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 ABSTRACT  

Recently, the broadening intercultural diversity has indubitably led instructors to merge 

culture in their language teaching. It is generally agreed that mastering English as a 

second foreign language demands the use of effective strategies that interpose the learners 

with features of culture and enhance their fluency and accuracy in speaking. Thus, they 

ameliorate their communicative competence.  It is speculated that Role Play is one of the 

methods that has been proven to enhance students‟ speaking abilities and elevate their 

ICC. Therefore, the purpose of this work is to explore the utilization of role play in 

developing the intercultural communicative competence. On this basis, a case study 

research was conducted at the department of languages at Mila university center with third 

year LMD (EFL) students depending on two questionnaires as tools of research, to gather 

integral data from a sample of 60 respondents and 8 teachers. The findings obtained from 

the questionnaires reveal that that both teachers and students agreed upon the success of 

this strategy to reinforce the learners‟ intercultural communicative competence, moreover, 

it strengthens their speaking skill. 

Key words: English as a Second Foreign Language, Culture, Speaking, Role Play, 

Intercultural Communicative Competence. 
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General Introduction: 

Researchers have always been interested in studying the relationship between language and 

culture, defining each concept in reference to foreign language teaching. Therefore, the 

integration of language in EFL classrooms became an essential process that can not be 

neglected in order to achieve the higher goal behind language learning which is to be effective 

communicator. There are different works that emphasize the significance of linking language 

with its cultural contexts. It is highly essential to know that teaching language without 

referring to the culture in which it operates is like teaching meaningless symbols that the 

learner can relate to the wrong meaning (Politzer, 1959).  

This will lead to learners developing intercultural communicative competence, which will 

enable them to learn how to use the language correctly and in the appropriate context in order 

to communicate with people from different cultural backgrounds. Douglas and Rosvold 

(2018) wrote that Communication competence includes more than just linguistic skills; it also 

knowledge and respect to the interlocutors' identities, values, and traditions. Thus, it is 

increasingly clear that Fluency and accuracy are essential in language communication but 

they are not an easy task to do. Consequently, EFL learning process requires a great focus and 

emphasis on teaching the speaking skill which is considered a major skill in any language 

learning and has a prominent rank in international communication. 

Learners place a high value on their speaking abilities and language production. However, 

they may run into a number of issues that impede their language production. Several studies 

have stated that there are some difficulties in mastering speaking skills, including a lack of 
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confidence and motivation (Akmal, 2018). In this context, teachers step up and try to promote 

their speaking skills by identifying the problems that come in the way of their speaking 

Eventually, instructors will be able to detect the learners‟ weaknesses and recommend 

some effective activities that allow genuine communication to occur inside classroom. 

According to Maulidar et al (2019) implementing appropriate effective learning strategies 

determines the success of the teaching process.    

This study was undertaken in the context of developing the learners‟ICC taking in 

consideration the connection between language and culture through using some effective 

strategies that introduce some cultural aspects in the language learning. According  to many 

studies, the classroom activities that are not attached to real life  situations such as issues,  

activities and concerns, do not promote the student use of  L2 ( Dema  and Moeller, 2012). 

This gave birth to the idea of using role play as a strategy to enhance the learners speaking 

skill in different cultural contexts. According to Kranser (1999) role plays are one of the 

activities in which the learners can demonstrate some cultural behaviour in a given situation.  

1. Statement of the Problem: 

 

Since languages are considered as system of communication, it is essential for EFL 

learners to master the speaking skill in order to perform and produce correct utterances 

that help them to convey messages and reflect upon their taught.  However, learners 

do not need the linguistic competence on its own, knowledge about cultural aspects 

and context is also required in order to be able to communicate effectively.  Learners 

may face problems that disable them from delivering their ideas and expressing 

themselves. For that teachers make sure to use appropriate activities and techniques  

such as using role play inside the classroom to enhance the learners‟ ability to use 

correct language in correct context. 
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2. Aims of the Study: 

 
The long term goal of this study is to discuss the development of intercultural 

communicative competence using role play and its importance for EFL learners. This 

research measures the effectiveness of role play in teaching oral expression at the 

languages department of Mila University. As a sub-objective, the study aims to 

investigate the improvement of the speaking skill and the types of activities used by 

teachers in the centre.  

3. Research Questions: 

The present work addresses the following questions: 

 Investigate the importance of developing intercultural communicative 

competence? 

 What are the different strategies used by Mila university oral teachers? 

 To what extent does Role Play develop ICC and how teachers implement Role 

Play inside their classes? 

 

4. Research Methods: 

 
The population selected for this study is third year LMD students at the languages 

department, the English branch (total number 230) Students. Two groups will be selected as a 

sample. (60 students).The reason behind selecting this population (3
rd

 level) is that they are 

more familiar with the strategy since they have already dealt with it in the previous two years 

as well as this year. In this study, two main questionnaires will be delivered: one for the 

teachers of oral expression who have been teaching for several years to make sure their 
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answers are built on years of experience, the second one will be submitted to third year 

students in order to investigate their perspective toward this strategy.  

5. Structure of the Study: 

The current work is purposefully divided into two main chapters. The first chapter is 

divided into two sections. The first deals with a review of the literature on culture and 

language and how they are related; it sheds light on intercultural communicative competence 

and its significance. The second deals with speaking skill and its importance for EFL learners 

and highlights the most common activities used in teaching oral expression; it also tackles 

educational drama and the use of role play as an activity in oral expression. The second 

chapter is concerned with investigating the use of role play in the foreign languages 

department of Abd Elhafid Boussouf Mila university centre. It is the practical part of this 

research which includes the research methodology, the population of the study, the tools of 

data collection, the analysis of the finding, and the interpretation of the results. Furthermore, 

the work has some suggestions and recommendations proposed for more adequate teaching 

and for the purpose of future improvement. 

 



 

 

 

 

 

 

 

 

 

 

 

 

Chapter One: Literature Review about Intercultural 

Communicative Competence and Role Play 
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Chapter One: Literature Review 

Section One: Intercultural Communicative Competence. 

I. Introduction: 

  Cultural diversity in the world has uplifted the significance of second language learning 

and teaching. Since languages are means of communication, instructors aim to develop 

students‟ communicative competence. In order to be effective communicators, learners need a 

thorough understanding of how cultural features such as values and beliefs underline foreign 

language use and produce effective communication.  Therefore, considering how languages 

and cultures are interrelated, the importance of how this relationship works; teachers should 

think of approaches, methods and techniques that help the students to acquire languages and 

use it appropriately in different situations.  

This chapter consists of two sections. The first one is primarily concerned with culture and 

language. It defines each notion from different perspectives, and investigates the relationship 

between them. It highlights the cultural diversity, the second language acquisition, and it calls 

attention to the effective communication by shedding light on the intercultural communicative 

competence. The second section is dedicated to deal with speaking skill for EFL learners and 

using drama in teaching English as a second language. In addition to that, the section tackles 

the use of role play as a technique used in teaching oral expressions, where it discussed the 

benefit and the implementation of it. 
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II. Notion of Culture : 

   Culture is a very broad concept that can be viewed and defined from different 

perspectives. There are many definitions given to culture in an attempt to give a clear 

explanation to this term.  When we think about culture, the first things that come into our 

minds is customs, food, festival, celebrations and traditions; but culture is too far than just 

that.   

Lado defined culture “as structured systems of patterned behaviour” ( Lado,1957, p.111). 

He sees culture as a set of human behaviours that are combined in a well organised system; 

his definition highlights two essential concepts: structured and patterned. Another definition 

that defines culture within the same view is that of Kroeber and Parson (1958; as cited in 

Baecker, 1997, p. 583) it is: “transmitted and created content and patterns of values, ideas and 

other symbolic meaningful systems as factors in the shaping of the human behaviour”. 

According to their definition, cultures presents what humans believe in and consider it as 

important and valuable, these beliefs and values reflect on the behaviour and shape it. 

    Robinson (1985) looked at culture from the behaviourist, functionalist, cognitive and 

symbolic views. First, culture in behaviourist anthropology is considered as different forms of 

behaviour, such as the way we dress, our habits and traditions that are related to specific 

situations and social group. So culture can be explained as something concrete and can be 

seen and experienced. Second, seeing culture from a functional perspective means that it is a 

social phenomenon, because it describes and understands the structure of the behaviours. 

According to the third cognitive perspective, rather than explaining culture as behaviours, it 

considers it a process of memorizing, associating and interpreting incoming data from each 

individual. The fourth view which is the symbolic view sees culture as a dynamic system of 
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symbols and meaning. It does not focus on social events and internal mechanism but on the 

meaning resulting from dialectic process between the two.  

Adaskou, Britten & Fahsi (1990; as cited in Heidari, Ketabi & Zonoobi, 2014) have four 

different meaning to culture that reflect culture in many dimensions. It is aesthetic because it 

includes cinema, literature, music, and media, as features of entertainment, while it is 

sociological because it refers to the concept of family and the relationships between other 

members of society and themselves. Their semantic meaning includes the whole 

conceptualization system which conditions consciousness and the process of thinking and 

understanding. The sociolinguistic sense refers to the background knowledge, social and 

linguistic skills necessary for daily communication. 

 II.1. Cultural Diversity: 

 Cultural diversity refers to the coexistence of diverse knowledge, beliefs, arts, morals, 

laws customs, religion, languages, abilities, disabilities, genders, ethnicities, races, 

nationalities, and sexual orientations of human beings (Lin, 2020, p. 1). It stands for the 

concept of difference. Cultural diversity refers to the differences between cultural groups. 

Moreover, there are many cultures in the world that differs from one another. Each has its 

own values, attitudes and beliefs, and within one culture we can find different cultural groups. 

Hence, cultural diversity is the variety and differences among people who have different 

racial or ethnical backgrounds that are present in the world (Eriksson, 2016). 

 Multiculturalism:  It is the existence of several cultural or ethnic groups within a 

society. Multicultural communities live alongside one another. These communities 

include multiple cultural groups with the same status. Each group value what other 
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groups believe in, they tolerate their differences, but do not necessarily interact 

with each other.  Interaction between these groups is superficial (Schriefer, 2016). 

 Cross cultural:  According to Schriefer (2016) cross-cultural stands for the 

comparison of different cultures. In cross cultural communities there is one culture 

which is dominant and considered the norm, while other cultures have less importance. 

 Intercultural: This term refers to mutual understanding and respect of all cultures by 

the community members, where they live together, share and exchange their ideas, 

cultural beliefs. In intercultural communities, the members are exposed to change 

because of they learn from one another (Schriefer, 2016). 

III.  Notion of Language:  

     The way we have always understood language is that it is a system of communication 

which we use with each other in order to communicate our individual thoughts, express our 

opinions and points of view, convey meanings and transmit messages. According to Amberg, 

Vause (2010) language is primary considered to be a tool for interacting with others within 

different social contexts. In order to complete an effective communication, a fully 

understanding and recognition of how language and its users are connected is needed. 

Language “is purely human and non-instinctive method of communicating ideas, feelings, 

and desires by means of a system of voluntary produced auditory symbols, which are 

produced by the organs of speech”(Sapir, 2004, n.p.). 

      Wardhaug (2002) defined language as the type of knowledge and information that 

individuals possess about regulations and principles that determine the way of saying and 

doing things with words and sentences. This definition points out the type of knowledge in the 
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form of rules that guides us to say things and use language in a correct form. Knowing how to 

use that knowledge of sounds, words and sentences leads us to the right use of language. 

 Language, then, is a collection of speech acts that we perform using sounds and words in 

response to the environment or setting in which we find ourselves. Thus, context is an 

essential factor that controls how we use language. Our language choice changes according to 

the context in which we communicate, and the form of language differs from situation to 

another. According to Amberg and Vause (2010, p. 3) language is inextricably interlinked 

with our notions of who we are on both personal and social levels. In our use of language we 

do not only communicate our thoughts but also our beliefs and practices of the communities 

that we belong to. 

III.1. Context: 

The notion of context is explained according to Dach (2005, p. 22) as “the immediate 

linguistic environment in which a particular word occurs”. Context determines what is said 

and how it is supposed to be said. It is any type of interaction that occurs between individuals.  

    Meaning is the cornerstone of language because we communicate essentially to convey 

meaning. It can be found in context and that makes them interdependent. In other words, we 

cannot communicate meaning without context, as a context can not be built without meaning 

(Nouraldeen, 2015).  Therefore, the meaning of a sentence affects and is affected by its 

context (Christiansen & Dahl, 2005; as cited in, Nouraldeen.2015).Linguists and 

anthropologists confirmed that the linguistic forms and uses of a given language reflects the 

social context where the language is spoken (Byram, et al 2002).   

     Our use of language is not a matter of chance. We do not communicate with no 

purpose. In contrast, communication happens in a conscious process in which we decide what 
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to say, with whom and how to convey it according to what situation we are facing, be it a 

friendly conversation, or a lecture in university. The context determines the type of speech 

that takes place. Different contexts require different kinds of vocabulary and different 

expressions that go well and suit specific context (Armestrong, 2010).  

III. 2.Communication: 

   People tend to find a way to interact and connect with each other in order to express and 

talk about their needs, ideas, knowledge, beliefs, and experiences. The process of 

communication was the solution and the appropriate way to do so. It helps human to collect 

data and information about each other in addition to share their own with others.  

Other researches referred to communication as “communication is a symbolic, interpretive, 

transactional, contextual process in which people create shared meanings” (Myron, 2003, 

p.13).  Keyton (2010, as cited in Lunenburg, 2010) stated that communication is a process 

based on transmitting information and common understanding from one person to another 

(p.01). In other words, communication process is about sending and receiving information 

using simple words which means via verbal channel, using written language, or by nonverbal 

ways such as signs and gestures. Despite the numerous definitions of the process of 

communication, all of them agree of the same idea which is the interaction between people. 

III. 3.Communication Components: 

    Samovar et al (2012) in his book communication between cultures explained in details 

the main component of a communication process. Starting with the first component which is 

the source or the sender of information, followed by the step of encoding the message which 

is the content of the whole process, the content can be verbal, nonverbal, written, pictorial, or 
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a symbol. The third component is the channel that provides the connection for the receiver 

who will decode the message.  

Communication in general serves as an operation of transmit given messages. However, it 

is not the only shape that communication can tack. It can be a contextual in a way that time; 

place or environment may affect it. Samovar et al (2012) explained that “communication 

always occurs in a context, and the nature of communication depends in large measure on this 

context” (p.33), the later leads to the idea of communication and culture and the relation 

between the two concepts.  

III. 4.Communication Competence: 

The term competence or the idea of being competent demonstrate the state of sufficiency in 

doing something, the term was coined and stated by  Eraut (1994) as “according to 

circumstances this can have the positive meaning of „getting the job done‟ or the negative 

meaning of „adequate but less than excellent”(p.166). 

 Moreover, both of  Oatey and Franklin(2009) suggested the following definition of the 

concept  communication saying “competent communication is interaction that is perceived as 

effective in fulfilling certain rewarding objectives in a way that is also appropriate o the 

context in which the interaction occurs” (p.53). 

III. 5.Intercultural Communication: 

    One of the massive changes in language teaching is teaching culture and its effect on 

communication. Recently, teaching a foreign language requires speakers from different 

cultures, who use different languages, to find a way of communication with others. 
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   According to Liddicoat and Scarino (2013) the concept of intercultural is an ability that 

consists of the awareness of the interrelationship between both of language and culture, in the 

situation of interaction between people as a way of communication in order to transfer 

meaning. 

   In the past, culture was viewed only as a supplement to language teaching, intercultural 

communication considered as an ability to join members from other cultures. Gröschke and 

Schäfer (2012) explained intercultural situation as the existence of an interaction between two 

members from different cultural background. However, this view had change and culture 

become an essential component in teaching a foreign language as a social aspect in addition to 

an intercultural communication that tacks place inside any intercultural situation. 

     In fact, the phenomena of globalization and spread of the internet and social media have 

aided the English language to be treated as an international language, and this emergence has 

made the intercultural communication a necessity in language teaching. Nowadays, ICC has 

spread to various fields such as business, education and so on. 

    The expansion of ICC into the field of education in addition to the communicative 

approach that is followed nowadays in foreign classes had allowed student to have the interest 

and to be aware of other cultures. One of the main aims is to cope and respect the differences 

in terms of behaviours, values. i.e., the well prepared student to interact with others from 

other cultures is not who masters the linguistic competence only, but to be aware of 

intercultural communicative competence which is required to achieve better understanding by 

both sides. 
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IV. Relation between Language and Culture: 

    In order to understand how language and culture are related, we should ask if language is 

a part of culture; and which of which comes first. Is it important to learn culture to be able to 

learn a particular language? This shows the close connection between these two notions and 

how they complement each other. We cannot learn a language without knowing its culture 

and history in one hand; on the other hand it is not possible to get to know a new culture 

without learning the language spoken by its people. Moran (2001) mentioned in his book that 

in culture, language is found everywhere, anyone involve deeply in culture sees and hears 

aspects of language all around. In this context these two notions are clearly joined. 

Wardhaugh (2002) divided the relationship between culture and language into tree main level:   

 The structure of a language determines the way in which speakers view the world.  His 

idea suggests that the language we use influence the way we think and see things 

around us and the way we live our lives. This theory is called «determinism”, it is 

strong determinism when the language we use determines the way we see the world; it 

is weak determinism that our thought about the world is influenced by our language. 

(Campbell, 1997; as cited in Elmes, 2013). According to Boroditsky (2009) people 

who speak different languages do indeed think differently. For example, in 

Pormpuraaw, a small community on the western edge of Cape York, in northern 

Australia, the people there do not use the words left, right, forward in order to mention 

directions like most English people do. Instead, they use cardinal direction terms such 

as north, south, east, west to define space and directions at all scales, even when 

having a friendly conversation. The difference in navigational ability and special 

knowledge between English speakers and speakers from Kuuk Thaayorre shows that 

each community group sees space and direction in a different way. 
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 The second proposed relationship suggests that a speech community use languages 

that reflect their particular cultures values. The culture of a group of people is reflected 

in the language they employ because they value particular things, and give them high 

importance, and they act and do things in a certain way according to those values. 

They use the language in ways that shows what they value and believe in. As an 

example, Eskimo languages have a plethora of words for snow and associated snow 

related concept, and that is because snow stands as an important part of the Eskom‟s 

culture and the way of life, as well as it is common element of their environment. As 

for English language, there is no much diversity for the concept of snow. (How 

Language Reflects Culture & affects Meaning Madison, 2019). Therefore, the use of 

particular words and having specific vocabulary for certain concepts differs from one 

culture and language to another, and that demonstrates how societies perceive its 

environment and their life style.  

 A third way of how language and culture are related is the “neutral claim” which 

suggests that there is a little or no relationship between the two notions. This idea 

claims that language is independent from culture, because of its communicative role. 

This means that language can be studied or taught without any references to culture, 

and that we do not need culture in order to learn a language, and the same for learning 

culture. This claim in contradicted, since language is a means of communication, if not 

used when learning a culture there is no other way to discover a culture. In addition to 

that, how can we learn a new language without getting in depth to the culture of its 

speakers; how are we going to understand what apple polisher stands for without 

knowing that in the mid-15
th 

century 
  
  parents of young children used to cook meals 

invite teachers to express their gratitude; later instead of a meal children start to just 
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give them apple; and then this expression became an attempt to get a favour from 

someone. 

   To answer the previous question if language is a part of culture, we can say that language 

is the most essential part of any culture; it is the way by people communicate and establish 

relationships and create a society. Since communication is the core component of any society 

and language is an important aspect of that, we may say that culture comes first, because we 

start communicating and interacting and that results he establishment of cultures. Therefore, 

language and culture are intertwined; we cannot understand or use one without the other one.   

V. Relation between Culture and Communication: 

    Sackmann (1991, as cited in keyton, 2010) presented culture as a conceptualized 

Combination of ideas, themes, and values that expressed by a specific community, whereas 

Oatey (2008) stated that “ culture consists of patterns, explicit and implicit, of and for 

behaviour acquired and transmitted by symbols, constituting the distinctive achievements of 

human group”(p.49). It seems obvious that communication is needed to interpret and transmit 

the cultural aspect especially between people that do not share the same culture, i.e., culture 

reflects thoughts and behaviours of any given society, as samovar (2016) explained the same 

idea saying that culture is how we relate, how we think and how we behave with other 

members of society also our view and perspective toward the whole world.  

    It seems obvious that both communication and culture share a clear link represented in 

the norm of interpret one for another, according to Samovar et al.(2012) “ in fact ,when 

examining communication and culture it is hard to decide which is the voice and which is the 

echo” (p.36). Within the last decades and according to globalization, Educationalists shed the 
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light on teaching / learning a second or a foreign language for student depending of the CC to 

reach the social competence. 

VI. Intercultural Dimension in Language Teaching: 

    The social identities take part of the interaction when people are talking to each other. 

When they speak it does not mean that they are exchanging information and ideas only, 

however, they are also reflecting the specific social group that the individual belongs to. In 

language teaching the focus is put not only on teaching learners the linguistic and 

grammatical aspects of the language, but also the knowledge of what is appropriate in a 

certain language ( Byram et al,2002) . Karmash (1993) stated that learners of a foreign 

language should concern themselves with acquiring the linguistic aspect as well as the context 

in which it can be used. 

     The goal behind second language learning and teaching is to achieve communicative 

competence. Learners try to be fluent in their interactions weather with native speakers or 

foreigners, and that include producing correct language on every linguistic level. However, 

the linguistic competence on its own, do not make learners competent speakers and fluent in 

communication, they should be fully aware of how language should be used, what is 

appropriate to say in each situation; that is why they need knowledge about the culture. For 

example, learners need to be aware of the culturally appropriate ways to address people, 

express gratitude, make requests and agree or disagree with someone (Taylor, 2010).  

   Mostly, culture is taught indirectly, imbedded in the linguistic forms those students are 

learning inside classroom. To introduce the student with the cultural features reflected in 

language and make them aware of their importance, teachers can make those cultural features 
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an explicit topic in the linguistic features that are going to be presented in the lesson 

(Peterson, 2003).  

VII. Shift into Intercultural: 

    Cultures are considered as very important aspects in any teaching and learning a second 

language. As it was referred to previously, knowing the culture of a specific community helps 

in enhancing and facilitating communication between members and foreigners because it 

reflects the speaker‟s intention. 

    It is worth mentioning that explaining any specific cultural objectives sheds the light on 

its presentation in teaching and learning a foreign language. Sharifian and Palmer (2007) 

presented that language is a cultural tool as well as an instrument that join other cultural 

fields; in other words, language do not need only the knowledge and the master of four skills, 

i.e., communicative competence for a foreign language do not require to master the 

grammatical competence which include the knowledge of lexical items, syntax, phonology.  

Liddicoat and Scarino (2013) stated the need to know how language can be used and how to 

deliver the knowledge in order to engage communication, this means to be aware about the 

social and cultural aspect.     

    Haddaoui (2020) stated that “ the shift from communicative to intercultural may help 

upholding the multicultural value of FL while facilitating successful communication between 

people from different cultural backgrounds” (p.743). In other words, the phrase intercultural 

competence maintain the link between teaching and learning a foreign language and 

communicative competence by sharing the same principle, which is interact with others from 

different backgrounds.  
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VIII. Definition of ICC: 

   According to Ahnagari and Zamanian (2014) intercultural communicative competence 

(ICC) includes all of knowledge, skills and motivation that are needed by speaker to interact 

with an effective way with others from different cultures.  

Farther more, Aguilar (2002) defined it as understanding and producing appropriate 

messages of the source language as well in a foreign language, in addition to relate with other 

people acting with tolerant attitudes and acceptance. In other words, it means the effective 

process of producing communicative behaviours with others. 

    As some scholars had defined intercultural communicative competence in the previous 

elements, they suggestion that it is a combination of aspects such as attitude, knowledge, 

skills and values. Oatey (2009) described the component of ICC as the following: 

 Attitudes: it includes the curiosity and openness about others culture and the 

acceptance of being different. 

 Knowledge: it means to be aware about other social groups and their cultures, 

belief and actions. 

 Skills of interpreting and relating: is the ability to understand than interpret a 

document or event from other culture to own culture. 

 Skills of interacting and discovery: is to adapt and acquire a new knowledge of a 

culture and operate its knowledge. 

 Critical culture awareness/political education: is the ability to evaluate critically on 

the criteria of perspective and practices in one‟s own or other cultures. 
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IX. Development of ICC:  

    Development of intercultural communication seems to be an on-going process since 

individuals tend to develop their intercultural competence according to each intercultural 

situation, Sercu (2005) stated that “being able to cope with intercultural experiences requires 

that a person possesses a number of intercultural competencies and characteristics”(p.02). In 

this context, language teaching needs both linguistic and cultural knowledge to explore and 

understand any target language and produce communicative skills successfully.  

Development of Intercultural communicative competence is a continuous process that may 

need some specific requirement in order to reach awareness about other cultures and pass 

good interaction skills. According to Barret et al (2014) the methods of developing 

intercultural communicative competence are classified as the following:  

 Cognitive methods: generally, it is about collecting knowledge about other cultures 

such as behaviours norms, religion, social and political structures that can be provided 

through seminars, lectures, discussion groups.   

 Self-insight methods: it means that learners should be aware about themselves and 

about their reactions and perspectives toward others from different cultures. 

 Behavioural methods: it seems to be an extension to the cognitive method. It is about 

adapting new behaviours or changing inappropriate ones. 

 Experiential methods: this means that the use of these methods help learners to 

simulate different scenarios to represent it in different situations as using costumes or 

specific behaviours of specific cultures. 

 Attribution methods: these methods help learners to adapt a new perspective 

concerning other cultures relying on some operational methods that can be used in 
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formal and non-formal situations, where it helps learners to develop their intercultural 

communication competence.  

 Experience: it means to develop attitude by learning through experience, to be open 

to others without any prejudgement. 

 Comparison:  it can be done by comparing between cultures to achieve better 

understanding and to learn about acceptance without referring to which culture is the 

best or the worst because there is no one is better than the other. 

 Analysing: this method is about interpreting hidden messages and finding 

explanations to others actions, beliefs and attitudes.  

  Reflection: it might be considered as a collection of the previous mentioned methods 

(experiment, comparison, analysis) , reflection may occurs when an experience is 

going on and knowledge is obtained  to be compared and  evaluated. 

 Cooperative activity: this method is concerned with being involved in interaction and 

connection with people from different backgrounds. It helps to develop 

communication and build up openness and respect to other cultures. Learners in this 

case will learn and transmit information well in addition to gain that opportunity to be 

sociable and connected. 

They presented also the following classical tools that enhance developing ICC. 

 Verbal or written description: it can be seen as a reaction to the same behaviour 

done by a different member from different background in a verbal or a written 

description. People may judge others based on the first impression which accepts been 

right or been wrong, people tend to respond differently to the same event or behaviour 

that is why they need to talk effectively using verbal or written descriptions.    
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 Narration of stories: telling stories may help learners to be familiar with others 

beliefs and values which will help in understanding others identity and perspective. 

 Role play ,simulation and drama: through this tool, learners experience how to be  

different by acting in a way that is not usual for them where  role play or simulation  

can help to develop intercultural competence, this tool allow learners to act and in 

different  identities in order to achieve knowledge about differences and similarities 

without any prejudgement. It is worth mentioning, that using this tool requires a 

feedback and a discussion at the end of process to avoid any wrong assumption.  

 Theatre, poetry and creative writing: watching a piece of work in theatre or even 

read a written piece allow learners to facilitate their ability to learn about other 

cultures. This tool is totally consists of literary work that aide in developing 

intercultural competence. In order words, using this tool drive learners to accept and 

respect the cultural diversity. 

 Ethnographic tasks: the task is based on exploring the real life of the real world by 

using both of observation and interview. The last ones help in developing the cultural 

awareness and behavioural understanding, one of the main objectives of using this tool 

is to check how people live, think, feel and behave in different situation. Furthermore,    

using interview and observation shows which kind of ways that learners use to express 

their cultural diversity by verbal or non-verbal means which is a reflection of their 

own identities. 

 Watching short films: it is a tool that shares the same features of previous tool which 

is theatre, poetry and creative writing.  

 Presentation: it is to introduce the one‟s culture in addition to others culture for the 

sack of developing the IC and raise the interest of discovering foreign cultures. 
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 Still image making: in simple words, it is about creating images by a group of people 

using non-verbal communication in order to collaborate effectively.  

 On- line communication: it is known also with using social media, learner have the 

ability to share and exchange his/ her point of view, ideas and knowledge. Using on-

line communication allow learners to interact with others from different places, 

backgrounds, cultures. Nowadays, social media is one of the most used means to 

communicate with others and one of the great tools that is used to develop 

intercultural competence. 

 Project works: it is a learner centeredness,  where he /she can select or chose a topic 

to work on relying on different materials and ways in order to solve a specific 

problem, the aim behind this tool is to develop IC since it allow learner to be 

autonomous, curious,  and motivated. 
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Section Two: Role Play 

I. Introduction: 

One of the main concerns of both teachers and learners in EFL classrooms is to use 

effective strategies that help learners in their SLA and reinforce their speaking skill. This 

process can be very challenging because speaking is a major skill in their field, so working for 

enhancing it through effective strategies is an inevitable task. 

This section deals primary with the speaking skill in EFL classrooms, it defines it and 

tackles its importance; besides, it deals with different activities used by teachers. In addition 

to that, it covers educational drama, and its activities used in classrooms as well as its 

importance and challenges faced by teachers when using it. It tackles role play, its definition 

and distinctions; also its main types and the implementation and lastly its covers its benefits in 

developing ICC. 

II. Speaking:  

   Speaking is considered as a major skill in conducting communication, according to 

Shafaat  (2018) human beings started talking and listening to each other before knowing how 

to read and write. So it is essential for individuals to master the speaking skill in order to 

establish effective communication and build relationships. 

 In language teaching, the four skills are described in terms of their direction. Language 

produced by the learner in speech or writing is referred to as productive, whereas language 

directed at the learner is called receptive. Thus, speaking is “the productive aural/ oral skill; it 

consists of producing systematic verbal utterances to convey meaning” (Bailey, 2003, p. 48). 
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  Many researchers have given the word speaking different definitions. In oxford advanced 

dictionary the definition of speaking is “to express or communicate opinions, feelings, ideas, 

etc., by or as talking and it involves the activities in the part of the speaker as psychological, 

physiological ( articulator) and physical (acoustic) stages”(Susanti, 2007, p. 6). 

      For Chaney (1998) speaking is the process of making and sharing meaning by using 

verbal and non-verbal symbols in different context. This emphasises that speaking is 

communicating verbally by using words, or non-verbally through gestures. 

      Burns & Joyce (1997) defined speaking as the process of interaction in which meaning 

is built trough producing, receiving and decoding information. The form and the meaning of 

speaking depend on the context in which it occurs, the participants, and for what purposes 

speaking is done.  

II. 1. The Importance of Speaking for EFL Learners: 

Speaking is a language skill and means of communication in which one can express his/her 

ideas, feeling and information to others verbally. It needs direct interactions, in which 

someone speaks to others directly.  

Speaking is an important element in any second language learning. However, to master 

speaking learners need to be exposed to active communication that could facilitate the 

process. For EFL learners, speaking has an enormous effect on second language acquisition; it 

advances communicative efficiency which enables the learners to establish correct interaction 

in the target language. Teachers aim to develop their learners fluency and accuracy; learners 

should acquire language and be able to use it correctly and fluently in any given situation, 

however, they face the challenge of providing an active engagement that is necessary for 



33 

 

enhancing the speaking skill where the learner interact and communicate interchangeably 

using the second language (Kaddour, 2016). 

  Fluency and accuracy are not a straightforward task to accomplish. It can be difficult and 

take considerable time to be achieved. Thornbury (2008) believed that many learners face a 

common frustration which is not being able to properly speak English even though they spent 

years studying it. He claimed that one of the problems learners face is not being spontaneous 

in their speaking because of planning for speaking to happen, over planning a conversation 

can hinder the speaking and hinders the language production and leads to the loss of fluency 

from one hand. On the other hand, if the speaker focuses only on the actual production that 

can be an obstacle for achieving accuracy. This is why both planning and production should 

be taken in consideration without one overlapping the other.   

Learners who do not achieve fluency in their second language use are not seen as effective 

language users ( Kaddour ,2016). Within the same view Celce- Murcia (2001) believed that 

the ability to speak a language is intertwined with knowing that language, since speech is 

means of communication, learners can reflect upon their knowledge about a certain language 

and also reflect upon their social identities, classes and societies. Some conversations are 

interactional with the purpose of establishing or maintaining relationship, this is known as the 

interpersonal use of language which plays an effective social role (Yule 1989, p. 169).When 

learners master the speaking skill it does not mean only that it will widen their cognitive 

capacities, but also give them the chance for further learning outside the country, and provide 

them with better employment opportunities (Baker, Westrup, 2003).  
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II.2. Classroom Speaking Activities: 

  In a foreign language classroom, learners have to produce understood and clear speech as 

well as achieve effective oral communication inside and outside. Teachers make sure to give 

their learners as much exposure to actual language use through some effective strategies and 

activities that enable the learner to produce the language, use it and practice it and therefore 

develop his communicative competence. 

According to Harmer (2001, p. 271): “these activities should fall at or near the 

communicative end of the communication continuum”, which means that the teacher should 

make sure that his activities create interaction between the learners with an exclusive care of 

aspects of language like grammar, vocabulary and good pronunciation.  

  II.2.1. Discussions: they are one of the common activities used by teachers in teaching 

speaking. Byrene (1986) stated that discussions are any exchanges of ideas and opinions 

either with the teacher or within a group of students who are talking to each other. They help 

EFL learners to develop their communicative abilities and get more language practice. 

Learners can express their points of views and ideas about certain topics proposed by the 

teacher. The teacher can suggest topics and ask his learners to discuss them by exchanging 

thoughts and information, resolve differences and propose solutions. 

 Littlewood (1999) explained that class discussions help learners use foreign language 

as a medium to talk about their experiences and express their views, opinions and handle their 

social relationships.  

II.2.2. Oral Presentations: they are very common assignments in oral expression 

teaching. According to Baker (2000), an oral presentation is similar to a formal conversation, 



35 

 

and speaking in front of group as a natural activity. However, they cannot be considered as 

the same, because conversations happen fluently without caring about collecting information 

and saying it in an organized sequence as well as not being limited to time. They can say 

whatever they want the way they prefer. However, presenter should decide about what he is 

going to say, gather possible information and present the most important elements in limited 

time. Learners can choose a topic or the teacher strict them to certain topics, then they search 

for it and collect information about to the topic, and finally they present it to the whole class 

in limited amount of time. 

 Mandal (2002) declare that presentations usually happen in a business, technical, 

professional, or scientific settings. So they differ from normal speech. Zitouni (2013). These 

activities are extremely beneficial to learners because they help them practice, inform and 

communicate with others, in addition to collect, inquire, organize, and construct information; 

Emden and Beker (2004) stated that  developing students  ability to speak in front of an 

audience  is one of the most important benefits they get from further and higher education. 

II.2.3. Communicative Games: they are other types of oral teaching activities which 

are considered useful. According to Brumfit (1983), this type creates an enjoyable atmosphere 

while reinforcing language.  

According to McCallum (1980) the importance of achieving communicative 

competence and the need for spontaneous and creative use of target  languages require some 

word games since learners are less-self-conscious in the formal atmosphere in a play game, 

they can freely use language; also these games stimulate their interest and motivation; learners 

can practice language use in a positive environment, they create challenges between learners 

and encourage them to let go of their shyness, stress  and fear or any negative emotions 
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towards learning; it enhances their confidence when speaking in front of the whole class. 

Some examples of these activities are puzzles, spotting the difference, and guessing the word. 

III. Drama in EFL Classroom:  

   There are many definitions to drama, but they all share the same idea. Boulton (1968,p.3) 

stated that drama is “not really as a piece of literature for reading, it is the literature that walks 

and talks before our eyes”; his definition emphasizes that drama in not just a text to read but it 

should be reflected into actions, dialogues and sights. The transformation of a drama text into 

performance needs careful reading and analysing. When student are asked to perform a drama 

text, they should first deal with language structure and language items. 

   Via (1987) defined drama as communication between people. He regards drama as a tool 

for establishing meaningful communication; a drama text can be used to conduct oral 

communication. Hubbard et al (1986) stated that drama can be divided into two sides: 

creativity and the oral side. According to this view drama is a wide range of oral activities that 

contain an element of creativity. 

   Holden (1981) proposed a more specific definition which suggests that drama is a 

synonym for “let‟s pretend”. This means that the learner is asked to imagine a situation, and 

pretend to be another character or persona and act according to what he imagines. This 

definition indicates that drama is any activity in which the learners are going to portray 

themselves or someone else in an imaginary situation. This pretending however is not carried 

out for entertainment, but to assist learners to interact with others and practice their store of 

language for communicating in a correct meaningful manner. According to Duff (1984) 

dramatic activities in language classrooms are not the performance of plays, but to develop 

language competence and imagination. 
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III.1. Benefits of Drama in EFL Classroom:  

 Since drama is considered as a set of oral activities and act of communicating meaning, 

students are actively engaged in learning through drama. They participate in conversations or 

practices that require them to use their imagination and foreign language in contextualized 

situations and it enhances the learners‟ engagement in oral communication. In addition to the 

language use practice, it has a sense of creativity that motivates the learners and encourages 

them to go deeper in the target language usage; it keeps the lesson interesting and fun unlike 

the traditional teaching methods that students get easily bored off Angelianawati (2019).  

Owens &Barber (1998) believed that drama is one of the methods that keep the lesson 

interesting because it calls the students‟ attention so they do not remain passive and quietly 

seated. The use of drama in classroom provides the learners with the chance to learn by doing 

and experiencing rather than listening and repeating. Clipson-Boyles (1998) stated that 

teaching English with drama assists listening and speaking, it also produces processes related 

to writing and reading.  

  According to Charles& Kisangi (2007) drama has many advantages in language 

education. First, it directs the student awareness of how people communicate in different 

communication models, and improves communicative behaviours, as well as enhances the 

skills of cooperation and social awareness and understanding. Second, it helps the leaners 

develop their English abilities such as speech acts, pronunciation and intonation, and 

discourse strategies, and acquire new fully contextualized vocabulary.  Third, it also develops 

the student imagination and independent thinking and improves his sense of confidence in his 

ability to learn the target language ( Boudreault ,2010). 
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III.3. Drama Activities: 

Some scholars have attached drama to education, creating the concept of educational 

drama. According to Brauer (2002, p.5) “Educational drama, which we define here as 

informal classroom improvisation, affects the way students think and learn”.In other words, 

students tend to learn better through experience. They can improvise themselves or others in 

specific setting and in specific contexts relying on their imaginations. Nowadays, English 

language teaching had focused on the performance of language rather than the form. Brauer 

stated that mastering a language does not mean to master its vocabulary and grammar only. 

Due to that, the need has shifted to be on mastering talking, communicating, and interacting 

with others rather than mastering the language for itself with a passive application. Keo and 

O‟Neill (1998,P.01) introduced that second language teachers  have been familiar with 

different activities which create opportunities for interaction inside classroom between each 

other‟s  using the target language. i.e., those drama activities help SL teachers to give learners 

the chance to practice in classroom using the target language, raise the collaborative work 

among students, and increase learners motivation. 

 Keo and O‟Neill (1998) suggested some dramatic activities that may help teachers to force 

their students to use the language and enhance their linguistics abilities, which are: 

o Language games: which are activities based on competition between learners where 

they observe, memorize, and guess. These games usually require some predetermined 

structure that is put by the teacher in order to be completed by the students.  

o Scripted role play: it is a kind or performance of a scenario that contains a 

conversation or a dialogue of real situation. 

o Simulations: is to practice taking on of predetermined roles with some attitudes that 

tackle social situations. 
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Additionally to that, Davies (1990, p.90) suggested the following activities: 

o Mime: they are presentations of non-verbal stories or ideas using gestures and body 

language. 

o Simulations: they are activities of interaction where students play themselves or others 

using dialogues to express some social formulas. 

o Role play: Davies (1990, p. 92) stated that “Role Play normally involves students 

playing imaginary people in imaginary situations”. 

o Exploiting a scripted role play: it is to play a text or a script put by the teacher where 

the topic discussed is relevant to learners needs and language is practiced directly after 

being familiar with the script before starting performance. 

o Creating one‟s own script: it is when students develop their own scripts and scenarios 

after they select their roles and characters that were put by the teacher after negotiating 

and choosing a situation that create interaction between all students by using their 

roles.    

o Improvisation whit out a script: basically it is a play without a prepared script. 

Learners tend to perform spontaneously expressing their thoughts, feelings using the 

appropriate language. 

IV. Role Play: 

The aim of learning a target language is mainly based on exchanging information correctly 

and fluently through interaction. One way of interacting is using some prepared 

communicative activities or techniques. One of these activities is role play which has an 

important role in developing communicative competence. 
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IV.1. Definitions: 

According to Qing (2011, p.37) role play is a play for different roles done by students 

using a particular language in order to solve a problem where the play may contains the use of 

verbal language, movement, facial expressions, and body language.  

Garcia (2018, p. 2) defined it as “any speaking activity in which language learners place 

themselves into roles assumed by other people. The roles, speakers, and situations can vary 

greatly”. So role play is a communicative activity that is used by teachers in teaching 

speaking. It depends on student‟s assumption to act or play different characters from real life 

in real situations. 

 For farther understanding, Ladousse ( 1987, p. 5) suggested to analyze the words of the 

whole term role play where roles mean playing a part from the student themselves or others  

in specific situations, whereas playing means a safe environment that allow participants to 

express themselves in a creative way.  

Krebt (2017, p.864) stated that role play activities can be explained and express students 

behavior that occur in a specific situation that require them to use a specific context. In other 

words, role play can be considered as student‟s reaction in specific conditions. 

IV.2. Terms Confused with Role Play:  

The term role play is usually confused with other drams activities that where mentioned 

previously. Role play is always related to the term simulation since both of them are learning 

techniques that aim to increase student‟s skill practice, both allow students to take on and play 

different characters.  
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Ladousse (1987, P. 5) clarified that simulations are complex, longue, and broader since 

they include role plays. Whereas, the latter are considered as simple and flexible. Moreover, 

simulations are more restricted by the instructor unlike role plays that contains spontaneous 

scenarios that can be situated in real life. 

IV.3. Role Play in Teaching: 

In second language acquisition, researchers discussed the idea of learning by doing which 

means that students learn better by experiencing and being involved in the learning process. 

Essentially, SLA is based on the principle of problem solving; in this case, it is teaching a 

second language that requires the exchange of knowledge and language by interacting. 

According to Sofyan et al “it is due to a lack of confidence, vocabulary mastery, 

pronunciation, and grammar. Students tend to keep silent when the teacher asks them to 

speak” (2018, p.267). This means that students tend to be passive for many different reasons.  

Role play is selected to improve students speaking skill, encourage collaborative work, and 

motivate students to express themselves. Also, it helps to improve their confident besides 

using the target language for real communication.  

Therefore, the teacher becomes a facilitator that introduces knowledge and instructions; 

spectator to the learner‟s performance and a provider of debrief; a participant if it is required. 

IV.4. Role Play in Learning: 

According to Lin (2009) role play provides students with the chance to practice interaction 

with others using certain roles. Also, Sofyan et al (2018) clarified that it assists students to use 

real English in real life in order to improve their communicative abilities.  
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In other words, role play is the most used technique that deals with sharing ideas because it 

contains less anxiety and more motivation. Concerning this idea, Alkin and Christie (2002, 

p.211) said that classrooms that utilize role-play tend to reduce fear, shyness and create a 

confortable and enjoyable environment. 

IV.5. Types of Role Play: 

According to Barrera et.al (2020, p. 01) “one of the main challenges of education in the 

21
st
century involves improving the quality and effectiveness of learning at all educational 

levels”. That is why teachers tend to use such techniques in order to enhance the process of 

teaching and learning. 

 Researchers have represented many types of role play in classrooms. However, the most 

used two types are the restricted and unrestricted role plays. The first one is prepared and 

controlled by the teacher; whereas the second one, it is optional for the learners to select and 

improvise the way they want by their own and the teacher just observe. 

Fadilah (2016, p.213) introduced the following three activities:  

 Scripted role plays: it means that learners should interpret a text or a dialogue that 

is exists in the text book or written on the board by the teacher. 

 Unscripted role play: this means that is does not follow a written text but it happens 

in a spontaneous way. It is an improvisation that aims to keep the conversation 

going after the practice to some rehearsals. 
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IV.6. Implementation of Role Play: 

Role play in general is that students assume to act some roles and characters in a selected 

scenario. Different teachers tend to use role play as the most used activity among all drama 

activities.  

Generally, teachers follow the coming steps: 1) Teachers resort to select a specific 

situation that students should work on, or tend to solve a specific problem reach an 

objective that teachers find it needed to be reached. 2) To prepare a scenario and present 

characters with enough details and information in order to facilitate the play in addition to 

clarify the aim behind the whole process.3) This step contains the actual performance for 

the role play where learners try to use the language in acting out  the play that is a 

simulation to the real situations.4) It is about the discussion of the role play after it 

finished, in this step students should give their points of view and comments on their 

performance, while the teacher should provide his learners with notes, feedback and  

assessment to the experience. 

IV.7. Benefits of Role Play in Developing ICC: 

Researchers state many benefits for using role play in teaching speaking; the following are 

some advantages of it: 

 “Basically, role playing calls for a student's stepping outside the accustomed role 

that he plays in life, relinquishing his usual patterns of behavior in exchange for the 

role and patterns of another person” ( Chesler and  Fox,1966, p. 3) this may 

summarize the main aim of using role play as a tool to develop learners 

communicative competence. 
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 According to the research made by Barrere et al (2020) their data explained that 

the use and the implementation of role play as a strategy in teaching was very 

useful in enhancing student‟s higher education and score better results.  

  Bowman (2010)  announced that using role play make the environment of  

learning more enjoyable and interesting for learners in addition to the fact of 

minimizing the risk  that may occur in learning real experience. 

 Jose (2016) explained that using role play as one of the communicative tools that 

were referred to previously is very helpful in enhancing the students 

comprehension of their interactions with others besides providing them with the 

opportunity of producing the English language appropriately. “Lastly it allows 

students to express who they are and improve their communication skills” (Jose, 

2016, p. 23) which means that the implication of role play in EFL is necessary in 

developing their communicative competence. 

 Qing 2011 said that learners whom are familiar with using this strategy are more 

able to use the right cultural language in the right situation in order to communicate 

and respect other cultures and avoid any stereotypes. 

IV.8. Role Play in Teaching Intercultural Communicative Competence: 

In the recent years, specialist of the educational fields demonstrates the need of motivating 

EFL learners to learn about other cultures and increase their intercultural awareness.  

Consequently to that, teachers tend to search for different technics and strategies to achieve 

their aim. 

Role play is one of the communicative activities within the communicative approach that is 

selected by teachers to improve EFL learners‟ communicative abilities.it is worth mentioning 
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that the last approach aims to improve the EFL students fluency, accuracy ,and their 

communicative skills. According to Qing (2011) Role plays give learners the opportunity to 

practice the language actively, to understand and acquire knowledge about the target language 

which will assist a better intercultural communication. 

Léon-Henri and Jain (2017) stated that using role play as a method in teaching EFL creates 

a free and creative environment unlike the traditional classrooms. As well as, it motivate 

learners to be open, it provides them with interesting collection of all of communication, 

culture, content and cognitions in order to reach a better learning process.  

V. Conclusion: 

     People engage in communication on a daily basis, weather with individuals from the 

same social group, or foreigners from different cultural groups. In order to be competent 

communicators however the different cultural background, development of the intercultural 

communicative competence is well needed. Therefore, learners need to understand how 

language and culture function, and the relationship between the two.  

     Throughout this chapter, culture and language and the way they are intertwined has 

been greatly examined in order to show the importance of both notions in second language 

acquisition. The chapter tackled the meaning of intercultural communicative competence and 

its components, as well as the significance of developing it to establish effective 

communication. 

 In addition to that, it dealt with the speaking skill and its importance in learning foreign 

languages, the concept of drama in education, and role play as a teaching activity. Also, it 

contains the significance and implementation of role play in teaching oral expression in order 

to develop the intercultural communicative competence for learners.



 

 

 

 

 

 

 

 

 

 

Chapter two: Results and Discussions
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Chapter two: Results and Discussion of Findings 

Section One: Statistical Analysis and Findings 

I. Introduction: 

 

 The following section comprises the methodology of collecting data that includes a 

description of the participants, tools of survey chosen to carry out this work. It contains 

also a discussion of the finding besides an analysis. Moreover, this section is devoted to 

present the results of research conducted at Mila university centre with third year students. 

The aim of this study is to collect and analyze data on the use of role play and its 

contribution to the development of intercultural communicative competence. To carry on 

this investigation tow questionnaires were delivered to both oral teachers and students in 

the department of English.  

II. Participants: 

 

The participants in both questionnaires were selected in a random way, which is the best 

way to achieve objectivity. The total number of the students in the student‟s questionnaire was 

sixty students. The chosen sample was 1/5 from the whole populations which consist of  230 

students. They answered right away where they took only few minutes. Concerning the 

teacher‟s questionnaire, the total number of teachers who answered was eight. 

III. Data Collection Tools: 

 

    In data collection, the survey includes at the first page a short definition of role play and the 

aim behind the questionnaire in order to provide the students with a clear idea about our 

research. The rest of the content is questions divided into sections written in a clear and 

simple language. 

1. Student’s Questionnaire: 
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    The questionnaire was distributed to sixty students, which is almost two groups of third 

year EFL students at Mila university centre of the department of languages. The questionnaire 

was divided into three sections written in a clear way in order to be easy for students to 

understand. The first section was about the background information about the participants; the 

second section was about their speaking skills; the third section was concerned with the use of 

role play inside the classroom. 

2. Teacher’s Questionnaire: 

 

 The teachers‟ questionnaire includes a short paragraph that explains the aim of the study 

and how their contribution will be a great help to this research. We contacted some English 

teachers to answer the questionnaire, but only eight of them accepted to answer. Those who 

did not answer justified that they had not taught oral expression to third year. The survey was 

divided into three sections: the first one includes background information about the teacher, 

the second includes teacher‟s attitude toward the oral expression and the third section includes 

teacher‟s perspective toward role play. 

IV. Data collection analysis: 

 

   Both questionnaires were selected as tools to collect data about the use of role play to 

develop intercultural communicative competence. They aimed to investigate whether using 

role play as a method of teaching oral expression enhances the development of IC, improve 

the speaking skill, and raises awareness of other cultures. 

1. Analysis of the Students’ Questionnaire: 

 

Question 01 gender distribution 
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Figure1: Gender distribution 

    From the figure above, the majority of respondents were females with 91%, whereas only 

18% were males. Probably, males did not find studying English or languages very interesting 

such as studying in scientific stream. 

Question 02 how long they have been studying English? 

    The majority of students chose the period that lasts from one year to three years; this choice 

was logically based on collecting only the three years of studying English at university. Only 

17out of 60 students counted all years from middle school until university. 5/60 did not 

answer at all whereas 2/60 chose the period from three years to six years. 

 

Figure 2: duration of studying English 

 

Question 03 did they chose to study English in university? 

18% 

91% 
males females

0

5

10

15

20

25

30

35

40

now answer 1year- 3 years 3years - 6years 6years - 12years

respondents



49 

 

 

 

 

Figure03: students who choose to study English at university 

92% of the respondents agreed on choosing to study English at university as their first choice 

when they get their Baccalaureate degree. Whereas, 8% of students were obliged to study it 

and declare that they have selected other branches but they were not available for them 

because of their average. 

Question 04: Do they have traveled or lived in a country that speaks English? 

   This question shows that the majority 98% did not travel and live outside Algeria; only 2% 

students said that they have traveled only for touristic trips  

Question 05:  the importance of knowing other culture  

Figure 04: students’ explanations for accepting learning about new cultures 
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    According to the diagram above, 18 students did not answer at all. Out of the students who 

gave an answer for this question; the vast majority, forming 28 students said to be open to 

other cultures, 07 students said for developing their studied and another 07 students said that 

the reason was for communicative purposes.  

Question 06: how they describe their speaking skill in 1
st 

and 2
nd 

years? 

Figure 05: Students speaking level at 1
st 

and 2
nd 

years 

    This question was asked to know how students assess their speaking skill level in the first 

two years, where the majority of them said average (38/60), others said good (15/60) and at 

the end some of them selected less than the average (4/60). We noticed that only three 

students were very positive about their very good level. 

Question 07: how they describe their speaking skill as a third year student? 
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Figure 06: 3
rd

year students speaking level 

More than half of respondents (76.36) believed that their level was developed and their 

English became better since the first year at university. The rest, however, (23.64) admitted 

that the level still the same and their English did not improve at al. 

Question 08: do they use English outside the classroom? 

 Out of 70% used ESL outside classroom, 18% said that they used it always, 49% said they 

used it sometimes and few of them (3%) said that they rarely used it.   

Question09: with whom do they use English? 

 

Figure07: students’ interactions 
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   The diagram above shows that majority of students selected their classmates (32/60) as the 

main people to talk and interact with. Others selected their teachers (12/60) since they study 

English as an independent speciality, so they tend to use it as a way of communication with 

teachers. Some selected natives (6/60) with whom they may be connected via social media 

platforms and only 5 students out of 60 chose their family members. 

Question10: which skill is the most important? 

   Many respondents selected speaking skill as the most important skill among all skills, 

justifying their selection by saying that  it is the most used skill with others, it helps  in 

communicating with foreigners, it is needed in the daily life, it helps in developing thoughts 

and been open to other cultures. Others selected listening and reading because they helped in 

developing vocabulary. Only 12/60 selected all the skills, stating that in order to master a 

language, you should master all skills together. 5/60 chose writing with no explanations, 

whereas 2/60 chose speaking and reading, suggesting that reading provides learners with 

vocabulary that may be used while speaking; 3/60 selected speaking and listening providing 

similar justification to the previous one

 

Figure08: student’s  language skills preference   
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Question11: if students helped by  their teachers ? 

      Many respondents tended to relay on reading books and listening to music as a strategy 

for developing their oral skills, others tended to relay on both reading and contacting natives. 

We noticed that no one of students select the option of contacting teachers as a way of 

developing their speaking.  

 

Figure09: oral skill development. 

Question12: do teachers allow interaction inside classroom? 

    83.66% of teachers encouraged interaction among students inside classroom, while 16.66% 

did not accept probably to maintain order and reduce noise in their sessions. 
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Figure10: problems that hinder speaking 

     This question shows that most students face the problem of lack of vocabulary 39%, others 

with 28% had the problem of wrong pronunciation. Moreover, 15% of them had lack of 

confidence and 10% had fear of mistakes, whereas 8% admitted that all the previous problems 

hinder their speaking. 

Question14: what kind of activities does teacher use in oral expression? 

Figure11: types of activities 

     This question shows that most teachers use different activities based on the type of lesson, 

the majority of them relayed on oral presentation and discussion may be teachers find it more 

practical and easy to prepare for, where they just select and distribute topics for learners and 

group them. Only few of them used role play and simulation to provide variation to their 

teaching activities. 
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Question 15: to what extent the teacher uses role play?  

The figure bellow explains to what extent teachers use role play. According to the students‟ 

answers, only 7% of teachers always use role play, whereas 47% of them use it sometimes, 

while the percentage of teachers whom use it rarely was 18%. It is worth mentioning that 28% 

of students said that it was not used by their teachers at all.  

     

Figure 12: Role play average use 

Question16: do they like this strategy? 

 

Figure13: student’s preference of role plays strategy 

   The figure shows that the majority of students preferred and enjoyed using this strategy in 

oral expression because they find it both amusing and beneficial in their learning, while 31% 

of students claimed that they do not like this strategy may be because they preferred other 

activities. 
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Question17: do they benefit from it? 

  It was found that 22% of respondents benefit a lot from role play, probably because it help 

them in oral expression and enhances their peaking skill, whereas50% benefit a little from it, 

and the rest with 28% did not consider it helpful at all. 

 

Figure14: the benefit of role play  

Question18: do they prefer to play a role selected by the teacher or from their awn 

imagination? 

 

Figure15: how students prefer to play a role 

   This question shows that students preferred to relay on their imagination instead of playing 

roles that are selected by teachers who restrict students‟ performance. 
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  (25) Students admitted that role play is beneficial because it provided them with vocabulary, 

(12) improved pronunciation, and (14) helped them in discovering aspects of cultures as the 

most essential benefits.   

Figure16: benefits of role play 

Question 20: Role play help them learn more about…? 

 

Figure 17: aim behind using role play 
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them (3/60) chose intercultural barriers. Some students chose all of them (3/60), while some 

did not choose at all (3/60). 

Question 21: Role play helped them to develop…? 

   This question shows that role play helped 7/60 to develop attitudes of respect and openness, 

22/60 developed knowledge about other culture, 13/60of students developed skills of 

adaptability, and 14/60 developed knowledge about some communicative convention of 

others. Only 4/60 agreed that role play developed all what was mentioned above.  

Figure 18: the development of role play 

Question22: how does role play help to develop ICC? 

  30 students out of 60 gave no answer to this question, while 17/60 agreed that role play 

contribute in providing knowledge about different cultures, and 12 out of 60 said that it 

develops their speaking skill. 
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Figure 19: students perspective about how role play develop ICC 

2. Analysis of Teachers Questionnaire: 

 

Question01: are they male or female  

Out of eight teachers, seven teachers were females, and one male. 

Question02: teacher‟s degree:  

62% of teachers had master‟s degree where as 38% said they held doctorate. 

 

Figure20: degree held 
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Figure21: teaching experience 

Question 4: do you find time assigned to teaching oral expression is enough? 

   Most teachers (87.5%) agreed that the time assigned to teach oral expression was not 

sufficient, since they were given only one hour and half every week (one hour). Only 12.5% 

of them said that it was enough.   

Question 5: do you agree that learning a foreign language requires intensive speaking skill 

practice?  

   All of the teachers (100%) agreed on the need for integrating the speaking skill practice in 

any process of learning a foreign language. 

Question 6: do they integrate the four skills while teaching speaking? 

   50% of teachers integrated the four language skill into oral expression and the other 50% 

did not. Those who said yes explained that they did by providing student with authentic 

material such as videos of native speakers in order to listen to them and write about what they 

have understood, after that they gave them related topics to read and discuss. 
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Figure 22: the integration of the four language skills 

 Question 7: what kind of activities do they use inside classroom? 

 It was found that 63% of teachers used discussions and oral presentation, 24% of them used 

all the activities except for communicative games, while 12% used role play and discussions. 

Figure23: activities used in oral sessions 

Question8: do they use authentic materials? 

   The largest proportion of teachers (87.5%) said yes to the use of authentic materials, which 

is needed for the integration of four skills that the majority of teachers agreed on in earlier 

question. However 12.5% of teachers admitted that they did not use it. 
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   The teachers explanations revolved around: enhancing the intercultural competence, 

familiarizing students with authenticity, experiencing real context of target language in 

academic contexts, motivating learners in learning languages. 

Question10: do all students engage in oral activities? 

  All of the teachers said that only some of students participate in oral activities. That was 

probably due to the problems they faced which were mentioned previously in students 

questionnaire. 

Question 11: what problems hinder student‟s oral performance? 

 

Figure24: teacher’s perspective toward student’s oral problems 
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Question 12: do teachers use role play? If yes how often?

Figure 25: role play use 

  All teachers agreed on using role play during oral expression, 74% of them used it 

sometimes whereas 12.5% used it often and 12.5% said they used it rarely.  

 Question13: do students like this strategy? 

  This question showed that the majority of teachers (88%) think that their students like this 

technique and find it enjoyable. 

Question 14: do teachers find role play effective? If yes how? 

   The majority of teachers (88%) agreed that is effective, because it allowed engagement in 

discussions, improved communication and helped them practice their oral skill, encouraged 

creativity and motivation, and it assimilates dialogues in real life situations.  

Question 15: is role play a preferred task in integrating culture and language in EFL 

classroom? If yes how? 

   Some teachers said yes because it raises awareness and describes student‟s perception and 

reactions toward cultural differences. Teachers who did not agree proposed other ways to 

integrate culture and language such as the use of technology. 
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Question16: do teachers think that role play develops students ICC? If yes how? 

  All teachers said yes, they explained that it helps to discover new aspects of culture, develop 

the skill of adaptability by being open, curious, and tolerant. In addition, it develops 

willingness to stop prejudgments. 

Question 17: do teacher allow debriefing discussions with class after each role play? If yes, 

why? 

   37.5% of teachers said no because they did not have enough time, while 62.5% allow 

discussion where they justified saying that it raises awareness of what happened during role 

play, give them the chance to evaluate the process and give their point of view, develop their 

speaking skill.   

V. Conclusion:  

 

 This section describes the different steps that the study followed, it explained the 

methodology used in conducting the research relying on submitting questionnaires besides. 

The aim of handing  both questionnaires was to investigate the usage of role play activity 

inside oral expression at the department of languages; the data was collected and represented 

in charts in order facilitate the process of reading and understanding the answers, and to shed 

the light on both  teachers and students point of view concerning the topic 
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Section Two: Interpretation of Data and Recommendation 

 

I. Introduction: 

 

    This section is dedicated to discuss the findings of the previous section additionally to 

giving some reasonable explanations. It includes an interpretation of the essential points of the 

study that represent the corner stone of the whole thesis. Where it summarizes the aim behind 

the study and supports the research hypothesis. It also proposes a number of alternative 

solutions and recommendations that help using role play in order to develop ICC. 

1. Student’s Questionnaire: 

 

   Through the process of submitting the students‟ questionnaire, the path was paved thanks to   

the third year students‟ cooperation. Both genders (male/female) were very generous in 

offering the assistance, time, and efforts. Viewing the students answers, it is clear that 

majority of them are interested in studying the English language and developing their entry 

level. One of their main goals is to develop all the four language skills in general and 

speaking skill in particular. Students were asked to describe their speaking level during their 

three years at university, where the majority of them have developed their level, which 

explains why students place such a high value on improving their speaking. 

This last point is shown in students‟ use of English outside classroom with classmates, 

teachers, and natives that scored the highest percentage of people with whom they use English 

the most. This summarizes the student‟s perspective on the importance of developing their 

speaking skill, which they consider as the main tool to establish fluent interaction and 

communication with others. 

    Analyzing the questions demonstrates that most students show a great interest in 

discovering new cultures in their language acquisition, because it helps them to develop 
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attitudes of respect and openness, to be aware and knowledgeable about other cultures which 

fall under the umbrella of developing intercultural communicative competence. One of the 

points that shed the light on in the student‟s questionnaire is the use of role play to develop 

ICC, which is considered as one of the strategies used by teachers at Mila university center. 

2. Teacher’s Questionnaire: 

Teacher‟s answers are a great contribution to conducting study. However, when submitting 

the questionnaire, we noticed that the total number of oral teachers was not that much; the 

English department of Mila university center has only few oral expression teachers. First of 

all, they give reliable information about their backgrounds, students‟ level and their 

methodologies used in teaching oral expression process. Second, all teachers agree on the 

importance of developing their students speaking skill for which they use different strategies 

such as using oral presentation, discussions, role play and simulations. Later, teachers believe 

it is an effective strategy and consider it both a useful and enjoyable task for their learners. 

Furthermore, most of them agree that is a means to develop ICC and integrate culture into 

EFL learning. 

II. Interpretation of  Result: 

 

Based on the results of the findings, teachers of oral expressions use different methods and 

strategies in order to enhance their students speaking skills. Both questionnaires show that 

teachers used to focus the most on using oral presentation and discussion rather than role play, 

as seeing in the previous figures. Some teachers tend to use it on an average scale, nearly like 

not using it at all. Therefore, some students admit in the student‟s questionnaire that they are 

not familiar with this strategy. One reason for this lack of use could be a lack of time 

dedicated to teaching oral expression, in addition to the teacher's effort to integrate all four 
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skills into each session. Furthermore, there is a lack of materials that assist teachers in 

facilitating and guiding their students while acting in a role. 

Analyzing data highlights the need for teaching culture in a foreign language where the 

two concepts walk hand in hand i.e., in any language teaching, knowing the culture is a very 

important step in order to acquire and understand this last one appropriately. Developing 

intercultural competence allows speakers to acquire and have the awareness in 

communicating with others since it help in accepting, respecting, and tolerating others beliefs 

and ways of thinking. 

Both teachers and students agree that learning and teaching languages in reference to 

culture is important because both linguistic and social cultural competences are required for 

effective communication. In one hand, figures show that students state the necessity to work 

on their speaking skill and enhance it relying on some techniques such as asking for teachers 

help, reading and listening to music also connecting with natives. On the one hand, statistics 

show that students need to work on and improve their speaking skills, relying on techniques 

such as asking teachers for help, reading and listening to music, and connecting with natives. 

On the other hand, teachers emphasize the need to use different materials to develop their 

learners' speaking skills and overcome some problems that hinder their performance, like a 

lack of vocabulary, fear of mistakes, lack of self-confidence and wrong pronunciation. 

The findings emphasize the importance of developing ICC in order to establish appropriate 

language production relevant to specific situations and contexts, as well as good interactions 

with other speakers from various backgrounds. This supports the hypothesis that states the 

importance of developing the ICC for EFL learners. 
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The findings point out the different strategies that can be used to develop the ICC where 

role play is considered an effective one to do so. It is proved that respondents of both 

questionnaires share a close perspective on using role play in teaching oral expression, since 

students find it motivating, enjoyable and interesting. They find it helpful to express 

themselves and to show their creativity by acting roles that allow them to be familiar with 

new identities, new beliefs, in addition to develop their speaking.  

Teachers also find role play reliable because it enables their students to experience new 

situations with new ideas and emotions such as been open, tolerant to cultural differences 

without any prejudgment, besides overcoming some intercultural barriers. It gives them the 

chance to practice their oral skill where they work cooperatively with their classmates. All of 

that confirms the hypothesis that determines the effectiveness of role play in developing the 

ICC.  

III.  Recommendation: 

 

After analyzing the data obtained from both surveys, some recommendations are proposed  

for further studies that may help both teachers and learners to achieve higher intercultural 

communicative competence.  

Teachers complain about not having sufficient time for oral expression, and it is suggested 

that the department of languages at Mila university center allocate extra time or additional 

sessions dedicated for teaching oral language in order to facilitate their teaching process. 

Learners need to be more exposed to interaction with their teachers inside and outside the 

classroom, to help them overcome the barriers of shyness and to build their self-confidence by 

talking about their problems, needs, and concerns. 
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Teachers are recommended to vary their oral teaching techniques to suit all students‟ 

individual differences. Oral teachers used to focus only on oral presentations and discussions. 

However, they should use also role play and drama because students find it interesting and 

motivating. For those teachers who use it often in their classes should incorporate it more.  

Another suggestion for teachers, they should give their students the chance to select and 

play roles relying on their own imagination, which helps in release their creativity and show 

their talent, rather than restricting them only with to roles selected and proposed by teachers. 

One step that teachers may overlook or disregard due to a lack of time is to provide 

students with feedback and discussion following each role-playing session. This procedure 

sheds the light on their weaknesses, their mistakes and cancels any cultural misunderstanding 

in addition to any interference of beliefs from the source culture with the target one. 

IV. Limitation: 

 

The study was conducted in a very short period of time because the research started late 

and not in the time it was supposed to, due to the covid restrictions at the university which 

was an obstacle to pursuing studies in a normal way. While conducting the study, a number of 

barriers were encountered. To begin with, time was not sufficient to collect data from the 

students who were already busy having their interrogations and could not sacrifice their time.   

   In addition to that, the teacher questionnaire was only answered by few oral teachers, 

because there were not many oral expressions teachers at the department.  

V. Conclusion: 

 

This last section provides a general overview of the findings that have been tackled in the 

previous section, then, it shifts to the recommendations proposed concerning the study and 
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finally moves to the limitations and obstacles of the research. In brief, the section attempted to 

investigate the extent of using role play as an activity for developing speaking and ICC. 

General Conclusion: 

The whole world is facing the spread of the English language and a huge interest is 

focused toward teaching and learning this language. Nowadays, English has reached all 

fields especially education. One of the aims of EFL learners is to enhance their 

communicative abilities by developing the oral performance. Therefore, teachers tend 

adapt and vary different techniques and strategies to do so, such as role play which is 

proved to be an effective activity that does not only develop speaking skills however it 

assists in introducing some elements of culture into EFL classrooms. 

The research shows the focus of EFL learners at the foreign languages department of 

Abd Elhafid Boussouf Mila university centre on developing all language skills. However, 

developing speaking skills has been the most important part, as it is regarded as the first 

tool that they require in order to interact with others.  Based on that, the variation and 

implementation of different speaking activities may form a huge aide to enrich the 

communicative approach used in EFL classrooms. It is worth mentioning that it provides 

learners with opportunity to practice the language and be involved and active in the 

experience. 

Due to the fact that one of the SLA concerns is developing the intercultural 

communicative competence, it is required to investigate the importance of it using the 

target language. Since it familiarizes learners with aspects of culture, how to use language 

in right settings, and accept others.  The current research was conducted based on the 
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desire to test the validity of using role play as an activity used in oral expression to 

develop ICC. 

Based on what the research has tackled previously, the idea of integrating culture 

during teaching a second language is a necessity that teachers must consider because it 

raises the students‟ awareness of the use of SL in the target culture. Moreover, it enhances 

the learner‟s communicative competence which was proved in data analysis that it was the 

ultimate goal behind studying English as a foreign language. Thus, role play is proved to 

be an affective activity that helps students to practice language and allow creativity to 

flow, since it produces an enjoyable atmosphere.  

Finally, some suggestions and recommendations are proposed in order to be helpful in 

achieving the goal behind conducting this study. We hope that this thesis may help 

learners as well as teachers of oral expression at the department of languages to shed the 

light on the use of this activity to develop the intercultural communication competence 

based on all its benefits that allow learners to achieve and experience the best. 
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Teachers’ questionnaire: 

          Dear teacher, this questionnaire is the selected method to test the validity of our study 

which aims to investigate the importance of using role play to develop intercultural 

competence. We have selected third year students at the department of languages in Mila 

university center as a case study. 

Your contribution will be a great help to the study. You are kindly invited to answer the 

following questions. 

Part one: background information: 

1. What is your gender:  

 Female  

 Male 

2. degree held: 

 Licence 

 Master-magister 

 Doctorate 

3. How long have you been teaching oral expression? 

 5 years 

 5-10 years 

 10-15 years 

 15+ 

 

Part two: teachers’ attitudes toward oral expression: 

4. Do you think the time assigned for teaching oral expression is enough? 

 Yes  

 No  

5. Do you agree that learning a foreign language requires intensive speaking skill 

practice? 

 Strongly agree 

 Agree 

 Disagree 

 Strongly disagree 

6. Do you integrate all the four skills while teaching speaking? 

 Yes  

 No  

If yes, how: 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………. 



 

 

7. What kind of activities do you use inside classroom? 

 Oral presentation 

 Discussions 

 Communication games 

 Role play and simulation 

Other activities: 

…………………………………………………………………………………………………

…………………………… 

…………………………………………………………………………………………………

…………………………………………………….. 

8. Do you use authentic materials? 

 Yes  

 No  

9. Why do you think it is important to use them? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………… 

10. Do all students engage in oral activities? 

 All of them 

 Some of them 

 Few of them 

 None of them 

11. What problems hinder student oral performance? 

 Lack of vocabulary 

 Wrong pronunciation 

 Lack of self confidence  

 Fear of mistakes  

Part three: teachers’ perspective towards role play 

12. Do you use role play? 

 Yes  

 No  

If yes, how often: 

 Always  

 Sometimes 

 Often 

 Rarely 

 

13. Do student like this technique? 



 

 

 Yes  

 No  

14. Do you find it effective? 

 Yes  

 No  

If yes, how: 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………… 

15. Do you believe that role-play is a preferred task in integrating culture and language in 

E.F.L. classroom? 

 Yes 

 No  

If yes, how: 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

……………………………………………………………………………… 

16. Do you think role play develop students‟ intercultural knowledge and competence? 

 Yes  

 No  

 

If yes, how: 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

……………… 

 

17. Do you allow a debriefing discussion with the class after each role-play? 

 Yes  

 No 

If yes, mention why 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………



 

 

…………………………………………………………………………………………………

…………………………………………………………………………….. 

Students‟ questionnaire: 

     The main purpose of this questionnaire is to collect data about the use of role play to 

develop intercultural communicative competence. Role play is a teaching strategy which 

teachers use in teaching oral expression; it is to act out or preform the part of a person or 

character and take a new identity. This method is used to enhance students‟ interactions and 

develop intercultural communication. 

You are kindly asked to answer theses sets of questions. 

Part one:  Background information 

1. Are you a : 

 Female  

 Male 

2. How long have you been studying English? 

…………………………………………………………………………………………………

…………………………………………… 

3. Did you choose to study English in university? 

 Yes  

 No 

 

4. Have you ever travelled or lived in an English speaking country? 

 Yes  

 No  

 

5. Do you think it is important to know new cultures and learn about them? 

 Yes 

 No  

If yes explain why: 

…………………………………………………………………………………………………

…………………………………………. 

 

Part two:  Students speaking skill. 

 

6. How do you describe your speaking skill in first and second years: 

 Very good 

 Good  



 

 

 Average 

 Less than average  

 

7. How do you describe your speaking skill as a third year student? 

 Developed             

 The same since previous years 

 

8. Do you use English outside the classroom? 

 Yes 

 No  

If yes how often do you use it? 

 Always     

  rarely      

  Sometimes 

 

9. With whom do you use English? 

 Classmates  

 Natives speakers 

 Family members 

 Teachers 

 

 

10. Among all skills, which one do you find it the most important and why  

 Speaking 

 Listening 

 Reading  

 Writing  

      Why: 

…………………………………………………………………………………………………

…………………. 

…………………………………………………………………………………………………

………………………………… 

 

11. How do you develop your oral skill? 

 Ask for teacher help 

 Read , listen to music 

 Contact and communicate with natives  

 

12. Does your teacher allow interaction inside the classroom? 

 Yes  



 

 

 No  

 

13. What kind of problems hinder your speaking? 

 Lack of vocabulary  

 Wrong pronunciation 

 Fear of mistakes 

 Lack of self confidence  

 

Part three: role play inside classroom  

 

14. What kind of activities does your teacher use in oral expression class 

 

 Oral presentation 

 Discussions 

 Communication games 

 Role play and simulation 

Other activities: 

……………………………………………………………………………………………… 

…………………………………………………………………………………………………

…………………….. 

15. To what extent your teacher uses role play inside the classroom: 

 Always  

 Sometimes 

 Rarely  

 Never 

 

16.  Do you like this strategy? 

 

 Yes 

 No  

 

17. Do you benefit from it?  

 Very much 

 A little  

 Not that much 

 

18. Do you prefer to play a role selected by the teacher or from your own imagination? 

 Selected by the teacher  

 From your imagination 



 

 

 

19. From which side do you find it beneficial? 

 Improve pronunciation 

 Learn new vocabulary  

 Discover new aspects of culture 

 Authentic language use  

 

20.  Role play helped me learn more about: 

 Cultural differences  

 Other cultures 

 Intercultural barriers 

 Intercultural communication 

 

21. Role play helped me to develop the following: 

 The attitudes of respect and openness 

 Knowledge about another culture 

 The Skills of adaptability 

 Knowledge about some communicative conventions of others 

 

22. How does it help to develop intercultural communicative competence? Explain? 

…………………………………………………………………………………………

…………………………………… 

…………………………………………………………………………………………

……………………………......... 

…………………………………………………………………………………………

……………………………………. 

 

 

 

 

 

 

 



 

 

                                          Résumé  
 

  

 

De nos jours, l'élargissement de la diversité interculturel a sans doute amené les 

enseignants à fusionner la culture donc leur enseignement des langues. Il est évident que la 

maîtrise de l'anglais comme une langue secondaire étrangère requiert l'usage des stratégies 

effectives qui introduisent les étudiants a des aspects de la langue et améliorent leur aisance et 

précision en parlant, par conséquent, ils améliorent leurs compétences communicatives. Il est 

supposé que le jeu de rôle est l‟une des méthodes efficaces à améliorer les capacités orales des 

étudiants et à renforcer leur compétence communicative interculturelle. C‟est pour cela, 

l‟objectif de ce travail est d'exploiter l'utilisation du jeu de rôle dans le développement de la 

compétence communicative interculturelle. À la lumière de cette idée, un travail de recherche 

était réalisé au niveau du département des langues étrangères au Centre universitaire de Mila, 

avec les étudiants de la 3ème année LMD, en s'appuyant sur deux questionnaires comme 

outils de recherche. Pour rassembler une data intégrale d'un échantillon des réponses de 60 

participants et 8 enseignants. Les résultats trouvés confirment l'hypothèse. Les données 

obtenues des questionnaires révèlent que les enseignants ainsi que les étudiants sont d'accord 

sur l'efficacité de cette stratégie dans le renforcement de la compétence communicative 

interculturelle. En outre, elle consolide leur compétence orale. 

Mots-clés : anglais langue étrangère- culture- parler- jeu de rôle- compétence communicative 

interculturelle.  

 

 

 

 

 

 

 



 

 

 الملخص 

يرفق أٌ إذقاٌ انهغح الإَجهيشيح كهغح  اَّ حيسإنٗ ديج انصقافح في ذعهيًٓى نهغح  الأساذذجيؤخزا  دفع ذٕسع انرُٕع انصقافي  

فعانح ذعزف انًرعهًيٍ تًعانى شقافيح ٔ ذعشس طلاقرٓى ٔ دقرٓى في انرحذز ٔ  اسرزاذيجياخ اسرخذاوأجُثيح شإَيح يرطهة 

انرٕاصهيح. إٌ إسرزاذيجيح نعة انذٔر يٍ أحذز الأسانية انري شثد عُٓا أَٓا ذعشس قذراخ  كفاءذٓىتانراني يحسٌُٕ يٍ 

نك فئٌ انغزض يٍ ْذا انعًم ْٕ ذنصهيح تيٍ انصقافاخ انخاصح تٓى. انرحذز نذٖ انطلاب ٔ ذزفع يٍ يسرٕٖ انكفاءج انرٕا

انهغاخ  عهٗ أساص ْذا ذى إجزاء دراسح تحصيح في قسى. فاءج انرٕاصم انصقافيإسركشاف يذٖ يساًْح نعة انذٔر في ذطٕيز ك

نهحصٕل عهٗ كأدٔاخ انثحس   اسرثياَيٍعم  تالاعرًاد LMD اَجهيشيح   انصانصحيع طلاب انسُح  في انًزكش انجايعي ييهح

عهٗ  اذفقٕا . كشفد انُرائج انري ذى انرٕصم نٓا أٌ كلا انطزفيٍ يٍ أساذذج ٔ طلابأساذذج  8طانة ٔ  06عيُح يٍ تياَاخ ي

 .فعانيح ْذِ الإسرزاذجيح في ذعشيش انرٕاصم يا تيٍ انصقافاخ نذٖ انًرعهًيٍ تالإضافح إنٗ ذطٕيز يٓارج انرحذز نذيٓى

 

 

 

 


