists of 24 students and
group three (i.e. the control group) consists of 20 students; making the total of 44 subjects as
a sample. The participants’ age and sex varies, their age is between 19 and 20 years old. As
for the genders, the control group consists of 15 females and 5 males, while the experimental
group consists of 18 females and 6 males (i.e.33 females and 11 males in total). This
population was chosen in view of the fact that they are transitioning from a teacher based
learning to, now, a student-based one where they are expected to research, discuss, evaluate
and analyse the content presented to them. Under those circumstances, critical thinking is a
prerequisite skill. This experiment is used for the sake of confirming or infirming the

hypotheses put for this research at the outset.

2. Methodology

Themethodology employed was a standard one for conducting experiments in social
and human sciences i.e. a pre-test for the Exp.G and the C.G, a tailored plan for the Exp.G
then a post test for both groups. It is worthy of mention that there was no pilot study
considering the pre-test was adequate to appraise the cognitive skills needed to serve the
experiment purposes, aspects of the language itself from grammar to vocabulary were neither
necessary nor had an impact on the process of the experiment. The tests served two main
purposes: providing a point of departure for comparison between the sample groups as well

as evaluating their cognitive skills according to the classification of Marzano’s taxonomy
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which was explained in the previous chapter. The form of the test is the standard critical
thinking test; however, the content itself was customised to be adequate to the level of the
target group which was observed through their progress in their lessons of written expression.
Both tests are made from scratch in the form of reading comprehension, a simple text was
selected followed by mostly open-ended questions following the recommendations of Ennis:
“In making your own test, it is probably better that it be at least somewhat open ended
anyway, since making good multiple-choice tests is difficult and time consuming, and
requires a series of revisions, try-outs, and more revisions.” (1993, p.184). Each question
was created to prompt a cognitive skill in the students’ minds. The following table was the

basis for making the questions:

Table5:Marzano ‘s Taxonomy(Mlicausi, 2016)

»
Marzano’s Taxonomy — Useful Verbs

Recognize

« recognize (from a list) « select (from a list) = identify {from = list)

= determine (true / false) =
o
&

Recall = name = list = describe = state = identify who, where, or when hid

= describe what =L

Executing = use = demonstrate = show « make = draft = complete

Integrating < summarize =« paraphrase edescribe the key parts of 6’

= describe the relationship between « Explain the ways in which g

= describe how or why = describe the effects o
=
[

Symbolizing = use models = symbolize = depict = represent = draw &=

e illustrate » show » diagram = chart g

Matching

» campare and contrast = categorize = sart = differentiate = discriminate

» distinguish = create an analogy or metaphor

Classifying = classify = organize = sort e identify different types or categories

= ldentify a broader catepary
=

Analyzing Errors = edit = revise = identify errors or problems =« evaluate =

= identify issues or misunderstandings = assess = critique = diagnose g
Z.

Generalizing « form conclusions = Create a principle, generalization, or rule

» trace the development of + generalize » what conclusions can drawn

= what inferences can be made

Specifying =« make & defend e« predict = what would have to happen

= develop an argument for = judge = under what conditions = deduce

Decision-Making

= select the best among the following alterrmatives & which of the following would best

= what is the best way + decide + which of these is most suitable
e
=

Problem-Solving < sclve » adapt = dewvelop a strategy = figure out a way g

* how would you overcome = how will you reach your goal under these conditions o
o
o

Experimenting + experiment = generate 8 test = test the idea that g

= what would happen if = how would you test that =,

» how can this be explained = how would you determine if E

= based on the experiment, what can be predicted g
=

Inwvestigating sinvestigate = research = find cut about = take 2 position on

+ how & why did this happen =* what would happen if

+ what are differing features of
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A good case in point is question number 12 in the pre-test “If you were an employee
in a company and your boss is involved in money laundering what would you do? Why?”’(see
Appendix 1) , this triggers the problem solving skill which is classified under knowledge
utilization. Another example is question number 10 in the post-test which was aimed for their
matching skill that takes part in the analysis cognitive skill “Compare your attitude in the

classroom to that of the previously mentioned types of students”(see Appendix).

As for the reading material distributed to the Exp.G it was a gradual process, from
simple to moderate to more complicated. Initially, the process began with 3 simple
paragraphs accompanied by a set of questions, then, students were assigned 4 short stories
along with a reading report. The last step which involved reading novels was not done due to
some obstacles explained in the limitations of the study. The questions associated with the
reading materialdid not include all the cognitive skills, they were aimed to ensure that
students are engaged with the content and are grasping whatever was presented to them. The
reasoning behind it is that there was no intention of judging the students; they were there to
be a proof that the participants are engaged with the content.Of note, they were made much

the same way as the questions of the tests.

Novels
(advanced
Short English)
stories
(intermedi

® Paragraph  ate level
s (simple  English)
English)

Figure 6:The Reading Material Plan

The methodology is summarized in the figure below:
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Reading
material

[ Pre-test ]

[ Expermental J [ Control group }
group

[ Post-test J

Figure 7: The Experiment Plan

3. Procedure

For the most part, the experiment procedures took place in the session of the written
expression module on account of the nature of the module itself which involves reading.
Some questions concerning the lessons being presented by the teacher were intentionally
included as an application so as to not affect the flow of their sessions. Questions like the

type of the paragraph and underlining the controlling idea.

3.1. The Experimental Group

The procedure with the Exp.G had 3 stages, the pre-test, the reading phase and the

post- test. During each stage, students’ cooperation and presence varied.

* Pre-test

* Reading phase

» Post-test

Figure 8: The Experimental Group Procedure
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At the first stage, they were administrated a 45 minutes test of critical thinking
contains a text upon which 13 questions were based (see Appendix 1). Eighteen students

were present and cooperative.

The following stage was reading. This phase is also divided into 3 parts: the first one,
in the classroom, using easy reading material which was 3 expository paragraphs with
beginners’ level English, two paragraphs in one session and the third one in another session(
see Appendix 2). The second part, four short stories, varied in themes and length, mostly not
exceeding 16 pages written with intermediate level English, with content that intrigues the
reader’s imagination. Their titles were: “The Tell Tale Heart” by the famous Edgar Allan
Poe, “The Veldt” by Ray Bradbury, “The Rocking Horse Winner” for D.H. Lawrence and
“The Monkey’s Paw” by W.W.Jacobs. They were sent via Email to the participants along
with a reading report( see Appendix 3), the students ‘answers were sent back via Email as
well, in the course of roughly 3 weeks. The last part, students’ engagement was at its lowest
and time was not enough for it to be conducted. In this part, students were supposed to read
more complicated reading materials that discuss interesting topics, among them, “The

Stranger” of Albert Camus and the dystopian novel “1984” by George Orwell.

Finally, just like the pre-test, the post-test was conducted using the same method,
following the same steps (see Appendix 4). Despite the progress in the reading material at
this stage, a simple paragraph was chosen for the reason of having a similar basis for result
comparison between the pre-test and the post -test. Sixteen students were present, although
most of them were not cooperative, more than half of them left the papers blank or with 2 or

3 answers.
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3.2. The Control Group

Unlike the experimental group, this group underwent the two tests only; they were
neither treated nor observed. In both times, there were absentees, be that as it may, their
engagement was significant. Eighteen students were present during the pre-test and nineteen

in the post-test.

» Pre-test

 Post-test

Figure 9: The Control Group Procedure

4. Description and Analysis of the Results

4.1. Description of the Results

Before presenting the results of the experiment, one must highlight the fact that there
was a lack of students’ cooperation in the post test. Most of them handed back their papers
almost blank which makes it inappropriate to judge them based on answers they did not write.
Based on the observation made on their marks in the final exams of written expression as
well as literature and their oral participations in the written expression sessions, the questions
were perfectly within their reach, they simply refused to cooperate. For that reason, in the
interest of procuring as much accurate information as possible from the data gathered, 6
students were selected to be representatives of each group, those who participated in all the
phases and answered all the questions truthfully; therefore, enabled us to measure their

cognitive progress.
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4.1.1. The Pre Test

Since the sample consisted of First-year students who haven’t had an intense training
in English as a foreign language, they were predominantly judged based on the ideas they
proposed and how accurate their answers were, with no regards to grammatical or structural
mistakes. The criteria upon which the final mark was based were the four cognitive skills of

Marzano’s taxonomy (See Appendix 6 for the scoring guide).

4.1.1.1. The Experimental Group

The students’ marks are displayed in the table below:

Table 6: Pre-Test Marks for the Experimental Group

The Cognitive Skills
Students Retrieval | Comprehension Analysis lEth]ﬁY\zI;?(?r? Marks

Student 01 2 4 1 3 10
Student 02 2.5 2.5 0.5 1 6.5
Student 03 3 2.5 15 3 10
Student 04 3 5,5 3,5 4,5 16,5
Student 05 2,5 5 3,5 3 13
Student 06 2,5 55 2 3 13

Mean 2.6 4.2 2 2.9 12

In general, students have average results. Their best performance is noticed in the
questions that triggers the comprehension skill, in which the majority of students answered
the two questions with no difficulty, this could be due to the nature of training they had in

English language in High School and Middle School, at those levels the focus was mostly on
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comprehension. In knowledge utilisation they have an average level, the questions were
concerning their views towards the topic of the text, corruption, they were free to say
whatever they wanted, hence, they achieved better. Concerning the retrieval skill, results are
less than the aforementioned performances, only a question about synonyms was not
answered by the majority of the respondents. Their weakest performance is in analysis, where
the questions needed more focus, none of them answered question 8, which was a tricky
question that only the students who pay attention to the details and analyse the text

thoroughly can answer it.

4.1.1.2. The Control Group

The results are displayed in the table below:

Table 7: Pre-test Marks for the Control Group

The Cognitive Skills
Students | Retrieval | Comprehension | Analysis Ert'ﬁ\l’;:z?ogﬁ Marks

Student 01 2,5 5 2,5 5 15
Student 02 2 5 3 4,5 14,5
Student 03 2 4 2,5 3 11,5
Student 04 3 35 00 5 11,5
Student 05 2,5 4,5 1 4 12
Student 06 2 55 3,5 4 15

Mean 2.3 4.6 2.1 4.3 13.3




62

Students of C.G had average results overall. Apparently, the least excelled skill is
analysis which was mostly based on them giving their opinions and using their own ideas.
Knowledge utilisation was not their strongest skill either. As regards to the other ones, they

had a mediocre performance, nothing exceptional.

4.1.2. Body of the Experiment

Students showed different attitudes towards the kinds of reading materials used(see

Appendices 8 & 9). Their results are:

B Paragraphs [ Short stories

Student 1
Student 2
Student 3
Student 4
Student 5

Student 6

0 5 10 15 20

Figure 10: Students’ Performance in the Reading Phase

After evaluations it was noticed that the students' tendency went to reading short
stories by the first class. Students showed remarkable performance with the short stories
which comes in line with the results of the questionnaire where students voted for short
stories as their favourite reading material. All of them had great answers, they had the ability
to discuss the ideas and give their opinions. To illustrate, here is an answer of student 2
concerning the second question on “the veldt” short story, “Children are carpets, they should
be stepped on occasionally .Yes | agree with this saying, because children must learn from

childhood that life wont hand then everything they want; thus their parents must always
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prevent them -for their own good- from doing things they may find fun but in fact will hurt

and injure them”, looking at their results in the pre-test, this answer is great.

The difference between these can only be attributable as follows, paragraphs, despite
their simplicity, were not the strongest performance of the participants. This could be looked
at from the angle of the setting dissimilarity, the paragraphs were handed to the students in
the classroom environment at the end of their session where their energies are low, whereas
with the short stories they were given the freedom to choose which one to read first,

whenever they want and a long period of time to be able to read comfortably.

4.1.3. The Post Test

The steps followed to get results in the post-test are the same as the pre-test. (See

Appendix 6 for the scoring guide)

4.3.3.1 The Experimental Group

The results are displayed in the following table:

Table 8: Students’ Results in the Post-Test

The Cognitive Skills
Students Retrieval | Comprehension | Analysis | Knowledge Utilization Marks

Student 01 2.5 3.5 1 6 18
Student 02 3 1.5 0.5 6 155
Student 03 15 3.5 6 6 17
Student 04 2 3.5 7 6 18
Student 05 1.75 3.5 5.75 6 17
Student 06 1.5 3.5 6 6 16.5

Mean 2 3.2 4.4 6 17
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According to the results obtained, students had a big leap in most of their cognitive
skills, especially in knowledge utilisation; questions that triggered this skill were based on
students’ ability to give their own view on the matters proposed. As for the analysis skill,
there was the same tricky question as the pre-test, still, none of them answered it; however,
this time they performed better in the other questions that were associated with the analysis

skill.

4.3.3.2. The Control Group

The results are displayed in the following table:

Table 9: Post-Test Marks for the Control Group

The Cognitive Skills
Students | Retrieval | Comprehension | Analysis E?ﬁ:’;;i?: Marks

Student 01 2 3.5 4 6 155
Student 02 15 3.5 4 6 15
Student 03 2 3.5 6 5.5 17
Student 04 1.5 2 4 5 125
Student 05 2 3.5 6 6 17.5
Student 06 15 3.5 6 5.5 16.5

Mean 1.8 3.3 5 5.7 15.7

There is a significant improvement in their results. They scored better in all the skills,

none of them had negative results.
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4.2. Analysis of the Results

4.2.1. Progress of the Experimental Group

Students’ overall performance improved throughout the experiment, it is presented in

the figure below:

B Fre-test @ Paragraphs B Short stories [l Posttest
20

15

10

Student1  Student2 Student3  Studentd  Students  Student&

Figure 11: Students’ Performance throughout the Experiment

All the students performed better after the pre-test. Once again, the most noticeable

result is the peak in the marks of the short stories which was previously interpreted.

Their cognitive skills differed from pre-test to post test, the following figure

represents that:
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Pre-test and Post-test

B Pre-test [ Fosttest

Fetrieval
Comprehension

Analysis

Knowledge
utilisation

Figure 12: Students’ Cognitive Progress in the Tests

The eminent leap was in knowledge utilisation, the questions that triggered this skill
were based on their standpoints which left the space for them to use what they know
beforehand and apply it to the situations they were put in. The next biggest change occurred
at the level of analysis, students were able to take a jump in their performance, this could be
interpreted in terms of the practice they went through given the fact that they were requested
to analyse the reading materials all the time and question any information they read in them.
The other two skills were not improved, they decreased but not in a considerable amount

which did not affect their overall results.

4.2.2. Comparison between Both Groups

As presented above, there was a significant difference between the results of both
groups. The experimental group had better final results despite the small difference in the
initial ones. Calculations have shown that the mean of the Exp.G (i.e. 17) is greater than the

one of the CG.(i.e.15.7).
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A thorough look into each cognitive skill reveals the difference between the two

groups in the post test, the following chart represents it:

W Eps B CG

Retrigval Comrehension Analysis Knowledge utilisation

Figure 13: Comparison in the Cognitive Skills for the Experimental Group and the Control

Group in the Post-Test.

The difference is not remarkable. The control group scored better in comprehension
and analysis. On the other side, the experimental group had better results in terms of
knowledge utilization and retrieval, it could be due to the treatment they had, they were
constantly exposed to reading materials and questioned about them which helps them

remember the content more( i.e. retrieval) and apply the knowledge in a systematic manner.

4.2.2.3. Hypothesis Testing

The means of both groups do show a difference in the progress of the students;
however, statistically speaking, the means are not reliable enough. To stitch the data all
together and get more reliable claims, a t-test is needed. A t-test is used to test the null
hypothesis that says there is no statistical difference between the two samples which means

that any difference there is between the two groups is due to chance. It is described as:
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“appropriate whenever you want to compare the means of two groups” (Ghosal&

Srivastava,2009, p.16, as cited in Azzioui, 2016, p.164).The formula for t-test calculation is:

The calculations were made using an online t-test calculator

(https://www.graphpad.com/), the data was entered and the results were given as follow:

Table 10: Calculations for the T-Test

Experimental group Control group
Mean 17 15.7
SD 0.949 1.807
SEM 0.387 0.738
N 6 6

The two-tailed P value = 0.1407

The mean of the experimental group - the mean of the control group = 1.333. Ninty-

five percent (95%) confidence interval of this difference: From -0.523 to 3.190.

Intermediate values used in calculations:

» t=1.6000
» df (degree of freedom )= 10

> Standard error of difference = 0.833

From the calculations above, and the comparison between the t value and the critical
value, the null hypothesis is rejected and the alternative one is suitable for this case. In other

words, the results that we got from the two groups were not due to chance.
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5. Discussions and Interpretation of the Results

The findings, despite the paucity of the sample, sat hints at positive signs that should
not be ignored. Based on the aftermath of the experiment, the hypothesis is confirmed,;
however, they are still open for further research under suitable conditions and appropriate
circumstances by other researchers. Nevertheless, the methods used throughout the
experiment were not proved to be flawed because as they say “Absence of evidence is not
necessarily an evidence of absence”, meaning, even though the results were based on a small
sample, due to several obstacles that will be explained later, they still do not prove the lack of
effectiveness of the method and steps followed in this experiment. Overall these findings are
in accordance with findings reported by Mohammad and Mehrgan (2012), Fahim and
Hoominian (2014),Zuzana (2015),Pashangzadeh et al.(2016), Husna (2019). From the

discussion and analysis above, key findings emerge:

» Critical thinking is indeed affected, and can be improved by reading.

» Students have a tendency to perform better under less constrictive environments with

more time and freedom at hand.

> First year students prefer short stories over the simplest paragraphs; they enjoy

meaningful reading that takes them through a journey.

» This analysis found evidence for the role of open ended questions in unleashing

student’s creativeness.

» Another promising finding is that associating cognitive triggering questions with the

reading material keeps the students engaged and leads to optimum benefits.
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Section Two: The Questionnaire

1. Sample

This research took place at Mila University Centre, Institute of Letters and
Languages, Department of Foreign Languages during the second semester of the scholarly
year of 2020/2021. The target population was first year EFL learners, the total of seven (07)
groups consisting of 156 students, 76 of them are the sample for this study. This population
was chosen to get insights into their perceptions on critical thinking and reading, for the

purpose of providing explanations and validity to the results of the experiment.

2. Administration of the Questionnaire

After noticing the large number of absentees among first year students during the
second semester, the best way to contact them was found to be the social media platform,
facebook. The questionnaire was written on Google forms and sent randomly to over 100
members of the parent population via private facebook messages. On the span of two weeks,

76 students answered the questionnaire.

3. Description of the Questionnaire

The questionnaire opens with an outset. It was put to explain for the students the aims
of the study, for what purpose their answers will be used in addition to a brief explanation on
how to answer it. The questionnaire consists of 19 questions that are a mixture of multiple -
choice, yes/no, and open-ended questions, sometimes followed by a request for justification.
To serve the aims of this research, the present tool was divided into 4 sections: background
information, reading, critical thinking and the last one is a combination between reading and

CTS (see Appendix 5).
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The first section, background information, a set of questions was directed to draw a
rough idea on the participants, how many years they have been studying English, whether it
was their specialty of choice, if they enjoy it or not, and a description of the level they believe

they reached.

The second section, reading, it is concerned with their attitude towards the reading
skill. Starting from inspecting whether they read and for what purpose, moving to how often
they read and what kind of books they are drawn towards, ending with their opinion on

reading as SLS and whether their teachers encourage them to perform it.

The third section covers the second variable of the present study, critical thinking. It
inquires into the students’ frame of mind regarding it. The first three questions inspect their
familiarity with the notion. The next two questions seek to determine the critical thinking
skills they own in case they consider themselves critical thinkers. Last but not least, the

section terminates with a question on the use of ct in EFL classroom.

The last section bridges the gap between reading and CTS, it aims at exploring the
students viewpoints on the use of reading as a tool to enhance critical thinking. Three
questions were asked on the matter. The first two questions, straight to the point, students
were asked to contemplate their opinion on the employment of reading for the sake of CT
development and to what extent it can be beneficial. The last question put the students in a

position where they choose, according to them, which kind of reading better boosts CT.
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4. Analysis of the Questionnaire

4.1. Background Information

Q1. How many years have you been studying English?

Table 11: Students’ Experience with Learning English

The Answer The Number The Percentage
8 years 62 81.58%
More than 8 years 14 18.42%
Total 76 100%

The table above clearly shows that the majority of the participants 80.58% (i.e.62
subjects) have been studying English since middle school. The rest, 18.42%(i.e.14 subjects),
studied it for more than 8 years. This can be justified by the possibility of joining private
schools for teaching English at an early age as it might be due to grade retention. Of note,
participants studied English as a foreign language from middle school to high school,

however, at university it is counted as a specialty not just a foreign language.

Q2. Was it your choice?

Yes

Figure 14: Students’ Choice for English as a Specialty
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One can notice that most of the participants 89.5% (i.e. 68 students) were satisfied
through fulfilling their desire of studying English at University. Only 10.5% (i.e. 8 students)
did not want to study it .This reinforces the reliability of their answers in the upcoming
question because studying a speciality willingly plays a positive role in the attitudes of the

students towards it.
Q3. Do you enjoy it?

=20,.00
60.00
40,00

20.00

.

(] Somehow

0.00

Figure 15:Students’ Attitudes towards Studying English

When asked if they enjoy studying English at University, the majority of the
participants, 81.6% (i.e. 62 students) opted for “yes”, whereas 17.1% (i.e. 13 students)
declared their displeasure. Only 1.3% (i.e. 1 student) had a neutral position. The enjoyment or
its absence of studying English could be due to several reasons among them: the quality of

the training and the teacher-students relationship.

Q4. What is your level in English?
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High

Average

Low

0.00% 25.00% 50.00% 75.00%

Figurel6 : Students’ Evaluation of Their Level in English

According to the chart above, the big majority of the students, 80.3% (i.e. 61 participants)
declared that their level in English is average. The ones who think their level is high make up
as little as 15.8% (i.e. 12 participants) of the whole population, this type of students is meant
to have high self-confidence, they trust themselves as they believe in their abilities in further
achievement during their studies. The remaining 3.9% (i.e. 3 participants) admitted their low
level in English. Assuming one’s self level in English shows how much confidence they have
when it comes to learning it; putting one’s self in the categories of average or low can lead to
two completely different results. The first one, when the student is self-aware and truly
knows their level, this kind of student has a big chance of developing their level in English in
the coming years because they already know what they are lacking. The second one occurs in
the case of the student who downgrades themselves due to low self-esteem, this creates
obstacles for the mind to develop therefore their level in English might remain the same or

get worse.
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4.2. Reading

Q1. Do you read?

Yes

Figure 17: Students’ Tendency to Read

This question attempts to figure out students’ tendency to read. Sixty- five students
(i.e. 85.5%) do read outside the classroom this means that they are aware of the importance of
such a skill, while on the contrary eleven students (i.e.14.5%) do not, they might find reading
a boring activity. Readers are leaders, they say, having this large number of readers among
the students is a positive sign. The higher the students’ tendencies to read, the higher their
rate of developing their thinking and adapting new ways of seeing the world, the more

creative they are.

Q2. For what purpose do you read?

The answers on this question varied from one participant to another. The common
answer is reading for pleasure which 40 students had (i.e. 52.6% of the sample). Others, 25
students, (i.e. 32.9% of the sample) used reading to enhance their Grammar, vocabulary and
their writing in general following the famous statement “a good writer is a good reader”. The

last category’s intention behind reading different written works is to gain knowledge in
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general (i.e. 11 students or 14.5% of the sample). For illustration purposes, some answers are

quoted below:

» “Iread for entertainment only”
» “To develop my language skills and acquire new vocabulary”

» “To incline my knowledge”

Q3. How often do you read?

Never Always

Rarely

Sometimes

Figure 18: Students Reading Frequency

Regardless of the reason behind the students enjoying reading, they do not read so
often. Forty-six students (i.e. 60.5% of the total number) read occasionally which slows them
down on their path to their desirable results. Sixteen students (i.e. 21.1% of the total number)
rarely read, five students (i.e. 6.6% of the total number) never read. These are the ones who
stated before that they do not read at all. Finally, only nine students (i.e. 11.8% of the total
number) are consistent and always read. The reading frequency is an indicator of how fast the
students reach their goals from reading. For example: a student reading for the purpose of
acquiring new vocabulary but only picks up a book once a month for one hour does not reach
their goal as fast as someone who reads one hour every day for the whole month, consistency

is the key.
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Q4. What type of books do you prefer?

Short stories

Movels

Poetry

0.00% 20.00% 40.00% 60.00%

Figure 19: Students’ Preferable Types of BoOks

Students were only given three options because they had a short experience with
English as a specialty, academic articles in journals or magazines are far from their reach.
Short stories and novels took the lead in this question leaving poetry the least favourite one.
Forty-eight participants (63.2%) favour short stories, probably due to the simple language and
the short amount of time needed to read them. On the other hand, forty four participants (i.e.
57.9%) lean towards novels which take more time and effort to read. Four participants (i.e.
5.3%) prefer poetry, the latter takes more time than the aforementioned types .Poetry
demands more time to encode the figures of speech, the sophisticated words and expressions
used, all of which discourage the majority of the students to read them. These results were
confirmed when students, during the course of the experiment, reacted very well to the short
stories they were asked to read. They gave their personal opinions and answered the attached

questions in a thoughtful manner, proof that they enjoyed it.
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Q4. Do you consider reading a beneficial skill?

Figure 20: Students’ Views to the Importance of Reading as a Language Skill

This question is raised in an attempt to inspect students’ points of view on the reading
skill. They were given 3 options. The answers of this question were remarkably subjected
to the first option (88.2% of the students, i.e. 67 participants) which is that it is indeed, this
implies that students do not only consider reading as a personal hobby, rather they know how
important it is as a language skill. The second option, denies the importance of the reading
skill, which 3.9% of the total sample (i.e. 3 participants) see that it is accurate. The final
option is a neutral position toward it which 7.9% of the students (i.e. 6 participants) chose .
Having a positive attitude toward reading as a language skill can open pathways for teachers
to consider focusing on it without the fear of creating boredom in the classroom since the

majority of first year students validate its importance.

Q5. Does your teacher encourage you to read?
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Yes

Mo

0.00% 20.00% 40.00% 60.00%

Figure 21: Teachers’ Efforts to Encourage their Students to Read

Apparently, a large portion of the population 76.3% (i.e. 58 students) are indeed
encouraged by their teachers to read, by doing so they are indirectly helping them to achieve
a set of objectives while studying, including knowledge enhancement. Perhaps this is why
there is a big number of readers among them. Only 23.7% of the subjects (i.e. 18 students)
were not fortunate enough to study with the kind of teachers who want them to get better and

train their reading skill.

4.3. Critical Thinking

Q1. Are you familiar with the term critical thinking?

Figure 22: Students’ Familiarity with the Term Critical Thinking
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Results has shown the following: Forty-two students from the total number (55.3%)
are familiar with the term, this might mean that their teachers used to put focus on its use,
thirteen students (17.1%) declared their unfamiliarity with it, whereas 21 (27.6%) do not have
a definite answer. In the year 2021, University students not being familiar with such an
important aspect of their educational system is a red flag, given the fact that the LMD system
is based on students’ individual efforts to learn and understand the lessons. Yes, a relatively
large number did declare their familiarity with critical thinking but the ideal percentage that

indicates the success of the goals put for the LMD system should be at least 70%.

Q2. Define it using your own words

The answers on this question are classified into 3 levels. The first level with where
42(i.e.55.3%) students gave a correct, precise answer to the term, those are the ones who
declared earlier their familiarity with the term for instance: “It is to have your own idea about
a topic not necessarily agreeing with the other ideas of persons it's mainly to have your own
thinking and have arguments to defend it”, “questioning ideas instead of accepting them at
face value”. The second level is for the 21students (i.e.27.6%) whose definition is not quite
precise and accurate but still not wrong, those are the ones who had an indefinite answer
when asked about their familiarity with the term, an example of those answers is: “To say
your opinion on the research the author did” which refers to the ability to form personal
opinions without the need for duplicating others’. Lastly, the third level where 13 students
(i.e.17.1%) have a misunderstanding for the term or just do not know it. Their definition for

critical thinking is criticism. For that, a clear definition and a separation between CT and

criticism are provided in the first section of the first chapter.
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Q3. According to you, what are the skills of a critical thinker?

Tablel2: Students’ Assumptions on the Skills of the Critical Thinker

The Skill The Number The Percentage
A 32 42.1%
B 27 35.5%
C 48 63.2%
D 17 22.4%
E 14 18.4%
Total 76 100%

In this question, students are given a list of commonly known skills of critical thinkers

one that are discussed in chapter one, section one. They are listed below:

A. Evaluating evidence for alternative points of view.

B. Questioning any given information.

C. Analyzing ideas and weighing the validity of arguments.

D. Solving problems and making well studies decisions.

E. Drawing conclusions based on evidence and sensible assumptions.

Sixty-three point two percent students from the sample (i.e. 48 participants) believe
that the most important characteristic a person should have in order to be considered a critical

thinker is analyzing ideas and weighing the validity of arguments. Next in line is evaluating
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evidence for alternative points of view which was voted for by thirty-two students (i.e.
42.1%). Twenty-seven participants (i.e. 35.5%) think that questioning any given information
and not taking anything at face value is the ability that should be focused on in one’s journey
to critical thinking. Comes at last, with not much of a big difference, Solving problems and
making well studies decisions with 22.4% of the participants (i.e. 17 students) and draw
conclusions based on evidence and sensible assumptions with 18.4% of the participants (i.e.

14 students).

Q4. Do you consider yourself a critical thinker?

Figure 23: Student’s Views to Themselves as Critical Thinkers

This question reveals the students’ way of perceiving themselves after being exposed
to CT skills. Results has shown that more than half of the participants 55.3% (42 subjects) are
not sure if they are critical thinkers or not; in all likelihood, they realise CT is a journey not
an end goal, meaning, no one person can be considered an ideal critical thinker, there will
always be something missing. For instance: someone can be good at analysing arguments but
cannot make well studied decisions. Conversely, 19.7% (15 subjects) confidently considered
themselves critical thinkers. The remaining 25% of the population (19 subjects) do not find

any characteristics of CT within themselves.



Q5. Which ability (ies) do you own from the list in question 3?

Table 13: Students’ Critical Thinking Skills

The Skill The Number The Percentage

A 5 6.6%

B 7 9.2%

C 15 19.7%

D 2 2.6%

E 1 1.3%

A +B 1 1.3%
A+E 1 1.3%
C+D 2 2.6%
B+C 2 2.6%
Others 17 22.4%
None 23 30.3%
Total 76 100%
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According to the table above, 23 students (30.3%) claim that they do not own any CT

abilities, others, 15 students (19.7%),declared their ability of analyzing ideas and weighing

the validity of arguments. The rest are distributed on the other abilities with different

numbers. As for the category “others”, it contains abilities that are not mentioned in the list.
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For instance, one claimed they have the ability of “building ideas”, they probably refer to

being creative far from the herd mentality.

Q6: Do you think that your teachers (of all modules) are trying to enhance your critical

thinking skill?

40.00%
30.00%
20.00%

10.00%

0.00%

Yes Mayhe

Figure 24: Students’ Beliefs on the Teachers’ Attempts in Promoting Their CTS

To conclude this section, this question investigates students’ awareness of their
teachers’ attempts to improve their critical thinking skill. Eighteen point four percent (i.e.14
participants) denied any efforts coming from the teachers to develop their CTS, whereas
32.9% (i.e.25 participants) noticed that their teachers are paying attention to their CTS and
are indeed endeavouring to develop it. Forty-eight point seven percent (i.e.37 students) are
undetermined on this matter; it may conceivably be due to unclear instructions of the teachers

or lack of attentiveness from the students’ behalf.
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4.4. Critical Thinking and Reading

Q1. Do you agree on using reading as a way of developing critical thinking?

Strongly agree
Agree

Disagree

Strongly
disagree

Meutral

0.00% 10.00% 20.00% 30.00% 40.00%

Figure 25: Students’ Opinions on Using Reading for Critical Thinking Enhancement

Students who participated in this questionnaire expressed different, at times,
conflicted points of views on the proposed question. Ninety point eight percent (69 subjects)
agreed on the matter, of them, 31 students (40.8%) had a firm position and strongly agreed.
Six point six percent (5 subjects) did not have a strong opinion, they chose the neutral side.
Two students (2.6%) disagreed; despite the different positions the students had to choose

from, none of them had a strong disagreement on the matter.

When asked to justify their answers, students gave various answers. Among them:

» In favour of using reading to enhance critical thinking: students had a lot to say on
this side which is such a positive thing to see, first year students giving such good

structured answers.

e “Because when I read more, I find my mind-set is open and can i give any

opinion when i see something wrong”.
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e “When you read a lot of texts and topics, you will absolutely develop you're

way of thinking and you will be able to discuss and debate freely”.

e “Ibelieve that a good thinker is a good reader”.

» Against using it: as mentioned above, only two students were against it, one of them

did provide a justification but the other one did not

e “I think it depends on the person and his way of thinking”.

» As for the neutral side, here are some justifications:

e “Being a critical thinker is not about reading a lot”

e “Maybe it helps you to analyze information”

e “Well u can develop critical thinking by both ways It doesn't need that much

reading”

Q2. To what extent does reading affect critical thinking?

To a certain extent

4

To a great extent

Figure 26:The Effect of Reading on Critical Thinking

Students only chose two answers with not much of a big difference between both.

Fifty-one point three percent 51.3% (i.e. 39 participants) believe it affects it to a great extent,
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48.7% (i.e. 37 participants) think it does affect it but to a certain extent. Meaning, they both

have the same position but with different degrees.

Now, the attention goes to the two students who disagreed on using reading as a way
to enhance CT. Only one of them provided a justification on the last question which explains
their answer on this one as well. They said: “I think it depends on the person and his way of
thinking”, which shows that they do believe reading has an effect on one’s way of thinking
but it is not a rule that applies to everyone, if someone is not opening their minds for change,

no amount of information or knowledge can do that for them.

Q3. What type of reading do you think can better develop your critical thinking skill?

Intensive reading

Extensive reading

\

Figure 27: The Best Reading Type to Develop CTS

The majority of the participants, 60.5% (i.e.46 students), have confidence in the
positive effect of extensive reading on CT development, 46.1% (i.e. 35 students) opted for
intensive reading. This could be due to the topics or themes discussed in the reading material
they are given in the classroom, whereas when they have the liberty to choose the reading
material, they read on topics they are interested in; hence, they have an enjoyable reading

experience which results in developing their way of thinking.
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4. Discussion of the Main Findings of the Students’ Questionnaire

After considerable contemplation on the answers of the questionnaire, conclusions are
drawn on the matter. Students have shown a positive attitude towards reading as a language
skill, in fact a large portion of them read outside the classroom. In addition to that, despite
some of them denying their familiarity with critical thinking, the majority were indeed
exposed to it and noticed their teachers’ efforts to help them enhance it. Most importantly, in
the last section of the questionnaire, students agreed on using reading as a tool to develop
their critical thinking but the right way to go about it is the use of extensive reading and only

using interesting material for intensive reading to reach optimum results.

Section Three: Implications, Limitation and Recommendations

1. Implications of the Study

After analysing the data obtained from both tools, i.e. the experiment and the

questionnaire, major results were found:

» Critical thinking is indeed enhanced by reading.

» The written expression module can be used for implementing the reading skill more.

» Students during the sessions of the classroom are less likely to read the material
thoroughly which leads us to favour outside the classroom’s activities that are more

enjoyable with fun reading material.

> First year students have positive attitudes towards reading and critical thinking and

aware of their importance.
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2. Limitations of the Study

The research, though, reached the needed objectives, had major limitations that
affected the experiment. First, the absence of students led to a decrease in the size of the
sample to a number that was not representative enough. Second, the students’ lack of
cooperation, specifically, the refusal of most of the students who belonged to the
experimental group to answer the post test, in which they left their papers almost empty
rendered measuring their cognitive skills development impossible. In addition, time
insufficiency especially that the reading activity requires a lot of time, as an example, a set of
novels were intended to be given to the Exp.G , and due to the lack of time,this step was
cancelled. Also, reading the short stories was intended to take 10 days at most, the students’
delay, resultantly forced us to wait other 10 days those could have been used for reading the

following reading material.

3. Recommendations

From the results analysis and the discussions above of both tools used for this study,
the experiment and the questionnaire, we have recommendations for teachers, students as

well as researchers.

3.1. Teachers

» Teachers of the written expression module as well as literature are recommended to
give their students reading assignments in a more creative way. For example: giving
them a list of interesting books to read for an extended period of time with no specific

order.

> Book reports are recommended in order to make sure students are understanding what

they are reading.
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» Teachers should use more open ended questions in their tests. In order to allow
students more freedom and less anxiety that comes with multiple questions

restrictions.

» Implementation of critical thinking in the classroom can be through the method used
in the experiment, adding questions during the session that trigger specific cognitive

skills is the way to go about it.

3.2. Students

» Paying attention to what they read and not taking anything at face value.

» Reading regularly and discussing the content with their peers to see their opinions and

discover new ways to look at things.

> It is much better to exploit free time in reading different beneficial materials such as:

journals,books, novels...etc

> A good way to activate the mind during reading is by asking simple questions(How?

Why?Where?) and try to think about alternate endings for the stories.

» Learn more about CT and how to improve it individually without the need for a teacher to

guide them

3.4. Researchers

» There will always be a continuing need for research on the topic of critical thinking
given its importance that was highlighted in theoretical part of this study. Based on
the findings and taking the limitations into account, further research on the matter
should not be done unless under the appropriate circumstances (enough time, and

cooperative sample members).
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» Another promising area of research is the environment of the classroom, EFL classes

should be experimented on to discover the best studying environment for better results

of the students.

» Reasearch should also be done on the Written Expression module in order to adjust

the methods used and find better effective ways for including reading.
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Conclusion

To bring this chapter to close, there was a discussion and analysis raised over the data
collected from first year students of the English department at Mila University Centre for the
purpose of probing the validity of considering reading as an advantageous skill for
flourishing students’ critical thinking. The tools were an experiment and a questionnaire, both
confirmed the hypotheses put for this study at the beginning, meaning, reading does enhance

critical thinking and students have a positive attitude towards it.
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General Conclusion
The disquisition at hand portrays a correlational and descriptive research on the
impact of reading on the critical thinking skill using qualitative as well as quantitative
methods. In an attempt to investigate to which extent the implementation of reading affects
the students’ critical thinking skill. This research starts with a review of the literature,
tackling the two variables, critical thinking skill along with reading. Moreover, the practical
part was a discussion and analysis of the results procured from the two data collection tools

deployed.

The experiment had 3 phases: pre-test, reading phase and post-test, it was conducted
on two groups (experimental group and control group). As regards to the questionnaire, it was
answered by 76 students of first year English at Mila University Centre. Both have led to the
disambiguation of quite an array of questions and queries raised at the outset of the study.
Critical thinking is indeed influenced by reading; in fact, the latter does improve the students’
critical thinking skill when practiced regularly. Other facts unveiled are: the students’
tendency to fancy short stories over other reading genres as well as their evident inclination

of unrestricted studying environments.

On a final note, the current research can be deemed a reliable source for scholars,
teachers and researchers interested in discovering the students’ behavior towards critical
thinking, and how to implement it in the EFL classrooms using reading. Due to the
substantial scope of studies of this genre, our own study does indeed open up mammoth

horizons for more and diversified research avenues.
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Appendix 1: Pre-Test

PEOPLE’S DEMOCRATIC REPUBLIC OF ALGERIA
MINISTRY OF HIGER EDUCATION AND SCIENTIFIC RESEARCH
AbdElhafidBoussouf University - Mila
Institute of Literature and Languages
Department of Foreign Languages
Branch: English

Test of Critical Thinking.

Group: .........
Read the following text and answer the questions bellow.
TEXT:

Corruption has been define in many different ways, each lacking in some aspects. A few
years ago, the question of definition absorbed a large proportion of the time spent on
discussions of corruptions at conferences and meetings. However, like an elephant, even
though it might be difficult to recognize when observed. In most cases, though not all,
different observers would agree on whether a particular behavior connotes corruption.
Unfortunately, the behavior is often difficult to observe directly because, typically, acts of
corruption do not take place in broad daylight.

The most popular and simplest definition of corruption is that it is the use of public power
for public benefits. From this definition, it should not be concluded that corruption cannot
exist within private sector activities. Especially in large private enterprises, this phenomenon
clearly exists, as for example in procurement or even in recruitment. In several cases of
corruption, the abuse of public power is not necessarily for one’s private benefit or one’s
party, class, tribe, friends, family, and so on. In fact, in many countries some of the proceeds
of corruption go to finance the political parties. The abuse of public power is not necessarily
for one’s private benefit or one's party, class, tribe, friends, family, and so on. In fact, in many
countries some of the proceeds of corruption go to finance the political parties.

Not all acts of corruption result in payment of bribes .For example, a public employee
which claims to be sick but goes on vacation is abusing his public position for personal use.
Thus, he is engaging in an act of corruption even though no bribe is paid.



It is important to distinguish bribes from gifts. In many instances, bribes can be
distinguished as gifts. A bribe implies reciprocity while a gift should not. However, even
though the distinction is fundamental, the identification of a bribe may not always be simple

Adapted from: corruption around the world by vitotanzi may 1998
QUESTIONS:

1. Select the unethical behaviors from the following list. ( circle the right answer)
Bribery integrity fairness tax evasion

2. Suggest a title for the text.

3. Fillin the gaps with the appropriate synonyms from the text.

Differentiate=...................



9. Suggest a solution for corruption:

11. Choose one unethical behavior to erase from the world completely, circle your
answer.

Counterfeiting money laundering  embezzlement

12. If you were an employee in a company and your boss is involved in money laundering
what would you do? Why?

THANK YOU



Appendix 2 : Paragraphs

Paragraph 1 + 2

Group: .........
Read the following paragraphs and answer the questions bellow.

Paragraph one:

Perhaps, the most interesting person | have ever met is an Italian professor of
philosophy who teaches at the University of Pisa. Although I last met this man eight years
ago, | have not forgotten his special qualities. First of all, I was impressed by his devotion to
teaching. Because his lectures were always well prepared and clearly delivered, students
swarmed into his classroom. His followers appreciated the fact that he believed in what he
taught and that he was intellectually stimulating. Furthermore, he would be counted on to
explain his ideas in an imaginative way, introducing such aids to understanding as paintings,
photographs, pieces of sculpture, and guest lecturers. Once, he even sang a song in class to
illustrate a point. Second, I admire the fact that he would confer with his students outside the
classroom or talk with them on the telephone. Drinking a coffee in a snack bar, he would
easily make friends with students. Sometimes, he would challenge students to a game of
chess. At other times, he would join groups to discuss subjects ranging from Astronomy to
Scuba diving. Many people visited him in his office for academic advice; others came to his
home for social evenings. Finally, | was attracted by his lively wit. He believed that no class
hour is a success unless, during it, the students and the professor share several chuckles and at
least one loud laugh. Through his sense of humour, he made learning more enjoyable and
more lasting. If it is true that life makes a wise man smile and a foolish man cry, then my
friend is truly a wise man. Probably the best example of his wit is this idea with which he
once ended a lecture: « It is as dangerous for man to model himself upon his invention, the
machine, as it would be for God to model himself upon his invention ».

Questions:

1- Underline the topic sentence in the paragraph above?

2- Underline the beginning word of the supporting sentences. Notice how they develop
from the sentence before.



4- How many examples the writer has discussed?

Paragraph two:

There are several kinds of annoying people at the movie theater. One example of annoying
movie-goer is the person who comes in twenty minutes into the movie and makes a lot of
noise trying to find their friends. Another example of annoying movie behavior is people who
use their phones during a movie. People think that just because their phones are on vibrate,
they are being polite. But everyone can hear a phone vibrate, and then, even worse, some
people text during a movie. The light is really bright and distracting. |1 was once in a movie
and a woman behind me answered her phone and had a full-on conversation right in the
middle of a scene where one of the characters was dying! Finally, another annoying person at
the movies is the kind who talks through the whole thing. Sometimes people talk to the
characters as if they can actually hear them; this happens more than usual in horror movies
when people try to warn the characters about trouble ahead. Other times, people talk to their
friends during the movie, saying things like, “wait, what just happened?” or “can you believe
that?” All of these movie-goers are really annoying to be in a theater with because they make
it hard to focus on the movie. People need to realize that if they want to be on their own
schedule, or talk on the phone, or talk to their friends, they should watch movies at home.

Questions:

1. Imagine sitting next to one of the annoying people describes above, how would you
react? Justify.



3. Underline the topic sentence and state the general idea of the paragraph

THANK YOU

Paragraph 3

Group: .........

Read the following paragraph and answer the questions bellow.

Paragraph :

Some of the most interesting words in English are the actual names of the people first
involved in the activities conveyed by the meanings of the words. The word boycott, for
instance, derives from the case of Sir Charles Boycott (1832-97), a land agent in Ireland who
was ostracized by his tenants because he refused to lower the rents. Vidkun Quisling's name
quickly became an infamous addition to the English language during World War Il. He was a
Norwegian politician who betrayed his country to the Nazis, and his name, quisling, is now
synonymous with "traitor," Perhaps a more common example, at least among young people
around the world, is Levi's. These popular blue jeans are named after levi Strauss, the man
who first manufactured them in San Francisco in 1850. Perhaps most omnipresent of all is the
sandwich, named for the Fourth Earl of Sandwich (1718-92), who created this quick portable
meal so that he would not have to leave the gambling table to eat. Other words in this unique
category include lynch, watt, davenport, and zeppelin.

Questions:
1. From the list bellow, select suitable expressions for introducing examples:
Case in point- nonetheless -imagine- although -in particular- in a nutshell.

2. Are these kinds of words always necessary to introduce examples

THANK YOU



Appendix 3: Report on the Short Stories

Report on the short stories.

Please answer the following questions after reading the short stories sent beforehand.

The answers should be sent as a WORD file to this email: sabbz1296@gmail.com

The last date for submitting your answers is the 3 of June at Midnight.

The tell tale heart.

1. What would have happened if the murderer didn't confess the crime he committed?

2. Explain the way in which the perpetrator was sitting by the presence of the police in the
house.

3. Why the narrator hates specifically the eye and not the old man himself?
The veldt.

1. “Children are carpets, they should be stepped on occasionally’ do you agree? Justify your
answer.

2. Describe the relationship between the parents and the kids. Would you take the same
decisions as a parent under those conditions?

3. Did you expect the ending? In your opinion what led to it.

The rocking horse winner.

1. “If you are lucky , you have money”
How can this be explained? And do you agree?

2. Describe the picture that you held in your mind after reading the first part of the story.
3. Evaluate the lifestyle of the family.

The monkey’s paw.

1. Just from reading the title, what do you assume the story will be about?
2. From the description of the paw’s powers, would you want to possess it?
3. Was there a scene that left you in shock? If yes, describe it ?

THANK YOU.


mailto:sabbz1296@gmail.com

Appendix 4 : Post Test

AbdElhafidBoussouf University - Mila
Institute of Literature and Languages
Department of Foreign Languages
Branch: English
Test of critical thinking.

Name: ....ccoevvnnnnn. Group: .........
Read the following text and answer the questions bellow.
TEXT:

There are various kinds of students in the classroom. One example is the talkative one
who, as the name suggests, talks too much; they mostly speak without permission from the
teacher. Another example is the shy student who rarely participate in the classroom; they feel
anxious when they are called out by the teachers. For instance, their faces turn red while
answering. Finally, a type of students that everyone enjoys their company except teachers is
the clown of the classroom; that one who throws jokes here and there and makes the whole
classroom laugh. They would do anything to distract themselves and their classmates from
the lesson. All of these students are special in their own ways; each one leaves an
unforgettable impact on the classroom atmosphere.

Questions:
1. Underline the topic sentence.
2. Circle the controllingidea.

3. How many developmental sentences has the writer used in the above paragraph?



6. Fill in the gaps with the appropriate synonyms from the text.

8. Imagine sitting next to one of the students described above, illustrate it and how would
you react?

10. Compare your attitude in the classroom to that of the previously mentioned types of
students.

12. From their attitude in the classroom, who among the previously mentioned types of
students would get the best marks?

14. Choose one of the students you would most likely be friends with (underline your choice)

The talkative, the shy, the clown, the serious



15. In your opinion, what makes the classroom boring?

Good luck.



Appendix 5 : The Questionaire
Dear students,

This questionnaire is a part of a research work. It aims at investigating the effect of
reading comprehension on the critical thinking skill development. We would like to inform
you that all your answers will be anonymous and only used for the study purposes, and that
your answers will be valuable for the completion of this work.

You are kindly requested to answer the following questionnaire. Please, tick (V) the
appropriate box (or boxes) and make full statements whenever necessary.

Thank you in advance.
Section one: Background information

1. How many years have you been studying English

2. Was it your choice?

([ )Yes
Cno

3. Do you enjoy it?

[ Ives
DNO
C]Somehow

4. What is your level in English

C]High
DAverage

D Low



Section two: Reading

1. Do you read?

DYES
o

2. For what purpose do you read

3. How often do you read

C]Always
C]Sometimes
C]Rarely
[

Never

4. What type of books do you prefer

CJShort stories
C]Novels

D Poetry

5. Do you consider reading a beneficial skill

DTO great extent

[



To a small extent

C]To some extent

6. Does your teacher encourage you to read?

DYES
S

Section three: Critical thinking

1. Are you familiar with the term critical thinking?

C]Yes
o

2. Define it using your own words?

3. According to you, what are the abilities of a critical thinker?
Evaluating evidence for alternative points of view

C]F. Evaluating evidence for alternative points of view.
([ JG. Questioning any given information

H. Analyzing ideas and weighing the validity of arguments

DI. Solving problems and making well studies decisions



C]J. Drawing conclusions based on evidence and sensible assumptions

4. Do you consider yourself a critical thinker?

([ JYes
D No

5. Which ability (ies) do you own from the list in question 3?

6. . Do you think that your teachers (of all modules) are using some strategies to enhance
your critical thinking skill?

DYES
(o

Section four: critical thinking and reading

1. Do you agree on using reading as a way of developing critical thinking, justify your
answer

DStroneg agree
[ agree

D Strongly disagree

C] Disagree
D Neutral

2. To what extent does reading effect critical thinking

C]TO a great extent



()Toacertain extent

C] To a very small extent

3. What type of reading do you think can better develop your critical thinking skill?

C] Intensive reading

()Extensive reading



Pre-test

Appendix 6: The scoring Guide

Table: The Scoring Guide of the Pre-Test

g Question | Score Correct answer
g QL. 1p Bribery & tax evasion
Q2. 1p Suggested title: corruption
Qs. 1p Differentiate= distinguish
Exchange= reciprocity
g, g Q04 2p Students are expected to use their own words.
3 % Q05 15p Students should give their own opinions
E%D Q06 25p Students should give their own opinions
§ QO7 1p Students should give their own opinions
Q08 1p Define: defined
Which: who
Q09 1p Students should give their own opinions
Q10 2p Students should give their own opinions
= g Q11 1p Students should give their own opinions
% % Q12 25p Students should give their own opinions
“ Q13 25p Students should give their own opinions
Post test

Table: The Scoring Guide of the Post-Test

Question

Score Correct answer

[eAalnay

QL. + Q2.

1p e There are various kinds of students in the
classroom




e kinds of students in the classroom

Q5. 1p Expository developed by examples
Q6. 1p Take part= Participate
Timid= shy
Q8. 1.5p Students should give their own opinions
Comprehension
Q11. 2p Students should give their own opinions
> Q4. 1 All of these students are special in their own
% ways; each one leaves an unforgettable impact on
> the classroom atmosphere.
» Complex sentence
Q7. 1 Participate:_participates
Q10. 2.5 Students should give their own opinions
Q12. 1 Students should give their own opinions
Q13. 2 Students should give their own opinions
é g Q0o9. 2.5 Students should give their own opinions
% % Q14. 1 Students should give their own opinions
® Q15. 2.5 Students should give their own opinions




Appendix 7: Students’ Samples in the Pretest
The Experimental Group

Student 1

PEOPLE’S DEMOCRATIC REPUBLIC OF ALGERIA
MINISTRY OF HIGER EDUCATION AND SCIENTIFIC RESEARCH
Abd Elhafid Boussouf University - Milu

Institute of Literature and Languages
Department of Foreign Languages
Branch: English

Test of critical thinking.
Jod - =

Name:: %1, . . p oo

Group: .o .

Read the following text and answer the questions bellow
TEXT:

Corruption has been define in many différent ways, each Incking in some aspects. A few
years ago, the question of definition absorbed a large proportion of the time spent on
discussions of corruptions at conferences and meetings. However, like an clephant, even
though it might be difficult to recognize when observed. In most cases, though not all,
different observers would agree on whether a particular behavior connotes corruption,
Unforunately. the behavior is often difficult to observe direct] y because, typically, acts of
corruption do not take place in broad daylight,

The most popular and simplest definition of corruption is that it is the use of public power
for public benefits, From this definition, it should not be concluded that corruplion cannot
exist within private sector sctivities, Especially in large private enterprises, this phenomenon
clearly exists, as for example in procurement or even in recruitment. In several cases of
corruption, the abuse of public power is not necessarily for one's private benefit or one’s
party, class, tribe. friends, family, and so on. In fact, in many countries some of the proceeds
of corruption go to finance the political parties. The sbuse of public power is not necessarily
for one's private benefit or one's party, class, tribe. friends, family, and so on, In fact, in many
countries some of the proceeds of corruption go 1o finance the political partics,

Not all acts of corruption result in payment of bribes For example, a public employee
which claims to be sick but goes on vacation is abusing his public position for personal use.
Thus. he is engaging inan act of corruption even though no bribe is puid.

It is important o distinguish bribes from gifts. In many instances. bribes can be
distinguished s gifts. A bribe implies reciprocity while 2 gift should not, However, even
though the distinction is fundamental, the identification of a bribe may not always be simple

Adapted from: eorruption around the world by vito tanzi may 1998

UESTIONS:



2. Suggest a title for the text,
c.w:qﬂ' R T ORI DI O SRS T
i Flll in the gaps with the approprmle \) yms from the text.

Dlﬂcnemmu:-
Exchange=, m‘,\ Qa:a

4. Summun/: the second pagagenp
i -?AEY....‘.'—S.¢MA.¢(V,&V Kp‘bua-uml.

At
beu#‘ tag 1&:— «.ﬂrw'.. Jﬁ..,. qu«x B X %nv. s
)

i

1. Select the unethical behaviors from the following list. ( circle the right answer)
integrity fairness tax evasion
@
&

5. Ilustrate o corruption situation that VO lum: encoumctcd n your life,

&YX - Y. oV ol X tar., cctPlD. smn d\ it
@ (?ﬁt“h’ g"'ulw -\p‘:\'hov. hkha.‘t‘::h o.*.h‘..g_ h‘zﬁfmvmu

te how o European citizen and an Algerian one react to corruption.

7. ldcmifv two types of corruption:

wr::’ﬂf.\cu

(:L, ko f (L3N ‘
8 Go back 10 thc texl(pnragmph one and three) and find & mistake in each, corrcet them,
‘( VAN, -;? Mfgﬂmuo L LN P T

9. Sugpest a solution for corruplion:

&) #rred A o i

.....................................

10. What would happen |fcorrupuo is not sto »pcd 2

&C:.VI'( M.Mhﬁt- ‘qupdhaalld va,pow WJ

LI rardn, w, ..........
I'1. Choose one unc(hicnl n\'mrt rom the world camplctclv circle your answer,
@ Counterfeiting embezzlement
12, 1f you were an employee ina company und your boss is involved in money laundering
what would you do? Why?

Aaow, US \-A.tlo. kA V1 ldu
7 = M\cé Zua PR W:LZJ;
\/ . u—...e, u) ULA&“'M—Q
13. In your opinion, what mnkaapcrwnc J“ an unethical act?

W . M" e ¢. ..... W LY, .

THANK YOU




Student 2

%6,
"’:é’;;——" PEOPLE’S DEMOCRATIC REPUBLIC OF ALGERIA
NISTRY OF HIGER EDUCATION AND SCIENTIFIC RESEARCH
Abd Elhafid Boussouf University - Mila
Institute of Literature and Languages
Department of Foreign Languages
Branch: English

Test of eritical thinking.
Name: .. "3 Ly =

Group: 0-?/

Read the following text and answer the questions bellow,
TEXT:

‘Corruption has been define in many different ways, each lacking in some aspects, A few
years ago, the question of definition absorbed a large proportion of the time spent on
discussions of corruptions at conferences and meetings. However, like an elephant. even
though it might be difficult to recognize when observed, In most cases, though not all,
different observers would agree on whether a particular behavior connotes corruption.
Unfortunately, the behavior is aften difticult to observe directly because, typically, acts of
corruption do not take place in broad daylight,

The most popular and simplest definition of corruption is that it is the use of public power
for public benefits, From this definition, it should not be concluded that corruption cannot
exist within private sector activities. Especially in large private enterprises, this phenomenon
clearly exists, as for cxample in procurement or even in recruitment. In several cases of
corruption, the abuse of public power is not necessarily for one's private benefit or one’s
party, class, tribe, friends, family, and so on, In fact, in many countries some of the proceeds
of corruption go to finance the political parties. The abuse of public power is not necessarily
for one's private benefit or one's party, class, tribe, friends, family, and so on. In fact, in many
countrics some of the proceeds of corruption go to finance the political parties.

Not all acts of corruption result in payment of bribes For example, a public employee
which elaims to be sick but goes on vacation is abusing his public position for personal use.
Thus, he is engaging in an act of corruption even though no bribe is paid.

ILis important to distinguish bribes from gifts. In many instances. bribes can be
distinguished as gifis. A bribe implies recipracity while a gift should not, However, even
though the distinetion is fundamental. the identification of a bribe may not always be simple

Adapted from: corruption around the world by vito tanzi may 1998

QUESTIONS:



Select the uncthical behaviors from the following list. ( circle the right answer)
J fairness @

0
R o *
@4.
&Y

™ 3. Fillin the gaps with the appropriate synonyms from the text,
Differentiate=.

Iustrate a corruption situation that you have encountered in your life.

W wkt-lx hPM gf A 6.4#(: A — MJ beadik....
6. Compam how Euzr‘;’pean citizen and an Algerian one react 1o corruption.

s .. v, 4.
@ m M’l:rcﬁi‘h %M‘EE;‘:‘* amf“:,c Ll («t.vn r,, .m?&m
v hwa.su*; “‘{" "“"&' amed. |
T ldumf) 1Wo types of corruption;

8. Gobackto tcxt(paragraphonc and find a mistake in each, correct them.
‘ §1 W%_)MWW%&M‘&&&J&_-_

---.........u-.-.n ................................................

9 Suggest a solution for corruption:

'whw& Mb. amépmme- M e

10. What would ha, h“ﬁ)en .r eorrupuon is not stopped ?

£
A i

....................................................................

(Qgtmterfeitinb money laundering  embezzlement

12, If you were an employee in a company and your boss is involved in money laundering ‘
what would you do? Why?

@ L1. Choose o tl'ucal behavior to erase from the world completely, circle your answer,

THANK YOU




Student X

)\ % 5 PEOPLE'S DEMOCRATIC REPUBLIC OF ALGERIA
CL// MINISTRY OF HIGER EDUCATION AND SCIENTIFIC RESEARCH

Abd Elhafid Boussouf University - Mila
Institute of Literature and Languages
Department of Foreign Languages
Branch: English

Test of critical thinking.

Name, ., s

Group: .- D3,

Read the following text and answer the questions bellow.
TEXT:

Corruption has been define in many different ways, each lacking in some aspects, A few
years ago, the question of definition absorbed a large proportion of the time spent on
discussions of corruptions at conferences and meetings. However, like an clephant, even
though it might be difficult (o recognize when observed, In most cases, though not all,
different observers would agree on whether a particular behavior connates corruption,
Unfortunately, the behavior is often difficult to observe directly because, typically, acts of
corruption do not tske place in broad daylight.

The' most popular and simplest definition of corruption is that it is the use of public power
for public benefits, From this definition, it should not be concluded that corruption cannol
exist within private sector activities. Especially in large private enterprises, this phenomenon
clearly exists, as for example in procurement or even in recruitment. In several cases of
corruption, the abuse of public power is not necessarily for one's private benefit or one's
party, class, tribe, friends. family. and so on. In fact, in many countries some of the proceeds
of corruption go to finance the political parties. The abuse of public power is not necessarily
for one's private benefit or one's party, class, tribe, friends, family, and so on. In fact, in many
countries some of the proceeds of corruption go to finance the political parties.

Not all acts of corruption result in payment of bribes .For example. a public employee
which claims to be sick but goes on vacation is abusing his public position for personat use.
Thus, he is engaging in an act of corruption even though no bribe is paid.

It is important 1o distinguish bribes from gifis. In many instances. bribes can be
distinguished as gifis. A bribe implies reciprocity while a gift should not. However, even
though the distinction is fundamental, the identilication of & bribe may not always be simple

Adapted from: corruption around the world by vito tanzi may 199§

QUESTIONS:



@ 1. Select the unethical behaviors from the following list. ( circle the right answer)
ey imegy s (o e

\
2. Suggest a title for the text. 1
4 MMMPM‘I;L/ .............. ' ‘

3. Fillin the gaps with the appmpria'te synonyms from the text.
Differentiate=, .. ;

/1 Exchange=............c.0c.
4. Summarize the second mgraph

n poyat ackiinbito, m»d S“ f{; F“""“' ;»co&c« |
poLChca? ucbictata. Shoism Lot .ol L&c to oot skt 1otk Ire |
& lllustml: a corrupuon sn(mmon lhnt you havc cncoun:f:z :zour hfe 4-2.( ‘

e S M Am. !

..................................................................................

............... -

9 Suggmx nolu on t‘or oorm tion: . ‘
wohatd apnpatah. M B (ST L PR Y
NI e g s, |

@10 What would happen if con'upnon is not stoppod ¢
Aida b m 0 i 2, Hw(mk 8.1
11. Choose one uncthlcnl havmr o erase from (hc world completely, circle your answer,
@ Counterfeiting embezzlement

12, 1f you were an employéein a oompanv and your boss is involved in money laundering
what would you do? Why?

_ AT N Hot. s MM ha.caau(

......................................................................................................

13.In yot: oplmon. what makes a pcrson cammll an uncthical act?

hasore poswen dit Ag,\ W“ mw . A b gl l&ﬁkgmg)
% (/ THANK YOU




The Control Group

Student 1

/

PEOPLE'S DEMOCRATIC REPUBLIC OF ALGERIA
MINISTRY OF HIGER EDUCATION AND SCIENTIFIC RESEARCH
Abd Elhafid Boussouf University - Mila

Institute of Literature and Languages
Department of Foreign Languages
Branch: English

Test of eritical thinking,

Name: ... =

-

Read the following text and answer the questions bellow.
TEXT:

Corruption has been define in many different ways, each lacking in some aspects. A few
vears ago, the question of definition absorbed a large proportion of the time spent on
discussions of corruptions at conferences and meetings. However, like an elephant, even
though it might be difficult to recognize when observed. In most cases, though not all,
different observers would agree on whether a particular behavior connotes corruption.
Unfortunatety, the behavioris often difficult to observe directly because, typically, acts of
corruption do not take place in broad daylight,

The' most popular and simplest definition of corruption is that it is the use of public power
for public benefits. From this definition, it should not be concluded that corruption cannot
exist within private sector activitics. Especially in large private enterprises, this phenomenon
clearly exists, as for example in procurement or even in recruitment. In several cases of
corruption, the abuse of public power is not necessarily for one’s private benefit or one’s
party, class, tribe, friends. family, and so on. In fact, in many countries some of the proceeds
of corruption go 1o finance the political parties. The abuse of public power is not necessarily
for one's private benefit or one's party, class, tribe, friends, family, and so on, In fact. in many
countries some of the proceeds of corruption go 10 finance the political parties,

Not all acts of corruption result in payment of bribes .For example, a public employee
which claims to be sick but goes on vacation is abusing his public position for personal use.
Thus, he is engaging in an act of corruption even though no bribe is paid.

Itis important to distinguish bribes from gifis. In many instances, bribes can be
distinguished as gifts. A bribe implies reciprocity while a gift should not. However, even
though the distinction is fundamental, the identification of a bribe may not always be simple

Adapted from: corruption around the world by vito tanzi may 1998

UESTIONS:



Select the unethical behaviors from the following list. ( circle the right answer)
integrity  fairness

Suggcst atitle for the text. |

it

hll in lhe gaps wnh the appropriate synonyms from the text.
Differentiate=. MM@
Exchange=...,..c......o
Summarize the sccond paragraph.
Foe sielend A Biani Lo 2 Corm Kairn, 15 313k T A6 RO
Public posen. Son p o8V Joemed i e

Hlustrate a corruption situation that you have encountered in your life.

m.M&s}w S ngw (SRS

ti‘:&ﬁx g

e w0 3-&?‘5%% ......... NESU v SO . LR

- Identify two types of corruption;
Sacr . s W Ll =

:.M

ol o

E @Q@%

SAS

o0

-3

-1%
- Go back to the text(paragraph one and three) and find & mistake in each, correct them.

=l

b Suggesl a solution for corruption:

WMJWMSM A
M.gh ..... ATT R s mshes s ndaha dabaduflort onmmsrrrpansmmmereosessssessenvens M .............

10. Wlml would happen if corruption is not stopped ?

wmegsnc.gxs .........................................

................................................................................

Qj%

.....................

11. Choose one unethical behavior to erase from the world completely, circle your answer.

Counterfeiting  money laundering  (gmbezzlement) b

12, If you were an employee in a company and your boss is involved in money laundering
what would you do? Why?

L TR S

......................................................................................................

Q%

13, In your opinion, what makes a person commit an unethical act?

_ ™ MG AN mckies. . ~$mwmw

THANK YOU




Student 2

PEOPLE'S DEMOCRATIC REPUBLIC OF ALGERIA
TINISTRY OF HIGER EDUCATION AND SCIENTIFIC RESEARCH
Abd Elhafid Boussouf University - Mila

Institute of Literature and Languages ‘
Department of Foreign Languages
Branch: English

Test of critical thinking.

Name: ..

Group: 3

Read the following text and answer the questions bellow,

TEXT:

Corruption has been define in many different ways, each lacking in some aspects: A fesy
years ago, the question of definition absorbed a large proportion of the time spent on
discussions of corruptions at conferences and meetings. However, like un elephant, even
though it might be difficult to recognize when observed. In most cases, though not all,
different observers would agree on whether a particular behavior connotes corruption,
Unfortunately. the behavior is often difficult to observe directly because, typically, aets of
corruption do not take place in broad daylight,

The' most papular and simplest definition of corruption is that it is the use of public power
for public benefits. From this definition, it should not be concluded that corruption cannot
exist within private sector activities. Especially in large private enterprises, this phenomenon
clearly exists, as for example in procurement or even in recruitment, In several cases of
corruption, the abuse of public power is not necessarily for one’s private benefit or one’s
party, class, tribe, friends, family, and so on. In fact, in many countries some of the proceeds
of corruption go to finance the political parties. The abuse of public power is not necessarily
for one's private benefit or one's party, class, tribe, friends, family, and so on. In fact, in many
countries some of the proceeds of corruption go to finance the political parties.

Not all acts of corruption result in payment of bribes .For example, a public employee
which claims to be sick but goes on vacation is abusing his public position for personal use.
Thus, he is engaging in an act of corruption even though no bribe is paid.

[tis important to distinguish bribes from gifts, In many instances, bribes can be
distinguished as gifts. A bribe implies reciprocity while a gift should not. However. even
though the distinction is fundamental, the identification of a bribe may not always be simple

Adapted from: corruption around the world by vito tanzi may 1998

QUESTIONS:



@. Select the uncthical behaviors fram the following list. ( circle |bc right answer)
v/ dntegrity  faimess L/
- 2. Suggest atitle for the text, :
CA:} ..&mm.ﬂub..déﬁ.m;.l-n'am.b....oé‘...COV.Uptio.«.%
3. Fillin the gaps with the ap ropriate synonyms from the text.
Differentiate=. . emf Wy S - 27
ExcMngF...QN.e.....Q‘.'\d resive . oy
4. Summarize the second paragraph,
Lavepkitim... o s...hhe..use...cséf..othzks.ﬁaue.v:.tu.%oum
@ O benehit:s. ond. Q0. existe. .. uhikh.. oL,/
Aekvibes.and. I.g 0 to fimeace. polibical .. parkies. ebx.
5. Hlustrate a corruption situation that you have encountered in your life,
@ -~ One.. 0f. waq. . medoevs. e khe. Cae.. of warlA.
R PSP ) ...Oille..;./.i ........................................
6. Compare how a European citizen and an Algerian one react to corruption,
buvopeas. (ke . . whem...hheﬂ,...&,ze....c. yve bioa
@ .L-he_.»sA.égo..aemiCI: Yoo b2 Che...polce.. 0ffecs. . bout
mAlaenia...... bhe_as‘auzupy/

7. ldentify two types of rruption;

Brioeey.. A
6) Tal.... e.ua.sZO.m.\/
8. Go back to the text(paragraph one and three) and find a mistake in each, correct them.
ASCVSSioms.....of....Cotuplina,....

..m&.a?@.&iw.ﬁckeh...wbmbesl-—(t%w Ge b = biibery
9. Suggest a solution for corruption:
6) ..ﬁi\;s....gover.me.memk....-%lna&&’.....put ..... Stvick.......
T kowesT b pamish. Like.. Lhis..... meople.. /.
10. What would happen if corruption is not stopped 7

bhae. ecomemica® will. deoot WovQenll . e . w00
@ .be..aeot...oﬁmo.ht..betﬁa:?s Q-\k/zﬁw ......

> 11 Choose one uncthical behavior to erase from the world completely, circle vour answer,
C//f) Counterfeiti money laundering  embezzlement
12. If you were an employee in a company and vour boss is involved in money laundering
what would you do? Why?
— .lwill...0o..... bo...khe...... police.. oftece... and...
C/?/’j kell.. oPluk... \niwm /hev., becavs.. thic. unglkhicof..
G k.. .am, ..;"1’.:‘.&..\-5@&..0@...‘L!n:.l:;.mg..,.\,4 .......................

/‘f)l}. llz‘vour opinion, what makes a p“e\rson commit an unethical act? "
J Qe what  ana €..Q.CO8... . Omamit.. Q...
@ .uaet:h.naf.....be.‘wm.f.’s...km.‘Lwe.d-’.maﬂ.aa\d...l,‘fz \/

THANK YOU




Student X

e
i
C’ = / \\ PEOPLE’'S DEMOCRATIC REPUBLIC OF ALGERIA
A0 INISTRY OF HIGER EDUCATION AND SCIENTIFIC RESFEARCH
7 Abd Elhatid Boussouf University - Mila

Institute of Literature and Languages
Department of Foreign Languages
Branch: English

Test of eritical thinking.
Name: ‘

- v, qiii®

Group; Q"g

Read the following text and answer the questions bellow.
TEXT:

Corruption has been define in many different ways. each lacking in some aspects. A fewy
years ago, the question of definition absorbed a large proportion of the time spent on
discussions of corruptions at conferences and meetings. However, like an eélephant, even
though it might be difficult to recognize when observed. In most cases, though not all,
different observers would agree on whether a particular behavior connotes corruption.
Unfortunately, the behavior is often difficult to observe directly because, typically, acts of
corruption do not take place in broad daylight.

The' most popular and simplest definition of corruption is that it is the use of public power
for public benefits. From this definition. it should not be concluded that corruption cannot
exist within private sector activitics, Especially in large private enterprises, this phenomenon
clearly exists, as for example in procurement or even in recruitment. In several cases of
corruption, the abuse of public power is not necessarily for one's private benefit or one’s
party, class, tribe, friends, family. and so on. In fact, in many countries some of the proceeds
of corruption go to finance the political parties. The abuse of public power is not necessarily
for one’s private benefit or one's party. class, tribe, friends, family, and so on. In fact, in many
countries some of the procecds of corruption go to finance the political parties.

Not all acts of corruption result in payment of bribes .For example, a public empluy ce
which claims to be sick but goes on vacation is abusing his public position for pemmal use,
Thus, he is engaging in an act of corruption even though no bribe is paid.

*

Itis important to distinguish bribes from gifts, In many instances, bribes can be
distinguished as glﬁs A bribe implies reciprocity while a gift should not. However, even
though the distinction is fundamental, the identification of a bribe may not always be simple

Adapted from: corruption around the world by vito tanzi may 1998

QUESTIONS:



@ I, Seleet the unethical behaviors from the following list. ( circle the right answer)
— i Clax evasion >

£ Bribg integrity fairness

f 2. Suggest atitle Tor the text. s &
A V ET— e s
3. Fillin the gaps with the appropri yms from the text.

Differentiate=,.... =7,
Exchange=_«7.............
4. Summarize the second paragraph.

...................................................................................................

..................................................................................................

......................................................................................................
........................................

...........................................................

....................................................................................................

: ldcnu)y mn‘typso “o.n:uplion.:m
-%W = -

...................

lO What woyld happen rruption is not stopped 7 :
C’D = w@ﬁ?ﬁﬁﬁm& ............

.........

1. Choose o ical behavior to erase from the world completely, circle your answer,
ounterfeiting/ money laundering  embezzlement

12.1f you were an employee in a company and your boss is involved in money laundering
what would you do? Why?

THANK YOU




Student:

Appendix 8 : Student’s Samples in the Paragraphs

Paragraph 1+2

Group: NeNV4

Read the following paragraphs and answer the questions bellow,

Paragraph one:

Perhaps, the most interesting person_|_have ever met is an ltalian professor of
philosophy” wha teaches at the University of Pisa, Although 1 fast met this man eight years
ago, | have not forgotien his special qualities. First of all, | was impressed by his devotion to
teaching, Because his lectures were always well prepared and clearly delivered, students
swarmed into his classroom. His followers appreciated the fact that he believed in what he
taught and that he was intellectually stimulating, Furthérmore, he would be counted on to
explain his ideas in an imaginative way, introducing such aids to understanding as paintings,
photographs. pieces of sculpture, and guest lecturers. Once. he even sang a song in class to
illustrate a point, Second, I admire the fact that he would confer with his students ouiside the
classroom or talk with them on the telephone. Drinking a coffee in o snack bar, he would
casily make friends with students, Sometimes, he would challenge students to a game of
chess. At other times, he would join groups to discuss subjecis tanging from Astronomy to .
Scuba diving. Many people visited him in his office for academic advice: others came to his
home for social evenings. Finally, | was attracted by his lively wit. He believed that no class
hour is a success unless, during it, the students and the professor share several chuckles and at
least one loud laugh, Through his sense of humour. he made learming more enjovable and
more fasting, If it is true that life makes a wise man smile and a foolish man cry, then my
friend is truly a wise man. Probably the best example of his wit is this idea with which he
once ended a lecture: « It is as dangerous for man 10 model himself upon his invention. the
machine, as it would be for God to model himself upon his invention »,

Questions:

I- Underline the topic sentence in the paragraph above?
2= Underline the beginning word of the supporting sentences. Notice how they develop

from the sentence peforg. -
..... T &%a«g&uuﬁr«..g*@e—w-»m\me_-
3- De the effect of the topic sentence on the whole paragraph

Ifbmmem%ﬁfﬁﬁwya{\ﬁ ..........................

4- How many examples the writer has discussed?
S o SN T U W Y 58-1:CM(.0"})<?‘9~T6% ........

3= what is the type of this expository paragraph?

6~ Compare this tescher to your favourite one.
w7 LN 6
...... g-ﬁﬁ g RN TP S Y XY,

Paragraph two:
There are several kinds of annoying people at the movie theater. One example of annoying

movie-goer is the person who comes in twenty minutes into the movie and makes a lot of

noise trying 1o find their friends. Another example of annoying movie behavior is people wha



use their phones during a movie. People think that just because their phones are on vibrate,
they are being polite, But everyone can hear a phone vibrate, and then, even worse. some
people text during a movie. The light is really bright and distracting. | was once in & movie
and & woman behind me answered her phone and had a full-on conversation right in the
middle of n scene where one of the characters was dying! Finally, another annoying person at
the movies is the Kind who talks through the whole thing. Sometimes people talk 10 the
characters as if they can actually hear them: this happens more than usual in horror movies
when people try 10 wamn the characters about trouble ahead. Other times, people talk 1o their
friends during the movie, saying things like. “wait, what just happened?” or “can you believe
that?” All of these movie-goers are really annoying to be in a theater with because they make
it hard 1o focus on the movie. People need to realize that if they want to be on their own
schedule, or talk on the phone. or talk to their friends, they should watch movies at home.
uestions:

1. Imagine sitting next to one of the annoying- people describes abave, how would vou
react? Justify.

..................................................................................................................

...............................................................................................................

THANK YOU




Student:

e . ‘

Name: . ...

Group: 0.4

Read the following paragraphs and answer the questions bellow.
Paragraph one;

Perhaps. the most interesting person | have —ever_mel_is_an [talian professor of
philosophy who 1eaches at the University of Pisa. Although 1 last met this man cight years
ago, | have not forgotten his special qualities. First of all. | was impressed by his devotion to
teaching. Because his lectures were always well prepared and clearly delivered, students
swarmed into his classroom. His followers appreciated the fact that he believed in whit he
taught and that he was intellectually stimulating. Furthermore, he would be counted on to
explain his ideas in an imaginative way. introducing such aids lo understanding s paintings,
photographs, pieces of sculpture, and guest lecturers. Onee, he even sang a song in class to
illustrate a point. Secopd. | admire the fact that he would confer with his students outside the
classroom or talk with them on the telephone. Drinking a coffee in a snack bar, he would
easily make friends with students. Sometimes. he would challenge students to a pame of
chess. At other times, he would join groups 1o discuss subjects ranging from Astronomy to
Scuba diving. Many peaple visited him in his office for academic advice: others came to his
home for social evenings. Finally, | was attracted by his lively wit. He believed that no class
hour is a success unless, during il, the students and the professor share several chuckles and at
least one loud laugh. Through his sense of humour. he made learning more enjoyable and
more lasting. Ifit is true that life makes a wise man smile and a foolish man cry, then my
friend is truly a wise man, Probably the best example of his wit is this idea with which he
once ended a lecture: « It is as dangerous for man 1o model himself upon his invention, the
machine, as it would be for God to model himself upon his invention b,

Questions:

i- Underline the topic sentence in the paragraph above?
2- Underline the beginning word of the supporting sentences. Notice how they develop
from the sentence before.

Mu%%h sy th-sodtan.of. Sa Nedk..

ect of the topi the whole paragrap

:
""Raeg’ed‘ fe foput. mm.&s...&egw@. * a-alecjseﬁefh—\!--dfq #’ e

ol Pa
4- How many examples the writer has discussed exf-
- T Tg.fqg .....................
5= what is the type of this expository paragraph?

6+ Compare this teacher (o your favourite one. p
i 2y {) L ' ~ s / . ot [ L p a (
ga.(..n.xc..(,...!:.a..n.u....'..:.'.-r..-....K‘.!.a.;':...ﬁ.\:mx.ir..v.‘s....'.A..Su.m(.i.a.(. 2.l £ttt R

w\' ‘,l.tx'..‘.‘.‘:;'.\IL..’;..LJGC.NAZK.....‘:\io.ﬁ..t.!.%&&.....9....éﬁ....nx.f..c...‘./.\‘!:’..t'&."...lx}g....‘.?"-&«l}.em9(3 g
Paragraph two: wi bl m:jf‘“ 19,

There are several kinds of annoying people ot the movie theater, One example of annoying
AR bl b ot i e A i

movie-goer 15 the person who comes in twenty minutes inta the movie and makes a lot of

noise trying to find their friends, Another example of annoying movie behavior is people who



use their phones during a movie, People think that just because their phones are on vibrate,
they are being polite. But everyone can hear a phone vibrate, and then, even worse, some
people text during a movie. The light is really bright and distracting. | was once in a movie
and a woman behind me answered her phone and had o {full-on conversation right in the
middle of a scenc where one of the characters wus dying! Finally. another annoying person at
the movies is the kind who talks through the whole thing. Sometimes people talk to the
characters as if they can actually hear them; this happens more than usual in horror movies
when people try o warn the characters about trouble ahead. Other times, people talk to their
friends during the movie. saying things like, “wait, what just happened?™ or “can you believe
that?” All of these movie-goers are really annoying to be in a theater with because they make
it hard 1o focus on the movie. People need 10 realize that if they want o be on their own
schedule, or tlk on the phone, or talk to their friends, they should watch movies at home.

Questions:

1. Imagine sitting next 1o one .ol' the annoying pcople'describe‘ ab;vc. how would vou'
react? Justify.

I.b)l.'m..th.S-mrz.,..Z..\cJ.'.:'a?..Cyaj.'.ﬁ ...mj..mnmle.“&;ause..‘.ﬁ..ﬁ.
.-:.a.(‘bj...I..M&..Cwn.n....nx:s)..,.,:,,\}g.g ..................................................

2. In your opinion, what makes people do annoying things in public? 9 C‘
(7 3
Aew. fe.. detn b isdakch. Fois enctits. ok :& soabebmd
o-l g-"&; ‘a‘ e o“‘( Lo '@C‘; owj °C~v thd:{\ O-( MM -8 n\\"\l' < dbﬂ
‘/\k“ (A y- "&(4‘.1

3. Underline the topic sentence and state the general idea of the paragraph

ﬁnn.QJt‘z\;j..b&kzqwlpfs..Bg.s:am@ .Qe.gPQ& AT e S S i e

THANK YOU

L




Student:

qn.m.m&.@..m.m&;%.‘..eem.t.a;»t%m..&m

r

Name: ~

Group: 002 ..

Read the following paragraphs and answer the questions bellow.

Paragraph one:

Perhaps. the most interesting person | have ever met is on Halian professor of
philosophy awvho teaches at the University of Pisa. Although | last met this man eight years
ago, | have not forgotten his special qualities. First of all, [ was impressed by his devotion to
teaching. Because his lectures were always well prepared and clearly delivered, students
swarmed into his classroom. His followers appreciated the fact that he believed in what he
tanght and that he was inteliectually stimulating. Furthermore. he would be counted on to
explain his ideas in an imaginative way. introducing such aids to understanding as paintings,
photographs, pieces of sculpture, and guest leeturers. Onge. he even sang a song in class to
illustrate a point, Second, 1 admire the fact that he would confer with his students outside the
classroom or talk with them on the telephone. Drinking a coffee in a snack bar, be would
easily make friends with students, Sometimes. he would challenge students to a pame of
chess. AL other times, he would join groups 10 discuss subjects ranging from Astronomy to
Scuba diving, Many people visited him in his office for academic advice: others came o his
home for social evenings. Finally, | was attracted by his lively wit. He believed that no class
hour is u success unless, during it, the students and the professor share several chuckles and at
least one loud laugh, his sense of humour, he made leaming more enjoyable and
maore lasting. If it is hat life makes a wise man smile and a foolish man cry, then my
friend is wuly a wise man. Probably the best example of his wit is this idea with which he
once ended a lecture: « It is as dangerous for man to model himself upon his invention, the
machine, as it would be for God 10 mode] himself upon his invention ».

1= Underline the topic sentence in the paragraph above?
2- Underline the beginning word of the supporting sentences. Notice how they develop
from the sentence before. )

..........................

..................................................................... «

3= Describe the effect of the topic sentence on the whole paragraph

xk%asf%* duo#t&?m%mpe. .......................

4. How many examples the writer has discussed?
............ Oém«m!?
5- what is the type of this expository pamgraph?

G- Compare this teacher to your {avourite one.

my'f‘qu—temgamﬁwem&-&mﬁ ,cgm&%ﬁnm&m

Paragraph two:
There are several Kinds of annoying people ot the movie theater, One example of annoying

movie-goer is the person who comes in twenty minutes into the movie and makes a lot of

noise trying to find their friends. Another example of annoying movie behavior is people who

e



use their phones during a movie. People think that just because their phones ar¢ on vibrate,
they are being polite. But everyone can hear a phone vibrate, and then, even worse, some
people text during & movie. The light is really bright and distracting. 1 was ence in o movie
and a woman behind me answered her phone and had @ full-on conversation right in the
middle of a scene where one of the characters was dying! Finally, another annoying person at
the movies is the kind who talks through the whole thing, Sometimes people talk to the
characters as if they can actually hear them: this happens more than usual in horror movies
when people try to warn the characters about trouble ahead. Other times, people talk to their
friends during the movie, saying things like, “wait, what just happened?” or “can you believe
that”" All of these movie-goers are really annoying to be in a theater with because they make
it hard to focus on the movie. People need 1o realize that if they want 1o be on their own
schedule, or talk on the phone, or talk to their friends, they should watch movies at home,

Questions:

1. Imagine sitting next to one of the annoying people describes above, how would you
react? Justify.

...............................................................................................................

...............................................................................................................

.................................................................................................................

THANK YOU




Paragraph 3
Student:

Name: ..

Group: ?l( A,

Read the l'ollo\n'ng paragraph and answer the questions bellow.
ra h:

Some of the most interesting words in English are the actoal names of the people first
involved in the activities conveved by the meanings of the words. The word boycot, for
instance. derives from the case of Sir Charles Boycott (1832-97). a land agent in Ireland who
was ostracized by his tenants because he refused 10 lower the rents, Vidkun Quisling’s name
quickly became an infamous addition to the English language during World War 11 He was a
Norwegian politician who betraved his country to the Nazis. and his name. quisling. is now
synonymous with “teritor.” Perhaps a more common example, at least smong young people
around the world. is Levi's, These popular blue jeans are named after Jevi Strauss. the man
whao first manufactured them in San Francisco in 1850, Perhaps most omnipresent of all is the
sandwich, named for the Founth Ear] of Sandwich (1718-92), who created this quick portable

- _meal 50 that he would not have to leave the gambling table to cat. Other words in this unique
category include lynch, watt, davenport. and zeppelin.

Questions:
1. From the list bellow, select suitable expressions for introducing examples:
Case in point- nonetieless -tmagine- although -in particular- in o nutshell

PR E% these kinds o{ words olways necessary 10 introduce examples
o Up ‘x\ (RO s OO s s xR B R T AN R g VKB p e S By YT 57 o a8y (S UK BN a B VAP0 wirin

3. From what you bave leamned, create another topic sentence for the paragraph.
w‘? Sogug.ans. udu?.‘:\..u Aavtwncin ok coamech A((.m:.'%n\ To aswe
P%Q bu,{’/w uuH “* M,‘Qt(”h w.,f }-\.«.\ ok ““VL_,,) B Lt

b\#r.f'

THANK YOU



Student:

Name:

Group: .

Read the tollowing paragraph and answer the questions bellow.

Paragraph :

Some of the most interesting words in English are the actual names of the people first
involved in the activities conveyed by the meunings of the words. The word boyveou, for
instance, derives from the ease of Sir Charles Boycott (1832-97). a land agent in Irelind who
was ostracized by his enants because he refused 1o lower the rents. Vidkun Quisling's name
quickly became an infamous addition to the English language during World War 11 He was a
Norwegian politician who betraved his country to the Nazis. and his name. quisling, is now
synonymous with "teaitor.” Perhaps a more common example, at least samong young people
around the world. is Levi's. These popular blue jeans are pamed after levi Strisuss. the man
who first manufactured them in San Francisco in 1850, Perhaps most omnipresent of all is the
sandwich, named for the Fourth Earl of Sandwich (1718-92). who created this quick portable
meal 50 that he would not have 1o leave the gambling-table 10 cat, Other Words in this unique
category include lyneh, watt, davenport, and zeppelin,

Questions:
I. From the list bellow, select suitable expressions for introducing examples:
Case in point- nonctheless -imagine- although -in paricular- in o nutshell.

2. Are these Kinds of words always necessary 1o introduce examples

(—Hﬁb Y " )‘,}QI%MM. .......................................

3. From what you have learned. ereate another topic sentence for the paragraph.

 Ractio Gr«efu‘ i S

\ﬁw ars e

A'“J Do e (,LC"" ‘P‘(’\ ‘k—‘ M T e 5 ‘_062
o Yo ockom - THANK YOU



Student:

Name

Group: G4

Read the following paragraph and answer the questions bellow,
P :

Some of the most interesting words in English are the actual names of the people first
involved in the activities conveyed by the meanings of the words. The word boycott, for
instance, derives from the case of Sir Charles Boycott (1832-97), a land agent in Ireland who
was ostracized by his tenants because he refused o lower the rents. Vidkun Quisling’s name
quickly became an infamous addition to the English language during World War 11, He was a
Norwegian politician who betrayed his country to the Nazis, and his name. quisling, is now
synonymous with "traitor," Perhaps a more common example, at least among young people
around the world, is Levi's. These popular blue jeans are named after levi Strauss, the man
who first manufactured them in San Francisco in 1850, Perhaps most omnipresent of all is the
sandwich, named for the Fourth Earl of Sandwich (1718-92), who created this quick portable
meal so that he would not have to leave the gambling table to eat. Other words in this unique
category include lynch, watt, davenport. and zeppelin.

Questions:

I. From the list bellow, select suitable expressions for introducing examples:
Case in point- nonetheless -imagine- although -in particular- in a nutshell.

2.. Are these kind; of words always negessary 10 introduce examples ,
e N M Kol 29 ik B i Ne e vy %6 Govan Vnbdinie. Bacnaiples
| n
) "'-\('»,} t d\f'_h\\
3. From what you have learned, create another topic sentence for the paragraph.

nA { '
(}l P i, fawe.. E,;.{ .4‘)’, ';J,/m..w.r“a..". 3 ﬁv&%nﬁhﬁ . ‘ z&%h.v.t.l»k&.&“ti&nj».%l\:sg:@b ‘jl Use
Freewe T4 Wogee wc?fQ,;vdt’ e e c,x.kmcx | ‘
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Appendix 9: Students’ Samples in Short stories report

Student 1:

Report on the short stories
The telltale heart

L1.If the murderer did not confess the crime he did, the crime would have never been
discovered in that sitting with the policemen because there was no touchable proof that he
killed the old man until he could not bear the loud watch voice he was hearing anymore.

2.the perpetrator was sitting very calmly by the the presence of the police in the house being
easy and having quiet manner.

3.thenarrator claimed that he loved the old man and had nothing against him , but he hated his
eye because it irrationally tortured him, and he compared it to the evil vulture eye.

The veldt

1.Children are carpets, they should be stepped on occasionally .yes | agree with this saying ,
because children must learn from childhood that life wont hand then everything they want;
thus their parents must always prevent them -for their own good- from doing things they may
find fun but in fact will hurt and injure them.

2.The parents did not have to do much due to technology so they ended up not parenting, and
so are the children, because they are addicted to it , so when it is taken away from them they
have not been taught how to handle their emotions, so that all transformed to anger which led
to a weak destroyed parent-child relationship.

Under those conditions and as a parent | would not take the same decision, | would rather get
the children rid of their addiction first and little by little fix the problem completely.

3.No, I did not expect the ending, and what led to it was the bad timing of the parents
decision about locking the nursery in addition to the anger of their technology addicted
children.

The rocking horse winner

L.If you are lucky, you have money.that is why it is better to be born lucky than rich; you
may lose your money , but if you were lucky you will always get more money.

yes | agree.

2.After reading the first part of the story, the picture I held in my mind was about the way of
thinking of Hester about the financial status of her family and sigh about bringing luck.



3.The family lives in a small house near London which became haunted bufamilys unspoken
obsession with money and wealth grow. It is a family that lives for materialism.

The monkeys paw
1.Just from reading the title, I assume the story will be about desire and selfishness.
2.from the discription of the the powers of the paw, | would not want to possess it.

3. Yes, there was a scene that left me in chock, and it is the scene of Harbert death when |
realized that when a wish comes true by the monkeys paw, it must have an enormous price,
and understood why Morris warned Mr. White of what might happen.

Student 2:

The tell tale heart

1:

According to me, the two possible reasons that made him confess are either guilt or
hallucination, and | think both would have led him to kill himself at the end.

2:

He was sitting in a comfortable way, talking quietly, slowly in order to let the police think he
is not the murderer but the police was very patient and waited until he can’t control his
madness any more.

3 : The narrator hates the old man’s eye, because he thinks that it looks like the eye of a
vulture and this afraid him a lot. Day after day, his paranoia grew up and led him to kill « the
old man’s eye ».

The veldt

1 : 1 think that the writer meant that in order to give a good education to the children, parents
have sometimes to be severe with them and set to them some rules. And | definitely do agree
with this idea.



2:

The relation between the parents and their children is full of hate. George and Lydia are
parents who spoil their children and then try to discipline them by taking the toys they
originally spoiled them with, which led to their hate, rebellion and finally the death of their
parents.

I believe that at that point and under those conditions, you can’t avoid the catastrophe
because children are living in an imaginary world, but I would still try to convince them stop
using the nursery by showing them the funny things of the real life that would attract them.

3:

I didn’t expect the story to end like that, but I did expect it to end dramatically. What led to it
in my opinion is the fact that parents definitely had to be punished for the lazy education they
gave to the children.

The rocking horse winner

1:
I think this can be explained as :

If you are lucky, you will always get what it takes to make your money, and by money
happiness is meant.

| do agree, because | believe that when money is used in the right way it can bring you
happiness.

2:

The life style of the family is full of luxury and expensive things.

The monkey’spaw

1:

| assume from the title that the story will be about a big and ferocious monkey and that he
maybe the protagonist of the story.

2:



No, as the story shows that nothing is perfect even if we try to change it, and that everything
is pricy, we should learn to be satisfied with what we got.

3:

Yes, the death of the son shocked me a lot. Even though we knew the paw curses, we didn’t
imagine it can be this dramatic.

StudentX:
Written expression home work :
The tell tale heart:

1)If the murderer didn’t confess his crime , I think , the police wouldn’t have figure out that
he is the killer of the old man .

2)At first he was calme and he was acting normally , but when his head started hurting him
and the voice he was hearing didn’t stop he was annoyed and he began to act nervously and at
the end he collapsed and told the truth to the cops .

3)He doesn’t hate the old man himself because he has never hurt him , but he hated his eye
because as he said it was like the eye of a vulture so it annoyed him , because of that he
decided to shut it forever .

The rocking horse winner:
1)“if you’re lucky , you have money
Explanation : having money is luck and luck is the thing that brings money to you .

For me that’s wrong money comes to the hands of those who work hard and also money isn’t
happiness for me it can bring happiness to its owner and it can bring him troubles to .

2) The picture I held in my head after reading the story was somehow dark , just like an old
dusty forgotten painting , just looking at it makes you feel sad and uncomfortable the painting
represents the way of thinking of the mom and their family about the meaning of luck and
how money is all what they care about just to keep up with a life of luxury they didn’t born to
live it .

3)For me this is a tiring life style , because they don’t accept the idea of living a normal
middle class life with the money they have together and happily , the are just running after
money so they can pretend they are rich and thrilled by buying expensive things they don’t
need and at the end they faced a big loss because of this kind of greed .

The monkey’s paw :

1)1 assumed from just reading the title that the story is about animals or the events will take
place in a forest or something like that .



2)No , I would never want to own it it because it’s to dangerous .

3)The scene that left me in shock is when the stranger from “Maw and Meggins” came to the
whites house and told them that their son is dead .

the veldt:

1)Chlidren are carpets they should be stopped on occasionally : children should be watched
by their parents because sometimes they can’t differentiate between what’s right and what’s
wrong so since the parents are wiser they offer their kids help in order to make better choices
in their lives but they should find a way that doesn’t piss of the children .

2)Therelation ship between the parents and the kids : their relationship is full of conflicts and
problems .

If I was a parent | would do the same so | can help my children take right decisions and
move forward correctly so they don’t face huge troubles and be unsafe and damaged at the
end .

3)I didn’t expect the end and I think what led to that is the lack of control of the parents over
their kids .



Appendix 10: Students’ Samples in the Post Test

Experimental Group:

Student 1:

Abd Elhafid Boussouf University - Mila
Institute of Literature and Languages
Department of Foreign Languages

Branch: English

Test of critical thinking.

Name

Group: s 1.

Read the following text and answer

TEXT:

the questions bellow,

There are vatioua\kinds of sludct_l;;‘, in the classroom. One example is the talkative one who,

as the name suggests, talks 100 much; they mostly speak without permission from the teacher.

Another example is the shy student

who rarely participate in the classroom; they feel anxious

when they are called out by the teachers. For instance, their faces tumn red while answering.

Finally, a type of students that everyone enjoys their company except teachers is the clown of

the classroom; that one who throws jokes here and there and makes the whole classroom

laugh. They would do anything to
All of these students are special in
on the classroom atmosphere.

Questions:

distract themselves and their classmates from the lesson.
their own ways; each one leaves an unforgettable impact
e Lu.’uwf\ ol ce

1. Underline the topic sentence. :9

2. Circle the controlling idea.
3.

How many developmental sentences has the writer used in the above paragraph?

.V;z.t.wm.!.;.x.‘u)a..-.,7,)...c‘..i;‘.'.("rfm,a‘m-.c».f:...u:u-J.‘.u.;.) ..... N A

4. Underline the concluding sentence and identify its type. © y

. .l,«'x-ﬁ. .I4 544)). 2. -”3-%*- u\u“n'oa‘-\

o

5. What is the type of the paragraph? A ,

Lx ..

6. Fill in the gaps with the appropriate synonyms from the text. ¢, \i\ j

.(.- I.L.’,..[. M f(vj - } {-ﬂ" . VLGH_Q Pl Ak .t»\‘ BN n-.‘.,{: e e g a0 3.5 £ WM SRR



Take part=. pelicyy oo V7
Timid=,... =
7. Go back to the text and find a mistake, correct it.

8. Imagine sitting next 10 one of the students described above. illustrate it and  how would
you react? 4 \4

X’ "'\kt.\(} PR N A W.;;f‘m-'.& l{w. .(’..;g,l?}_‘.é);.__q.;t{.{.‘.{;;ﬂi Jo
»STVTREAT, /.‘h ...............................................................................
9. In your opinion, what makes students shy? o 'Y }

. rtbh\(g L:F\M. » ‘.J:’i .{:ﬂd-».-l.;‘dm o kl.zf. r .j.:g"tk. K;.‘A\. .{‘h’.‘fv“h. :.VL.K:I‘:»-‘;- m('/%}

10. Compare your attitude in the classroom to that of the previously mentioned types of
smdents. &

..................................................................................................................

11, Describe how should the teacher mativate the shy s!udeuls@

&.’R Yoaebun.. Mm{. M bt..oduckands L. bndi. oipniede s,
b, t.r“ﬁ::\.mbm ]-sl-\ d'!mvun Lw!f }f’»iard %1—,44;& . LH s afline To

rreeke Lo Lamwihg soH W o Kionbcim
12. From their attitude in the classroom, who among the previously mentioned types of

students would get the best ma:ks" A
2 bk Mok Hs it s fos e, o Hs ot bt
13. Predict which type is the teacher’s favorite, jusufy your answer@

..\:{).vﬂ..I-.?N.ﬁ\“ *\&JM)«J . a.w\ r/m..(«oﬁ,be.w«u U’m Lo, a2 gl
AT 0, ARan) el l-&). D PPN 5. PO NS ) ..4’..\.. .

eolucgtim
14. Choose one of thc studems vou would most likely be friends with (underline your choice)
The talkative, the shy, the clown, the serious
15. In your apinion, what makes the classroom boring?

..'r'z\zr-"-‘\ CMM\\ .)':‘, H:“n@ "f“!“ “C" J’%*&L.’n_‘%wn &s\ e
&

M(&&n\ ...........................................................................................

Good luck.



Student 2:

Ahd Elhafid Boussouf University - Mila
Institute of Literature and Languages
Department of Foreign Languages
Branch: English

Test of critical thinking. v, C

Name: . C v Group: gz,

Read the following text and answer the questions bellow.
TEXT; e -,‘.,,- LV 2"

’l‘h__{grg_are@of ;_mithc classroom. One example is the talkative one who,
as the name suggests, taiks too much: they mostly speak without permission from the teacher.
Another cxample is the shy student who rarely participate in the classroom; they feel anxious
when they are called out by the teachers. For instance, their faces tum red while answering.
Finally. a type of students that everyone enjoys their company except teachers is the clown of
the classroom; that one who throws jokes here and there and makes the whole classroom
laugh. They would do anything to distract themselves and their classmates from the lesson,
All of these students are special in their own ways; each one leaves an unforgettable impact

Cor L' ur'..s AMECe
on the classroom atmosphere. PP

Questions:

1. Underline the topic sentence. 4
2. Circle the controlling idea.
3. How many developmental sentences has the writer used in the above paragraph?

5 N n
" .:( ARRNE ["w{rl-“:nl_ INA 4.‘1"‘..5&-‘-& e .. T b e b b bbb
4. Underline the concluding sentence and identify its type. € \C}
l S NS
...b.‘\—...;,..,l;.g_(.'i. ...... ,"a.'.::'m.u‘.‘u ...... A BT 5 R T S U
5. What is the type of the pamgraph” A

|
..L.J'. wlz f Ece Crag? b\!\u Bl il cs s s e

6. Fill in the gaps with the appropriate synonyms from the lch\4)



Take part=. Pasln Cipels V7
Timid=/#.s)
7. Go back to the text and find a mistake, correct it.

................. B T T P T T P T Y I I P T TN PV PO P C PRy P

8. Imagine sitting next to one of the students described above, illustrate it and how would
2
youreact? 4 |
% couan Al \ ” oo 2. a0 ’ T )
(4 Ak D ; VIV BRI 7 6 ol S 16 RT3 S .(x:):".‘.~.c»‘-.‘:‘..‘\..«.u,\;—- S
s \TS . .!ﬁ AL YNN -’.%. SN .Q'.‘n-.){-.\. r.q-)?&;.. Sroendhaa . ke, .hu‘l?’r;.'\’ﬁ. Kads. -L"::Hff.of

9. In your opinion, what makes students shy? . s &
..... ged‘ & & 'Xi{ lenfide o0 ke . .r.‘é’. ot = e .{.”m“ C .4(

10. Compare your ntﬁgnde in the classroom to that of the previously mentioned types of
students. 2

..ia.a..n.-;..Le«za.-..h‘.-;J..m!:...f.ai;.ﬁg(ewm,‘./.?f{w..l;‘. ................................

12. From their attitude in the classroom. who among the previously mentioned types of
students would get the best marks?

=N "
....t'.ga..);&\gr..ﬂr.‘xi.;\... 4 ............................................................................

13. Predict which type is the teacher's favarite, justify your answer.
& K.s. IS }.':Z:".i';). 4 .;z‘,L.:-:.,u...ti‘. 2 (@ .................................... S e

..................................................................................................................

14, Choose one of the students you would most likely be friends with (underline your choice)
The talkative, the shy, the clown. the seri 7
15, In your opinion, what makes the classroom bonns?\ &

| B NN ) : _ n
..R...Q;‘ACH...ﬁ..dﬂé‘%‘h.&t&.w&\...\uz....\.U.J'ﬁn‘.../.u.an(m.a.L'..-t*.um.....
-..-L\(ﬂ{kb&..........................................................‘.......................... eSSy Sma sy

Good luck.



StudentX:

Abd Elhafid Boussouf University - Mila
Institute of Literature and Languages
Department of Foreign Languages

Branch: English
Test of critical thinking. @
0
Name; * e OTOUP: e

Read the following text and answer the questions bellow,
TEXT:

There are various kinds of students in the classroom. One example is the talkative one who,
as the name suggests, talks too much; they mostly speak without permission from the teacher.
Anather example is the shy student who rarely participate in the classroom; they feel anxious
when they are called out by the teachers. For instance, their faces turn red while answering.
Finally, a type of students that everyone enjoys their company except teachers is the clown of
the classroom: that one who throws jokes here and there and mekes the whole classroom
laugh. They would do anything to distract themselves and their classmates from the lesson.
All of these students are special in their own ways; cach one leaves an unforgettable impact
on the classroom atmosphere.

Questions:

1. Underline the topic sentence. <
2. Circle the controlling idea.
3. How many developmental sentences has the writer used in the above paragraph?

................................................................................................................

4. Underline the concluding sentence and identify its type. =3 \(‘

3 { { [ 3 g 5!
R s 5 R 3 K5 TN TN Tt P ¥ B ]

B LA AL Flasiiaey datiiianitnnssansnnnsnniny

5. What is the type of the paragraph?
..... O AT o s st e i

6. Fill in the gaps with the appropriate synonyms from the text. - 2 .



L LS Timid=.. Suy
7. Go back to the text and find a mistake, correct it.

....................... '.--......‘.........f.............’........--..............................................

8. Imagine sitting next to one of the students desceribed above, illustrate it and  how would
you react?

students.

12, From their attitude in the classroom. who among the previously mentioned types of
students would get the best marks?

............................ R T I S I PR R RN

13. Predict which type is the teachet’s favorite, justify your answer.

14. Choose one of the students you would most likely be friends with (underline yvour choice)
The talkative, the shy, the clown, the serious
15. In your opinion, what makes the classroom boring?

...............................................................................................................

Good luck.



Control Group:

Student 1:

Abd Elhafid Boussouf University - Mila
Institute of Literature and Languages
Department of Foreign Languages
Branch: English

Test of critical thinKking. P )

Name® <AGroup: L N—_—

Read the following text and answer the questions bellow.
TEXT:

There are variousi\kiids of su&enlsAin the éla;nom.ﬁ()ne example is the talkative one‘who,
as the name suggests, 1alks 100 much; they mostly speak without permission from the teacher.

Anather example is the shy student who rarely participate in the classroom; they feel anxious
whent they are called out by the teachers. For instance, their faces tum red while answering.
Finally. a type of students that everyone enjoys their company except teachers is the clown of
the classroom; that one who throws jokes here and there and makes the whole classroom
laugh, They would do anything to distract themselves und their classmates from the lesson.
All of these students are special in their own ways: each one leaves an unforgettable impacit

on the classroom atmosphere.

Questions:

1. Underline the topic sentence. = /) |
2. Circle the controlling idea. "
3. How many developmental sentences has the writer used in the above paragraph?

éi “(-w..u Iy }:e ek (»:&:b(‘..mmk -& 5 .S@r‘&‘.\.‘.‘.ﬁ\ ..... N o s N S

4. Underline the concluding sentence and identify its type: — C )

Mﬁ&%&:;m} i e ;».:%u_,»;\;x,m) SeadEanse L

5. What is the type of the paragraph? 3 ,4

Yoo Ly o AR Ponacanefle 3. e PrmEensgy...

6. Fill in the gaps with the sppropriate synonyms from the text. .~ \'_. <)



Take part=. ?&M}MG‘ \
Timid=, s@.d v
7. Go back to the text and find a mistake. correet it.

.................................... q_',?’\..............

8. Imagine sitting next to one of the students described above, illustrate it and  how would
you react? 48N

W
vodhen. Y. WMF et h%«k«&* AadeX N .&» MY 58 b
PR <wa§fm W e S —Tnceum?exﬂ. fcad tered s
So&&w‘.rc.&,. 5 ¢
9. In your opinion, what makes students shy? (-gjz_ &_(. /

o LN T e N ]

10. Compare your atmude in the ¢classroom to that of the previously mentioned types of
swdents. 7 J\

o NP e Fodesris, ewﬁ«u.ﬁ.h. ERPTIVY Te— S
Rl e Do ML 0y, B IWIRRAR 1o vt

11. Describe how should the teacher mativate the shy studems /

) RPN < Ay, 0 SRS | % K. nah. *‘l'v %e:m ,.QL
i TSR PLL PR %Rﬁ s Ndhen

12. From their attitude in the classroom. who\among the previously mentioned types of
students would get the best marks? :[

13. Prediet which type is the teacher’s favorite, justify your answer. =,

Far Leacle. wdneSomnce st s‘e’&c-:}mm and mdmi& - T
5 e PN N W - Yﬂ% ...................................................

14. Choose one of the students you would most likely be friends with (undcrlmc vour choice)
The talkative, the shy. the clown, the serious / 1)
— [
15. In your opinion, what makes the classroom bonng" 9 ,\\ )

Mo %A%%M& ‘-MM&«A\’L &ml‘h’\m\ab‘sum s
K/Wﬂhj, Teach e M I Y T A St s

Good luck.



Student 2:

Abd Elhafid Boussouf University - Mila
Institute of Literature and Languages
Department of Foreign Languages
Branch: English

Test of eritical thinking,

Name™ = GGroup: SR
c

Reid the following text and answer the questions bellow.
TEXT:

There are various kinds of studentgin the classroom) One example is the talkative one who,
as the name suggests, talks 100 much; they mostly speak without permission from the teacher.

Another example is the shy student who rarely participate in the classroom; they feel anxious
when they are called out by the teachers, For instance. their faces turn red while answering.

Finally. a type of students that everyone enjoys their company except teachers is the clown of
the classroom; that one who throws jokes here and there and makes the whole classroom
laugh, They would do anything to distract themselves and their classmates from the lesson.
All of these students are special in their own ways: each one leaves an unforgettable impact

on the classroom atmosphere.

Questions:
1. Underline the topic sentenge. <=7 |
2. Circle the controlling idea. =4

3. How many developmental sentences has the writer used in the above paragraph?

D oot g rahed.. Seabentas. i

4. Underline the concluding sentence and identify its type. = <~

........................ Ek&wt‘bsummi&x)

5. What is the 1ype of the paragraph? < & )

the bupe. 5. exPOS RIAY. A S

6. Fill in the gaps with the appropriate synonyms from the text. =)



Take part=..... 7
Timid~.. S \/
7. Go back to the text and find TTistake. correct it

s ?

8. Imugine sitting next 1o one of the students described above. illustrate it and  how would
youreact? 4

e C,ch« Sk ad‘, Joecake I 1om... Q.. em Jofﬁ ........
Opmel.. Qaug,h ..... o Ehat. avalle...ame Happj .............
;—\‘

9, In your opinion, what makes students shy’" 3 \\

=, l‘.‘\&mw wheu-he s o prob&« oad. 095{ tonbadent...

10. Compare your attitude in the classroom to that of the previously mentioned types of
students, ¢ ;’}_, \\C )

..... Mbﬁ"' Pa %WRSU .aad... taative T
Sngl T TN A T

11. Describe how should the teacher motivate the shy studen

\:. keothey... Fnovld. mokyete. . H;e ('o\-uclemd b
WO hlam.. q,,guas\s \wv: kQ. a«sa} .................. '3 .........

12. From their attitude in the classroom. who among the previously mentioned types of
students would get the best mnrks?(@

. I&;mﬁﬂ%s&?kﬂb@;}mavmfsﬁw%wemf
13. Predict which type is the teacher’s favorite, justify your answer. /

‘..C fev..kwe..F. rfemcl@ reachers...
8 otmok.. g YooV sy, i 0 o emirug o«dthe havz Dofof
f) e D
14. Choose one of the students you would most likely be friends wnh (underline your choice)

I'he talkative, the shy, the clown, the scnous ’ )
I5. In vour opinion. what makes the classroom boring? 7

h\\x what. maues Lhe., [-bscra-m AR o
of keachimg .Qad..... Ehe & M}S

Good luck.



StudentX:

Abd Elhafid Boussouf University - Mila
Institute of Literature and Languages
Department of Foreign Languages

Branch: English
1925
Test of critical thinking. Iy
~ € E —

Nam. " _Group: R.....

Read the following text and answer the questions bellow.
TEXT:

— _Tl:e‘x_'c__aic various kinds of studenl; in the classrgo}rb One ex:nplc is the 1alkative one who,
;-s the nam;u;;es!s. mlks too much; they mostly speak without permission from the teacher.
Anothcér example is the shy student who rarely participate in the classroom; they feel anxious
when they are called out by the teachers. For instance, their faces turn red while answering.
Fina!‘)ﬁ 1 type of students that everyone enjoys their company except teachers is the clown of
the classroom; that one who throws jokes here and there and makes the whole classroom
lough, They would do anything to distract themselves and their classmates from the lesson.
All of these students are special in their own ways; each one leaves an unforgetisble impact

on the classroom atmosphere.

Questions:

1. Underline the topic sentence, ‘
2. Circle the controlling idea,
3. How many developmental sentences has the writer used in the above paragraph?

. -y
4. Underline the concluding sentence and identify its wpe = E;__::

S .oiw.\'cau.%f\..:;a .............................................................................

5. What is the type of the paragraph? -5 9



Take part=.. o \aca P_th v

you react?

...............................................................................................................

9. In your opinion, what mukes students shy?
U.M )&‘ >

10. Compare your anitude in the classroom to that of the previously mentioned types of
students.

S

11. Describe how should the teacher motivate the shy students. . o

t—‘a Shadd. mw\d"a Renen oSy Avcamcogn )Xo ..

)\l\ o K') ".‘!-A) ..................................................................

12. From their attitude in the classroom. who among the previously mentioned types of
students would get the best marks? j )

AR SN e

13. Predict which type is the teacher’s favorite, justify your answer

M%"VQ Sell S\»M.s* \'K.L.M{-L) &A"&&\S

)mﬂﬂw

14, Choose one of the students you would most likely be fricnds_g\." 1 (underline your choice)
The talkative, the shy. the clown, the serious” *_/
15. In your opinion, what makes the classroom b bormg 2—

e s e'&dgﬁg( SIS s AT e e R R

..................................................................................................................

Good luck.
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Résumé

L'objectif de cette recherche est d'examiner I'effet de la lecture sur la pensée critique des
étudiants de premiere année d'anglais comme langue étrangere. Un autre aspect tout aussi
important de cette étude est d'examiner la prise de position des étudiants vis-a-vis de les
variables de la recherche. Plus précisément, la présente étude s'efforce de répondre a un
certain nombre de questions. Les plus marquantes sont les suivantes : Jusqu'a quel point la
lecture affecte-t-elle I’esprit critique des étudiants ? Comment mettre en ceuvre des pratiques
de I’esprit critique dans le matériel de lecture ? Comment la lecture de différents textes écrits
peut-elle aider a promouvoir I'esprit critique des apprenants ? Compte tenu des questions
susmentionnées, nous supposons que 1’esprit critique des étudiants de premiére année
d'anglais serait amélioré par la lecture. Nous supposons également que les étudiants en
premiére année d'anglais ont une opinion positive du réle de la lecture dans I'amélioration de
leur esprit critique. La premiére hypothése est vérifiée au moyen d'un modele de pré-test
post-test avec groupe expérimental et group témoin, tandis que la deuxiéme hypothese est
testée au moyen d'un questionnaire destiné aux étudiants. Les résultats de I'étude ont révélé
que Desprit critique est effectivement influencé par la lecture ; en fait, cette dernicre
I'améliore lorsqu'elle est pratiquée régulierement. D'autres faits dévoilés sont : la tendance
des étudiants a préférer les courtes nouvelles aux autres matériels de lecture ainsi que leur
penchant évident pour les environnements d'étude sans restriction. Les résultats montrent
également que la majorité des étudiants sont conscients de l'importance et du réle de la
lecture dans I'amélioration de leur I’esprit critique. La thése se termine par une multitude de

recommandations pour la pedagogie et les recherches futures.



